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LINGUISTIC PERSONALITY DEVELOPMENT THROUGH
DISCOURSE

The main objective in foreign language teaching is the formation and
development of a linguistic personality. The linguistic personality is built in the
mother tongue as well but the mechanism of acquisition of a different non-native
lingua-cultural code does not coincide with the native language adoption. In a
foreign language teaching the structure of a linguistic personality, the principles of
the cognitive reflection of the outer world and the cognitive style of a learner should
be taken into account.

The cognitive paradigm is one of the most effective in scientific
investigation at present. The development of cognitive linguistics, cognitive
psychology, neurolinguistics clearly shows that knowledge as a category
appears from the scientific description of the three main concepts: “Universe”,
“Man”, and “Man and Universe”. A natural mediator between the concepts is
the language. Due to language existence the experience of people may be
transferred from one generation to another, may be translated from one lingua-
cultural code into another. Language appears to be able to reflect and register
all the possible relations between the three main concepts.

The pivotal figure in language acquisition is the linguistic personality.
The general structure of a linguistic personality is said to include three main
levels: verbal-semantic, lingua-cognitive and motivating. The verbal-semantic
level of the linguistic personality is characterized by direct nomination. In
mother-tongue acquisition it the period of the first three years of life of a child
when knowledge is acquired through direct contact with the environment. It is
also clearly seen in inability of the children under three to understand humour,
paradoxes, play of words, allegory and the like figures of speech. The same
level in a foreign language acquisition comes much later, at school, when
children are six or seven years old. In their native language, they are already on
the second level of linguistic personality development, that is that they have
worked out the metaphoric mechanism of thinking, the possibility of indirect
nomination. At this period, the linguistic personality formation by means of a
non-native language follows the way of natural language acquisition. The
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selection of lexical units, syntactic structures is made according to the principle
of direct correspondence: house — oM, the sun — cosnniie, to work — paborarts,
to read — yutath and so on.

The most difficult stage for linguistic personality development by means
of a foreign language is the lingua-cognitive, or thesaurus level. It is here the
difference between cognitive principles of the outer world representation by
language means is revealed. Thus, the native concept “mom™ falls into two
related concepts “house” and “home”, “pabota” into “work™ and “job”. These
examples show that it is just an illusion that all the languages reflect the
objective reality in the same way. In fact, they reveal the cognitive principles
underlying the process of categorization, showing what is important for one
culture and irrelevant for another one. The lingua-cognitive level of a linguistic
personality is characterized by personal experience; it is selective in its essence.
At this level of development, a person is able to make generalizations,
conclusions. It is here that the Ilingua-cultural code of a non-native
conceptualization of the world is presented. For instance, in the British culture
the idea of wide publicity is rendered in two ways: famous and notorious. The
first lexeme shows the positive attitude of the society while the second — the
negative. The connotation of lexical units becomes a very important factor in
linguistic personality development. With its help, the principle of equivalence
in interpretation and translation from one language into another is taught. Thus,
the popular phrase “rny6okue 3nanus” in Russian corresponds to the English
expression “profound knowledge”. It happens because of a different principle
of world categorization: “deep” describes physical objects while “profound”
mental and abstract ones. Another aspect that should be taken into account by
teachers is holes in patterns. Many accidental gaps have no corresponding
lexicalized concept: ycneBarb, 3aT0, pa3Be are Russian words, which are
translated into English contextually. Another group of lexical gaps does not
correspond to each other in verbal expression: Good Friday — CtpactHas
[TstHuna, Indian summer — 6a6we jeto. Still another group of holes present
lexical units, that sound more or less identical in some languages, but have
different meanings: WHTeNIMTIeHTHBIH (0OsamaroIUMii OOJIBIION BHYTpPEHHEH
KyJIbTYpOH M BBICOKMMHU HPAaBCTBEHHBIMU LIEHHOCTIMH) in Russian / intelligent
(having high intelligence, clever, mentally acute) in English; pyrtuna
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(cmegoBaHMe 3aBeJICHHOMY IIIa0JIOHY, TpeBpaTHBIIeeCS B MEXaHUUYECKYIO
IPUBBIUKY, 3aCTOM, KOCHOCTB) / routine (a prescribed, detailed course of action
to be followed regularly; a standard procedure).

The success of lingua-cognitive development of the linguistic personality
depends not only on a teacher but also on the type of a cognitive style of a
learner. Cognitive styles are mechanisms or means of individual world
perception and categorization. A cognitive style includes intellectual style,
direction of thinking and gnostic style. Thus, a learner with a creative
intellectual style operates successfully with abstract models, is able to
generalize, and is always interested in underlying principles of functioning.
Learners with monarch direction of thinking concentrate on the most effective
means of solving the problem, but ignores all other possible ways of problem
solution. Their point of view is the only possible; the problem at their solving is
the most important. Extrovert sensate learner has tight sensor ties to the outer
world, concentrates on details, is very suspicious t everything that cannot be
seen, touched, smelt, tasted, and heard. The individual characteristics of
learners may help a teacher to organize the educational process so that the
learning itself becomes interesting, developing and successful. The unity of
language material, cultural commentary, and knowledge of cognitive styles of
learners makes possible for a teacher to create and develop the lingua-cognitive
level of the linguistic personality without considerable difficulties.

The third level of linguistic personality development is known as
motivating. It is connected with functional and pragmatic needs of a speaker.
The most significant units of the level are spheres of communication, conditions
of language functioning, status indicating factors. The linguistic personality is
developed through discourse at the stage in question. Discourse is nowadays
understood as the combination of speech activities influenced and predicted by
pragmatics. The foreign language teaching should be based on the principle of
register organization of the vocabulary. There are distinct differences in oral
and written speech, especially in English. The semantic relations of equivalence
may serve as a good example of functional registers: parent — father — dad,
proceed — continue — go on. Clear distinctions between official, neutral and
colloquial registers help the foreign language learners use lexical items
adequately. One more discursive characteristic is social differentiation of the
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vocabulary. Professional jargons, slang or dialectal words and expressions give
information on norms and usage of language means. On the other hand, types of
discourses — academic, religious, political, legal — teach the learners to derive
and deduce information. The word “love” in various discourses may mean a
feeling, a preference, score, etc.; “sentence” in linguistic and in legal discourse
will have different meanings. Discourse and language make up a continuum
that falls into situations of communication, which demand a corresponding
register, careful selection of vocabulary and grammar as well as time-and-space
relationship realized within an utterance.

The linguistic personality creation is said to be accomplished when a
learner of a foreign language has adopted the two lingua-cultural codes through
acquisition of the conceptual and language maps functioning as a basis for the
production, existence and analysis of the discourse.
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OCOBJIMBOCTI NEPEKJIAJLY HEOJIOI'I3MIB C®EPU
THOOPMANIMHUX TEXHOJIOT'II

The abstract focuses on consideration of the features of translating the English
neologisms in the computer technologies sphere. Peculiarities of various ways of
English neologisms translation have been also distinguished.

YTBOpeHHSI HOBUX CJIiB y OyAb-sIKiii MOB1 € pe3yJIbTaToM OOpOTHOU BOX
TEHJICHI[I: TEeHJEeHIll pPO3BUTKY MOBM Ta TEHJEHIlli 1i 30epeKeHHs.
[le 3ymMOBJIEHO THM, 110 MOBa Ma€ JOCUTh CHJIBHY TEHJCHIIII0 30epiratucs y
CTaHl KOMYHIKaTUBHOI mpuaaTHocTi. OgHaK JJig TOTo, 100 OiMBIN aJeKBaTHO
BIJITBOPUTH 1 3aKpIMUTH HOBI 171€i Ta MOHSTTS, JIEKCUKA 1 MOBa B3arajii 3MyIlIeHi
nepeOynoByBaTHcs, TUdepeHIIFoBaTUCS, TOPOIKYBaTH HOBI oauHUIl. [lo Toro
K TIOSIBA HOBUX CJTIB HE 3aBXKJIM BUKJIUKAaHA MPSIMUMHU TTOTpeOaMu CyCIiJILCTBA B
HOBOMY TO3HaueHH1. Haiiuacrime Heosiori3am — 11e pe3yjabTaT HOBUX acoliallii
abo0 pe3yJbTaT YCYHEHHSI OMOHIMIi, TOOTO TIpU CTBOPEHHI HEOJIOTi3MY
HaiyacTiiie JIII0Th JIKIe BHYTPIIIHLOMOBHI CTUMYJIH.
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