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BBEJAEHHUE

VYyeOHo-meronuueckuit  komiuieke  «lIpodeccuonansHoe — oOIIEHUE)
NpeHa3HauYeH JUIsl ayTUTOPHOM M CaMOCTOATEIbHOM pabOThl CTYIEHTOB 4 Kypca
(hakyJbTeTa HHOCTPAHHBIX SI3BIKOB, OOyUaromuxcs mo cnernuaibHoctu 1-02 03 06
«MHOCTpaHHbIC SA3BIKU (AHTIIMMUCKUM, HEMEIIKUM )» THEBHON (hOpMBI MOTyYCHUS
BBICIIETO 00pa30BaHWsA, COCTABIEH B COOTBETCTBUM C YTBEPKIACHHBIM
oOpa3oBaTebHBIM CTaHAApTOM BbIciiero oopazoanmst OCBO 1-21 06 01-2013
JUTS YKa3aHHOM CTIeMaIbHOCTH U YYEOHBIM TJIAHOM 10 CTIEIHUAIbHOCTH.

«IIpodeccuonanpbHoe  OOLIEHWE»  OTHOCUTCS K  JAUCHUIIMHAM
roCyJapCTBEHHOTO KOMIIOHEHTa Y4YeOHOro TIuUlaHa W SBJISETCS OJHOW U3
JOMUHAHTHBIX MPAKTUYECKUX AMCIUIUIMH HA 3aBEPIIAIOLIEM 3TANe MOIYYEHUS
JIMHTBUCTUYECKOTO OO0pa3oBaHUsl MO crenuanbHOCTH «MHOCTpaHHBIE S3BIKH
(aHTIUIICKUH, HEMEITKU )».

VYyeOHass AUCHMIUIMHA CTaBUT OCHOBHOM LENbI0  (OPMUpPOBAHUE
KYJBTYpbl MPO(ECCHOHATBLHOTO OOIICHUS YYUTENIs AaHDIMICKOTrO s3blKa B
KOHKPETHOW CHUTyallUM WHOSI3bIYHOTO OOIIEHMs, a Takxke (OpMUpPOBaHUE U
pa3BUTHE KOMMYHUKATHUBHOW KOMIIETECHIIMH O COIMAILHO U MPOdECCUOHATEHO
3HAYMMOW TEMAaTHKE.

Koneunas 1enp gocTUraeTcsi B X0A€ PEUICHHs] CIEAYIOIUX 3a/1a4, KOTOpPbIE
PaCKpBIBAIOT MPO(EeCCHOHATIBHO OPUEHTUPOBAHHYIO HAIIPABIEHHOCTh Kypca:

e JalbHEiIIEE  pPAa3BUTHE U  COBEPIICHCTBOBAHHE  JIEGKCUYECKHX,
rpaMMaTHYeCKUX U (OHETHUUECKUX HABBIKOB B IIPOIECCE TMOPOXKICHUS W
BOCTIPUSITUSI aHIJIOSI3BIYHOM peur (JIMHIBUCTUYECKAs KOMITETCHIIUS );

® COBEPIICHCTBOBAHWE YMEHHMN TOCTPOEHUS IEJIOCTHBIX, CBSI3HBIX U
JIOTUYHBIX BBICKA3bIBAaHUHN (IUCKYpCOB) pa3HBbIX (PYHKIIMOHATBHBIX CTUJICH B
YCTHOM ¥ MUCbMEHHOM MPOQECCUOHATBFHO 3HAYMMON KOMMYHHUKAIIUKA HA OCHOBE
MOHMMAHMS PA3JIMYHBIX BHUJOB TEKCTOB TMPU UTCHUM W ayJUpPOBAHUU
(IMCKypCUBHASI KOMIIETEHITUSA);

e (QopMupoBaHME YMEHUN HCMOJB30BaTh S3bIK B  OMPEACICHHBIX
(GYHKIIMOHANBHBIX IENIIX B 3aBUCUMOCTA OT OCOOEHHOCTEH COLMAIBbHOTO U
po(eCcCuOHANBHOTO B3aUMOCHCTBUS: OT CUTYyallud, CTaTyca COOECEIHUKOB U
aapecara pedd W Jpyrux (HakTOpOB, OTHOCSIIUXCS K TparMaTuke pPedeBOro
oOmmeHus (mparMaTuyecKas KOMISTSHIIHS ),

e (QopMHpoBaHHE YMEHHI HCIOJb30BaTh U MPEOOPA30OBHIBATH SI3HIKOBHIC
GbopMBI B COOTBETCTBMU C COIMAIBbHBIMU W KYJIBTYPHBIMH IapamMeTpamMu
B3aMMOJEHCTBUS B ctepe npodeccuoHaibHON KOMMYHUKALIUU
(COLIMOTIMHTBUCTUYECKAs] KOMMYHUKAIINS);

® OBJIAJICHHE CHOCOOAMU TOCTPOEHHUS AaApPTyMEHTAllMHM B YCTHBIX H
MUCHbMEHHBIX TUMAaX TEKCTA;

® MOBBIIICHWE YPOBHS  Y4eOHOW  aBTOHOMHM, CIIOCOOHOCTH K
caM000Opa30BaHUIO;
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® pa3BUTHE KOTHUTUBHBIX U UCCIIEN0BATENBCKUX YMEHHUI;

® pa3BUTHE HHPOPMALIMOHHON KYJIBTYPHI;

® pacHIMpPEHHUE KPYro3opa M MOBBIINIEHHE OOLIEH KyIbTypbl CTYAEHTOB,
BOCIIUTAHUE TOJIEPAHTHOCTH M YBAXKEHUA K JYXOBHBIM LEHHOCTSM pPa3HbIX
CTpaH U HapOJOB.

N3zyyenne mucuummunsl «lIpodeccrnonansHoe oOIIeHne» OCyIiecTBIsIeTCs
B CEIbMOM M BOCBMOM CEMECTpax, YTO OOECIEYMBAET CTYICHTaM XOPOILIYIO
BO3MOYKHOCTh AKTMBHO HCIIOJIb30BaTh SI3bIKOBBIE CPEICTBA, IIOJIyYCHHBIE B
MPOLECCE N3YUEHUS TAKMX CMEXHBIX MPAKTHYECKUX U TEOPETUUECKUX JUCUHUIUINH,
KaK «AHaJUTUYECKOE YTEHHE», «/{MCKypcuBHAas NpakTHKa», « CTpaHOBEICHHUEY.

IIpenogaBaHre JNHMCHMIUIMHBI OCYIIECTBISIETCS B XOA€ aKTUBHOIO
UCIOJIb30BaHUS TaKUX TEXHOJIOTUH y4eOHO-MCCIIEI0BATEIbCKON JIEATENbHOCTH,
KaK JUCKYyCCHsl, Tpecc-KOH(PEpEeHIMs, MO3TOBOM IITypM, y4ueOHbIe ne0aThl U
JpyTUe aKTHUBHBIE (DOPMBI U METO/bI), MyAbTUMEAUNHBIX U UHPOPMAITMOHHBIX
TEXHOJIOTUN. DPPEKTUBHOCTh YUeOHOTO MpoIiecca JOCTUTAETCS ONTUMAJIbHBIM
COYETAHUEM ayIUTOPHOW U CAMOCTOSITENBHOW padOThl CTYIEHTOB, a TaKXe
UCIOJIb30BaHUEM Ppa3M4HbIX (OpM pabOThl — HHAUBUIYAJIbHOW, MapHOH,
IPYIIOBOM U T. [I.

OneHka KayecTBa OCBOEHHMS Y4YeOHOro Marepuaja JAUCLUILUIMHBI
OCYLIECTBISETCS IPHU IPOBEICHUH TEKYIIEW W IMPOMEXYTOYHOM arrecTauui
CTyZIeHTOB. TeKyllas arrecTanys OCHOBAaHA HA PETYJSIPHOW IPOBEPKE KadecTBa
YCBOEHUS 3HAHUH KaXKIOT0 pasziena CTyACHTaMH, O3BOJISIET BbIABUTh HEOCTATKU
Y MIPENIPHUHATE MEPHI 110 UX ycTpaHeHHt0. DopMamu TEKYIEro KOHTPOJIS 3HAHUM
SBJSIFOTCST (DPOHTAIBHBIN M WHAMBUIYATIbHBIA YCTHBIM M THCBMEHHBINA OIpPOC,
TECTOBBIE 33/1aHUS, HANIMCAHUE 3CCE, KOHTPOJIbHBbIE paboThl. DOPMON MTOrOBOTO
KOHTPOJISI IO KypCy MPpOeCCUOHATBHOIO OOLIEHUS SIBISIETCS SK3aMEH, KOTOPBIi
OPUEHTHPOBAaH Ha TPOBEPKY YpPOBHS 3HAHUH 1O MNPOQPECCHOHATIBHO
OpPUEHTUPOBAHHON TEMAaTHUKE.

Ha wusyuenue yuebHOU nucuumuimHbl «lIpodeccnonanbHoe oOmIeHNE»
orBonutcss 180 yacoB, u3 HUX 96 ayIUTOPHBIX 4YacoB: 56 ayAUTOPHBIX YaCOB B
cenbMoM cemecTtpe U 40 4acoB B BOCBMOM CEMECTpPE, KOTOpBIE MPEACTABISIIOT
coboii mpakTHyeckue 3aHATHS. DOpMOIl  KOHTpOJIE 3HAHMA 1O  KypCy
«IIpodeccuonanbHoe 0OLIECHNE SIBISETCSA IK3aMEH B KOHLIE BOCBMOI'O CEMECTpa.

B ocCHOBY CTpyKTYypupOBaHHs Y4ye€OHO-METOJAMYECKOTO KOMILIEKCa
MOJIOKEH TEMaTUYECKUU MPUHIIUI, KOTOPBIM Mpeanosaraet pa3ouBKy yueOHOTo
MaTepuajia Ha TPU OTHOCHUTEIBHO CAMOCTOSITENBHBIX pasliena Kypca B paMKax
OCHOBHBIX c(ep oOOUIeHHs: COLMaIbHO-KYJIbTYPHOM, COLMAIbHO-OBITOBOH,
COLIMAJIBHO-TMYHOCTHOM, MPO(heCCUOHATLHO-TPYIOBOI:

1. O6pa3oBanue.

2. BocrnuTanue u CTaHOBJIEHUE JINYHOCTH.

3. IlpenogaBanue MHOCTpaHHBIX S3BIKOB B PecnyOnmuke bemapych u 3a
pyoexxom.
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Kaxnp1it paszienn umeer Cleayomy CTpyKTypy:

Starter Activities — mepBblii OJ0K MpeACTaBAsSCT COOOW  psif
KOMMYHUKATUBHBIX YIPaXHEHUW, HAIPABJICHHBIX Ha MOBBIIICHUE MOTHBALUU
CTYICHTOB K HW3YYEHHUIO OINPEICICHHOW TEMbl M YYaCTHIO B JUCKYCCHUHM IO
MPEMIOKEHHON TEMATHUKE.

Vocabulary Focus — nanHbIi 00K HalpaBlIeH Ha JajbHEHINee pa3BUTHE
U COBEpIICHCTBOBAHME JIEKCMUECKUX HaBbIKOB. [IpencTtaBieHHas mnoadopka
YOPaXKHEHUH HOCUT KaK pPENpPOAYyKTHBHBIM, TaK WM TBOPYECKUH Xapakrep.
[IpencraBiieHHbIE YINPaXXHEHUS UMEIOT PA3JIUYHbIA YPOBEHb CIOXHOCTH, YTO
o0ecrneunBaeT MHAUBUTYaIbHBIA MOIXO0M K KKIOMY CTYACHTY, a TAaKKE MOXKET
UCIIOJIB30BAThCS I CaMOCTOATENbHON pPabOThl CTYIEHTOB C IMOCIEAYIOIIHM
CaMOKOHTPOJIEM.

Reading and Discussing — mom0opka ayTeHTUYHBIX TEKCTOB U3
COBPEMEHHBIX aHMIOSI3bIYHBIX HMCTOYHUKOB. [lepBbiii Onokx TekctoB (Part 1)
HOCHUT MH(OPMATUBHBINA XapakTep, B 33JJaHUIX K HEMY CTYJIEHTaM Mpejiaraercs
BBIIEJIUTh OCHOBHBIE HUJEM M apryMEHTAllMI0 aBTOpa, OOCYAUTb OCHOBHBIE
cMmbIcioBble Bexu. Bropoit Onok TekctoB (Part 2) mmeeT KOMMYHUKaTHBHYIO
HAIPABJICHHOCTh C OIPEACIICHHON LEJIEBOM YCTAHOBKOM: peakivsi Ha MHEHHE
aBTOpa, BbIpaK€HHE comiacusi / Hecoracus. B Tekcrax copepikarcs CHOpHBIE
MOJIOKEHUS, a 3a/IaHUSI K HUM HaIlpaBJICHbl HA CTUMYJIMPOBAHHUE IUCKYCCHUMU.

TekcTbl 3aMMCTBOBAaHbl M3 OPUTMHAIBHBIX AHIJIMACKUX U AMEPUKAHCKUX
MCTOYHUKOB. TEKCThl M 3aJaHus MMEIOT Pa3U4Hyl0 CTENEHb TPYIHOCTH, UX
MOCJIEIOBAaTEIbHOE BBIMIOJHEHUE TO3BOJUT CPOPMUPOBATH HABBIKM U YMEHUS
UCIIOJIb30BATh AHIJIMHUCKHUI SI3bIK B ONpPENEICHHBIX (DYHKIMOHAIBHBIX LIENSIX B
3aBUCUMOCTH OT OCOOEHHOCTEH MNpOPECCHOHATBHOTO U  COLHUAIBHOIO
B3aUMOJICHCTBHUSI.

Rendering Russian Texts into English — moabopka pycckosi3pIYHBIX
TEKCTOB, OOECIEUMBAIOIIMX ILIUPOKUN JAMANa3oH MpPOOIEeMHO-TEMATHYECKOrO
xapakrtepa. TekcTbl ciaykaT onopoi Il MOHOJIOTMYECKOTO BBICKA3bIBAHMS, a
TaK)X€ OIpaHM3alMU JUCKyCCUU. B Xone m3ydeHMs NpeyioKEHHOro marepuania
OCYIIECTBJISIETCS NPHUOOIIEHWE K aKTyaJbHbIM IIpolieccaM B  00JacTH
OpUTAHCKOTO, AMEPUKAHCKOTO M HAIIMOHAJIBHOTO 00pa30BaHUsl.

Kaxxnp1i1 paznen couepKuT yrnpaxHeHus I NPOBEACHUS KOHTPOJIS 3HAHUU
CTYACHTOB IO BCEM acleKTaM H3yueHHUsi Marepuaia (pa3BUTHE JIEKCUYECKUX
HaBBIKOB, COBEPIIICHCTBOBAHNE HABBIKOB MOHOJIOTMUECKOW U AUAJIOTUYECKOUN peyn,
HAaBBIKOB apr'yMEHTAaTUBHOI'O JUCKYpca, peeprupoBaHus TEKCTa.

Y4eOHO-METOIMYECKUI KOMILUIEKC CHAOXKEH MaMSTKON Mo pedeprpoBaHUIO
TEKCTa, KOTOpas KpOME OMNHCAHUS CTPYKTYPHBIX OCOOEHHOCTEH CONEPKUT
JIEKCUYECKUI MaTepuall, OCHOBAHHBIM Ha peyeBbIX 00pa3lax M TEPMUHOJIOIHUH,
CIIOCOOCTBYIOIIEH Hamboliee KadyeCTBEHHOMY pPEePEpPUPOBAHUIO PYCCKOS3BIYHOTO
TEKCTA HA aHIJIMHUCKOM SI3BIKE.
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COJIEPXKXAHHUE YUYEBHOI'O MATEPHAIJIA

Oopaszosanue. Cuctema Boicuiero oopasosanusi B Pecniyonuke benapychs,
Benukoopuranuu u CIHIA. CoBpeMeHnHOe 0Opa3oBaHue: TPAAUIIUU U TCHICHIIUN
pa3BuTHs, IpoOJieMbl U TyTH UX perieHus. [Ipodeccus yunrens B coBpeMeHHOM
obOmectBe. CoBpeMEeHHasi WIKOJA: PABEHCTBO CTAPTOBBIX BO3MOXKHOCTEH H
aNMbTEPHATUBHOCT, B TPOAODKCHHM W 3aBepuieHund oOydeHus. I[llkoma
oynyiero. [IpoOiemMbl CTyIeHUECKO MOJIOIEKH.

Bocnumanue u cmanoenenue auunocmu. IlpoOneMbl BOCIHUTaHUS
MOJIPACTAIOMIETO MOKOJIEHUA. PO CEeMbU M TIKOJIBI B CTAHOBICHUW JIMIHOCTH.
MopanbHoe U (Qu3nYecKoe 370pOBbE KaK OCHOBAa (DOPMHUPOBAHUSA JTUYHOCTH.
[TonoxeHnue nerei B COBpeMEHHOM OOIIIECTBE U 3alllUTa MpaB PeOCHKA.

Ilpenooasanue unocmpannvix s3viko6 6 Pecnyonuke benapyce u 3a
pyobesicom. 3HaHUE HMHOCTPAHHBIX S3BIKOB KakK TapaHT NpodeCcCHOHAIBHOIO
pocTa CoOBpeMeHHOro creruanucta. [I[pobreMbl n3ydeHusi ”THOCTPAHHBIX SI3BIKOB
B Pecniy6nuke benapych u 3a pyoesxom. CoBpeMeHHbIE METOJUKU MPEIOIaBaHUs
WHOCTPaHHBIX S3BIKOB. AKajeMudeckas U npodeccuoHalibHas MOOWJIBHOCTH B
COBPEMEHHOM OOIIECTBE.

IIpuMepHBINA TeMATHYECKUH IVIAH

KonnuecTBo
Ne ayIMTOPHBIX YaCOB
HaszBanue paszgena, TeMbl
n/m MPAKTHYECKUE
3aHATHS
1 | O6pazoBanue 36
2 | BociuTanue u cTaHOBJIEHUE JIMYHOCTHU 30
3 | [IpenogaBanue HHOCTPAHHBIX SI3BIKOB B 30
Pecniyonuke bemapyce 1 3a pyoexom
Hroro 96
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UNIT 1. EDUCATION IS APROGRESSIVE DISCOVERY
OF YOUR OWN IGNORANCE

STARTER ACTIVITIES

I. Comment on the quotation in the heading of the Unit which belongs to
Will Durant. Think about five topics that you predict will be covered in
this Unit.

I1. Use the words to complete the opinions below. Which opinions above do
you agree or disagree with? Give your reasons.

assessment curriculum dumbing down elitism
plagiarism streaming interpersonal skills

1. Education is not about developing your , but about learning
facts.

2. Frequent examinations are as much more reliable and useful way of
measuring performance than continuous

3. Is an excellent idea because it enables students with a
similar ability to work at the same pace.

4. The most important aspect of education is the , Or subjects
which are taught.

5. Private education creates and encourages inequality in
society, which is absolutely disgusting.

6. Coping someone else’s ideas, , cheating in exams, and

buying qualifications is sometimes necessary.
7. It’s easier to get good grades nowadays because education is
Qualifications are worth less than in the past.

I11. What do you know about the systems of education in Belarus, the UK
and the USA? Work in 3 groups to fill in the Know and Want to Know chart
with what you know about education in the Republic of Belarus (group 1),
the UK (group 2) and the USA (group 3) and what you want to know.

What We Know about Education in What We Want to Know about
Belarus / the UK / the USA Education in
Belarus / the UK / the USA




VOCABULARY FOCUS

I. Give the appropriate equivalents for the following definitions:

1) the money some students receive if they get a place at university;

2) the qualification you get at the end of university;

3) teachers at university;

4) students when they have completed their first degree;

5) students studying for their second degree;

6) the study of a subject in great depth or detail, often to get new information;
7) the talks that students go to while they are at university;

8) to use some information while passing an exam;

9) to revise knowledge before an exam;

10) to miss classes regularly, usually for no reason.

I1. Explain the difference between the following pairs of words:

1) compulsory and voluntary;

2) to educate and to bring up;

3) a pupil and a student;

4) a graduate and an undergraduate;
5) to appoint and to dismiss;

6) a freshman and a sophomore.

I11. Fill in the gaps using the appropriate word or expression from A, B, C.

1. He got a good grade in his Maths, but his English exam.
a) passed b) lost c) failed
2. She had to her First Certificate exam three times.
a) study b) take c) make
3. She her driving test first time!
a) passed b) succeeded C) won
4. Heis medicine because he wants to become a doctor.
a) studying b) learning C) acquiring
5.Heis to speak French at college.
a) studying b) learning c) teaching
6. She is herself to speak Japanese.
a) learning b) studying c) teaching
7. She from Edinburgh University last year.

a) left b) graduated c) passed
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8. We need to young people about the dangers of alcohol.
a) educate b) bring up C) raise
9.1am for my history test tomorrow.
a) learning b) revising ¢) remembering
10. School next week; | cannot wait for the holidays to begin!
a) breaks into b) breaks up ¢) breaks down
11. In my country, it is to go to school between the ages of 5 and 16.
a) legal b) required ¢) compulsory

IV. Read the sentences and decide which of the idioms and colloquialisms in
bold are correct. In each sentence, there are two expressions, which are not
used in English.

1. He gets up early to go to college, and comes home late. | keep telling him he
should not buy a dog with two tails / burn the candle at both ends / try to wear
two pairs of trousers.

2. Sally always does her homework on time and buys the teacher little presents.
The other children hate her. She is such a teacher’s toy / teacher’s jewel /
teacher’s pet.

3. He will have to pull his socks up / polish his head / empty his washing
basket and work harder or he will fail his exams.

4. She did not work hard enough and flunked / splodged / squidged her exams.
5. They did not go to school, but chased the tiger / emptied their heads / played
truant and went fishing instead.

6. He never comes to his English lessons. He is always smirking / skiving /
shrinking.

V. Put the words in the box into the correct column below. Some words can
go in more than one column.

anexam acourse a subject history a test
lessons homework a module revision notes

do take sit study pass make follow
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V1. Read the following text and fill in the gaps using the verbs from
Exercise V. Use each verb at least once.

In secondary schools in England students have to 10 different
subjects until they are 16, and these must include English and Maths. After that
they specialize, and from age 16 to 18 they usually a maximum of
four or five subjects. Sometimes timetabling problems in the school mean that
not all the students are able to the course of their choice. In their final
year they the final school exams, which are known as A-levels.

If students want to a particular subject at university, they
must normally have the same subject, or a related one, at A-level. It
is very difficult to go to university unless you have you are A-level
exams with good grades. However, it is always possible to the exam
again to get a better grade. Although in the majority of courses, students

just one exam at the end of the course, many new courses involve
modules where the student smaller tests and build up credits. These
are popular with students because they are less stressful.

VII. Match the phrasal verbs in A with their definitions in B.

A B

1. to get down to doing smth. a) to be behind with smth., not at the
level expected

2. to keep up with smb./smth. b) to start work on smth.

3. to take smth. down C) to postpone

4. to fall behind with smth. d) to pass an exam or test

5. to hand smth. in e) to check that smth. is correct,
to examine smth.

6. to put smth. off f) to reach the same standard or
position as smb. else

7. to get through smth. g) to give smth. to smb. in a position of
authority

8. to scrape through smth. h) to remain at the same standard or
position as smb. else

9. to catch up with smb./smth. 1) to record in writing what someone is
saying

10. to go through smth. J) to pass an exam but with a very low
grade
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VIIIl. Read the text below and find the phrasal verbs in the text with the
following meaning.

communicate survive discover
keep quiet understand maintain
learn calculate mentally look for information

As for my English, well, things are not going too badly. I feel I'm slowly
picking it up. I go to classes every morning for an hour and a half. They are OK,
but the teacher is very strict. He gets irritated if you make a mistake, so | just
shut up and don’t say anything, but I do take lots of notes. We do some speaking
and little writing every day and I’'m gradually beginning to work out the
difference between all the words, though it’s not easy. Some people in the class
have studied English before and they generally catch on much more quickly
than me when new things are introduced, but I try to do lots of homework and so
I’m keeping up with the others fairly well.

The best thing though is just walking around the city — people often ask
you to come in their shops and have a cup of tea. Obviously I can’t say much but
it’s a good chance for me to practise my English and for them to practise their
French. Somehow, between us, we can get across what we want to say.

It’s funny but some words and expressions you hear again and again. I try
and make an effort to find out what new words mean, either by asking someone
or by looking them up in the dictionary and then learning them by heart.

All in all, I feel I’'m able to get by in English for the day-to-day things like
shopping, catching buses and taxis, saying “Hello” to people and so on.

IX. The following words are sometimes confused. Underline the best word
for each sentence below.

1. The format / formula of examinations in the British educational system is
changing.

2. He would have preferred to study more practical / practicable subjects at
school.

3. This involves a process of continuous / continual assessment done by the
teacher throughout the course.

4. It has the advantage that if the students make one fault / mistake they will
necessarily fail.

5. Instead, they can improve their level / grade in the next piece of work they are
going to do.
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6. Many students like this form of testing because it is less stressful / agitating
for them.

7. She got / took a good report from her teachers.

8. They said she had done / made progress in all subjects.

9. She had done / made very few mistakes in her tests.

10. She is well-behaved and pays / gives attention in class.

11. She always takes / does notes when the teacher explains.

12. She hates being disturbed when she is revising / reading for an exam.

X. Put each of the following words into its correct place in the passage
below.

authority degree courses separate
bachelor’s co-educational freshmen students
bodies graduates undergraduates year

The student body of a university or a college is divided into
1) and undergraduates. Graduates have already received their
2) degrees, while 3) have not. The undergraduates
belong to one of four classes according to their 4) of study. These
are 5) sophomore, junior and senior classes. Most schools also
admit special students who take a number of 6) , but are not working
towards a 7) :

Students 8) vary considerably from school to school. Some
institutions are 9) , with both men and women students. Others
admit 10) of only one sex.

A coordinate institution has 11) men’s and women’s colleges.
They are controlled by the same central 12) and are usually located
on the same campus or nearby campuses.

XI. Choose the correct word which fits the sentence. Explain the meaning of
the remaining words and use them in the sentences of your own.

1. The school is thought highly innovative in that it implements a system of
continuous (tests, assessment, finals) to determine grades.

2. One could hear the sounds of lively (debate, talk, argument) coming from the
room where the philosophy class was being held.

3. My brother who wants to join the clergy has just entered a (seminary,
university, college).

4. It was inevitable that the (seminar, lecture, tutorial) would be well-attended
as it was being given by the renowned professor, Kurt Reimann.
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5. There is no way | will be able to come. | have to hand in a two thousand word
(assignment, project, essay) on the Russian revolution by Monday afternoon.

6. Stephen was caught (copying, plagiarizing, stealing) from the fellow
student’s test paper and was expelled.

7. For tomorrow please read this short original (article, text, excerpt) from
Dickens’s Hard Times and be prepared to discuss it in the class.

8. If you are really interested in applying, ask the University to send you a
(syllabus, prospectus, curriculum) for the upcoming year.

XI1. Match the pairs of adjectives to the nouns to form collocations. Use one
word from each set to complete the sentences below.

A B

1. firstclass / Master’s a) learning

2. higher / first-rate b) degree

3. correspondence / refresher ¢) schooling

4. compulsory / formal d) certificate

5. post graduate / 2 year e) fees

6. long-distance / accelerated f) diploma

7. tuition / registration g) course

8. school-leaving / medical h) education

1. learning has proved highly popular in remote parts of Australia
and Canada.

2. In the UK schooling lasts up until the age of sixteen.

3. Nowadays, a certificate does not necessarily guarantee someone a
place in the job market.
4. Please forward the £ 100 fee along with you completed
application.

5. Stella already has a Bachelor of Arts but she is now working towards attaining
a degree.

6. My father opened a bank account for me on the day | was born to ensure that |
would receive a education.

7. Now that | have got this job abroad, I think | had better take a
course in Spanish.

8. It will take him at least a year to earn a diploma in child

psychology.
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X111, Match the items from columns A and B to make idioms and then use
them, in their correct form, to complete the sentences.

A B
1. be the teacher’s a) p’sandq’s
2. mind one’s b) one, two, three
3. learn something c) the grade
4. be as easy as d) pet
5. be of the e) the back of one’s hand
6. know something like f) old school
7. pass with g) by heart
8. make h) flying colours

1. Now Johnny, if you are coming to see your sister in the school play you are to
be quiet and
2. | can remember as a ch|Id the difficult time | had learning my multiplication
tables

3. Do not mind your father. He and believes that some jobs are
just not meant to be done by a man.

4. The children jeered their classmate in the school yard with the cruel chant of,
“SuZy ')7

5. Everybody here is fine and Steve has just finished his finals which he

6. If you do not study harder there is no way that you will
7. 1| have been studying this list of historical dates for hours and
I

8. There is nothing to geometry, it
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READING & DISCUSSING

PART 1. THE SYSTEM OF EDUCATION IN THE UK, THE USA
AND THE REPUBLIC OF BELARUS

TEXT 1. THE SYSTEM OF EDUCATION IN THE UK

Preview Content
I. Before reading the text decide whether the statements are true or false.

1. There are two stages in the state educational system in England.
2. Children start junior school at the age of seven.

3. Pupils study at secondary school more than ten years.

4. Art pupils must study Chemistry.

5. Science pupils don’t do Physical Education.

6. Public schools are schools for middle-class pupils.

7. Children are tested at the age of 15.

I1. Read the text and check your answers (TRUE or FALSE) in the exercise
above.

The British education system may seem bewildering at first glance, but it
is based on long-lived traditions and follows a strict code of rules. Education
principles differ slightly in the four countries which constitute the UK.

Primary Education in the UK

In England and Wales, the law states that all children aged five to sixteen
must receive full-time education. In Northern Ireland, the compulsory age for
starting school is four. For children under age of five, publicly-funded nurseries
and pre-schools are available for a limited number of hours each week.

The first two years are the years of infant school where the children are
encouraged to read, to write in their own words, to understand and make use of
numbers. Many children attend informal pre-school playgrounds organized by
parents in private houses. Teachers and students in training work there. Kids are
in the nursery classes while their parents work. At the age of 7 children go to the
junior school where the teaching becomes more formal. They work in
arithmetic, history, geography, nature study and music and English. The infant
and junior schools may be regarded as two levels of primary education.
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Secondary Education in the UK

Children leave primary school at the age of eleven, moving on to
secondary school. Parents can choose to educate their children at state or private
schools. All children in the UK between the ages of five and sixteen are entitled
to a free place at a state school, in contrast with the private education sector,
where taxes are quite expensive. In the UK there are four main types of state
schools. First is the community school, which is run by the local authority and
has strong links with the local community, sometimes offering use of their
facilities and providing services like childcare.

There are also foundation and trust schools. Foundation schools are run by
their own governing body, which employs the staff and sets the admissions
criteria; while a trust school is a type of foundation school which forms a
charitable trust with an outside partner. Voluntary-aided schools are mainly
religious or ‘faith’ schools, although anyone can apply for a place. As with
foundation schools, the governing body employs the staff and sets the admission
criteria. Voluntary-controlled schools are similar to voluntary-aided schools, but
are run by the local authority. There are some church schools that also receive
money from the government and offer free education. In Scotland and Ireland
most schools are still managed by local authorities. There are different types of
secondary schools in the UK. The most popular are comprehensive schools.
These are large state schools for boys and girls of all abilities aged 11-16
(or 18). Comprehensive schools were introduced in the 1960s with the aim to
replace the system of dividing children between more academic (grammar)
schools and less academic (modern) schools. There are some grammar
schools that still exist now. They teach more academic subjects than
comprehensive schools.

Outside the state system of education there exists the system of private
schools which are called public. Until very recently public schools were either
all-boys or all-girls. Public schools can be full boarding (pupils live there all
academic year except for holidays), normal (pupils go home every day) and
mixed (some pupils go home every weekend and some stay).

Public schools charge up to 20,000 pounds a year. There are some grants
for bright pupils as well but the places are few and the competition is very
strong as public schools are believed to provide a better education in comparison
with state schools. Therefore, only 6 % of the people in the UK can afford it.
The other important criterion is that you have to belong to the upper middle or
upper class as the class system in Britain is still very important.

Some public schools are rather old and very famous. One of them is Eton
College. Because Eton is so popular, it is very difficult for parents to get a place
for their sons. Some parents put their sons’ names on the waiting list while they
are still babies. Those who studied at Eton College call themselves Old
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Etonians. A great number of former public school students become the students
of the most famous and prestige universities like Oxford and Cambridge.

According to the National Curriculum, introduced in 1988, students of
both state and public schools at the age of 7, 11, 14 and 16 are tested. At the age
of 14 children complete their Standard Assessment Tasks (SATSs). At the end of
their fifth year of secondary education most children of all abilities aged 16 take
General Certificate of Secondary Education (GCSE) exams in a particular
level. Children, who need to pass “A” (Advanced) level exam to enter a
University or a College of Further education, continue their studies at the sixth-
form class up to the age 18.

From the age of eleven to fourteen, students in British state and private
schools study a broad range of 10-15 subjects. They are given the opportunities
to choose the subjects to learn. The English School Syllabus is divided into Art
(or Humanities) and Sciences. Art pupils study English Language and Literature,
History, Foreign languages, Music, Art and Design, Drama. Science pupils study
Chemistry, Physics, Mathematics, Economics, Technical Drawing, Biology,
Geography. Besides, secondary school students must do general education
subjects like Physical Education (PE), Home Economics (for girls), Technology,
Information and Communication Technology (ICT), Citizenship, Careers
education and guidance, Sex and Relationship. Education and Religious
education may also be included in the education curriculum.

Secondary school graduation covers the period from age fourteen to
fifteen. After this two-year period, students take GCSE (General Certificate of
Secondary Education) state examinations. The GCSE is a single-subject
examination, set and marked by independent examination boards. Students
usually take up to ten (there is no upper or lower limit) GCSE examinations in
different subjects, including mathematics and English. After this examination,
students may choose to either leave school or continue with their education.
They may continue at further education institutions (six-form colleges and
classes, vocational or technical colleges), or pursue higher education in a
university.

University Preparation in the UK

At the age of sixteen, following two years of study, students may take
Advanced Level examinations (A-levels) required for university entrance in the
UK. Over these two years following secondary school education, students
specialise in three or four subjects that are usually relevant to the degree subject
they wish to follow at university.

At the end of the first year, students take AS level examinations. They
continue with three or four of these subjects in the second year and convert them
into full A level qualifications at the end of the year. A-Levels are state
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examinations and are recognised by all UK universities, and by institutions
worldwide.

Schools in the UK do not generally rank pupils within their year;
currently, the principal standards are the GCSE, SCE and AS and A-Level
examination results.

Higher Education in the UK

Once a student has been through all the misadventures and hardship of
compulsory education, it is time to decide his or her own fate. The first three
years of a university education will be in an undergraduate degree programme.
An undergraduate degree may be a BA (Bachelor of Arts), BEng (Bachelor of
Engineering), and BSc (Bachelor of Science).

On completion, a student may also apply for a postgraduate programme
and a PhD. What makes higher education so appealing is that — unlike school —
students are at university or college because they want to be there, learning more
about a subject or job they really enjoy.

In addition to academic achievements at university, students also gain
many social advantages. They will be involved in various out-of-school
activities, find new friends and gain insight into future careers. And, since higher
education is optional, students are expected to finance their Bachelor’s degree
by themselves.

Comprehension check
I. Answer the following questions:

1. What are the stages in the system of education in the UK?

2. When do children start schooling?

3. What are the first two levels of education at school?

4. What division does the English school syllabus have?

5. What main exams do pupils in secondary school have?

6. What is the difference between state and public schools?

7. What are the options for secondary school leavers to continue their education?
8. What motivates young people enter a university?

I1. Complete the sentences according to the information given in the text.

1. Children between 2 and 5 receive education in
2. Children take their “A-level” at the age of
3. Children may enter colleges of further education
4. Children go to junior schools where they study
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5. Physical education is
6. Public schools can be :
7.You need to have at public schools.
8. Art pupils study

I11. Give the English equivalents for the following words.

HaganmeHoe oOpa3oBaHWe, TPOABUHYTHIM YPOBEHb, CIaBaTh JK3aMEH,
npodeccuoHaNbHAs ~ MOATOTOBKA, TporpaMma  oOydeHus, OecIiuiaTHOE
oOpa3oBaHue, 00s13aTenbHOE 00pa3oBaHUE, MOCTYNaTh B YHHUBEPCUTET, YacTHAs
IIKOJIa, COIIMATTbHOE TIPOUCXOXKICHUH, UTPOBBIE TUIOMIAIKH IS TOIIKOJIBLHIKOB.

IV. Decide which words can go under these titles. You can use the words
more than once.

Pre-school education (0-5):
Primary education (5-11):
Secondary education (11-16+):
Further education:

Higher education:

Adult education:

Kindergarten, high school, college, playgroup, nursery school,
comprehensive school, public school, preparatory school, sixth form, reception
class, evening classes, polytechnic, technical college, university, master,
mistress, teacher, lecturer, professor, tutor, head teacher, headmaster,
headmistress, deputy head, student, pupil, graduate, postgraduate, classroom,
lecture theatre.

V. Fill in the gaps with the appropriate word from the list.

a) grammar school f) playschool

b) nursery school g) primary school

c) state school h) public school

d) infant school 1) middle school

e) comprehensive school J) secondary school

Al) or 2) Is for children aged 2 to 5. A 3)
includes 4) and lasts from the age of 5 to 11. In Britain at the age of
9 some children go to 5) before going to 6) . Bright

pupils sometimes go to 7) after taking an examination, but most
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children go to a mixed ability 8) . A9) in England is
“private” and parents pay for the children to attend a 10) which is free.

Follow-up Activities

Fill in the missing parts according to the information in the text.

The structure of the system of education in the UK
Primary school
Type of school providing this education: .....................
Length of program in years: ....................

Age level from: .................... TO e
Major subjects studied and skills trained ....................
Secondary school

Type of school providing this education: ....................
Length of program in years: ....................

Age level from: .................... (0 I

Exams taken: ....................

Further education

Type of institution providing this education: ....................
Length of program inyears: ....................

Age level from: .................... 170 I
Certificate/diploma awarded: ....................

Higher education

Type of institution providing this education: ....................
Length of program inyears: ....................

Age level from: .................... 170 IO

Degrees awarded: ....................

TEXT 2. EDUCATION IN THE UNITED STATES

Preview Content
I. Discuss the questions with your groupmates:

1. What are the differences between public and private schools? Which are
better? Why?

2. What qualities do you think American universities are looking for when they
decide who will be admitted?
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3. How many basic levels does the system of education in the USA comprise?
What are they?

4. Are there any uniform standards for any American schools?

5. What are the requirements for entering an American university?

I1. Read the text and find the answers to the questions in the exercise above.

The Establishment of Public Schools in America

Educational institutions in the United States reflect the nation’s basic
values, especially the ideal of equality of opportunity. From elementary school
to college, Americans believe that everyone deserves an equal opportunity to get
a good education.

From the beginning, when Americans established their system of public
schools in 1825, they reaffirmed the principle of equality by making schools
open to all classes of Americans and by financing the schools with tax money
collected from all citizens. Those who favoured public schools believed that
these institutions would help reduce social-class distinctions in the USA by
educating children of all social classes in the same “common schools”, as they
were known at the time.

Though some wealthy Americans at first shared the fears that the
universal education would be a danger rather than a national blessing, eventually
they understood that the tendency of public education to encourage people to
seek a higher status in life was in harmony, not in conflict, with the customs of
American society. American public education had a strong practical content
which included the teaching of vocational skills and the duties of citizenship.
Thus, public education not only gave Americans the desire to better themselves,
but it also gave them the practical tools to do so. Moreover, the material
abundance of the US provided material rewards for those who took full
advantage of the opportunity for a public education.

During the next century and a half, public schools in the United States
were expanded to include secondary or high schools (grades 9-12) and colleges
and universities, with both undergraduate and graduate studies.

The Educational Ladder

Americans view their public school system as an educational ladder,
rising from elementary school to high school and finally college undergraduate
and graduate programs. Most children start school at age five by attending
kindergarten, or even at age three or four by attending preschool programs. Then
usually there are six years of elementary school, two years of middle school (or
junior high school), and four years of high school. School systems may divide
the twelve years up differently — grouping sixth-, seventh- and eighth-graders
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into middle school, for example. Not all school systems have kindergarten, but
all do have twelve years of elementary, middle school and senior high school.

After high school, the majority of students go on to college.
Undergraduate studies lead to a bachelor’s degree, which is generally what
Americans mean when they speak of a “college diploma”. Students may also
receive an associate degree for two years of study at a community college. Some
of these degrees are in vocational or technical fields.

The bachelor’s degree can be followed by professional studies, which lead
to degrees in medicine or law, for example, or graduate studies, which lead to
master’s and doctoral degrees. American public schools are free and open to all
at the elementary and secondary (high school) level, but the public universities
charge tuition and have competitive entrance requirements.

Although the great majority of children attend the free public elementary
and high schools, about 10 per cent tend to attend private schools. The majority
of these are religious schools that are associated with particular churches and
receive financial support from them, though parents might also pay tuition.
A major purpose of these schools is to give religious instruction, which cannot
be done in public schools, but that is not always the reason that parents send
their children to these schools. Many parents believe that these schools are safer
and have higher academic standards than public schools.

There are also some elite private schools which serve mainly upper-class
children. Tuition costs there are very high, though scholarships are usually
offered to some talented, less affluent children. Unlike private religious schools,
elitist private schools do conflict with the American ideal of equality of
opportunity.

School Education in the USA

Every autumn more than 44 million young Americans walk through the
doorways of about 106 thousand elementary and secondary schools for the start
of a new school year. The young people fill classrooms after leaving
kindergartens and continue to study up to the 12th grade. The common pattern
of organization, referred to as 6-3-3 plan, includes elementary school in grades 1
through 6, junior high school in grades 7 through 9 and senior high school in
grades 10 through 12. However, many variations on the patterns exist in the
USA. The school year is usually 9 months, from early September to mid-June.
The children attend classes usually for five days a week until the beginning of
the following summer.

Each of the 50 states in the USA has its own laws regulating education.
All states require young people to attend school, but the age limits are different.
They may be from 7 to 16, or 6 to 18.
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About 85 % of American schoolchildren attend public schools, and 15 % —
private schools. Public schools are controlled by boards of education of the state
or the district where the school is situated. These boards are responsible for the
curriculum, the selection of the teachers and other aspects of school life.

American schoolchildren pass through two main stages of school
education on their way to get a high school diploma. They attend the elementary
school and then the secondary school. The elementary school may include
8 grades in some places, and 6 grades in others. Many Americans call the
elementary school a “grammar school”. Secondary education may begin with
grade 9 or with grade 7. It depends on the way elementary education is
organized in this or that state or district. Usually secondary school means grades
9-12. These grades are popularly called “high school”, and the young people
who attend these schools are called high school students.

The main purpose of the elementary school is the general intellectual and
social development of the child. Curricula vary with the organization and
educational aims of individual schools and communities. Though there is no
national curriculum in the USA, certain subjects are taught in all the 12 grades
across the country. Almost every elementary school provides instruction in
maths, languages, science, social studies (history, geography, citizenship and
economics), music, art and physical education, computer studies.

Most high school students follow a basic course that includes English,
science, social studies and physical education. Elective subjects may be chosen
in the fields of foreign languages, fine arts and vocational training. School
counsellors help students in choosing electives that will be necessary for their
future work or further education at the university or college.

The usual requirements for high school graduation are about 18 “units” of
course work. A high school “unit” is equal to about 120 hours of classes in one
subject (3 hours a week). Students who plan to attend college need over 20 units.

High school students usually take exams in the subjects they are studying
at the end of each semester. Their marks (grades) are based partly on these
examinations and partly on other tests, homework and work in class. They can
get a grade of A (excellent), B, C, D or F (fail). Students who have passed
enough courses graduate from high school with a high school diploma.

Attending an American University

Money is also increasingly a factor in a college education. All university
students must pay tuition expenses in the USA, and the cost of an education is
rising much more rapidly than is the average family income. Because tuition is
much lower at public universities than at private ones, wealthy students have
more choices. There are a number of financial aid programs in the form of loans
and scholarship available at both public and private schools.
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A growing number of students cannot afford to go away to college and
pay $15,000 — $39,000 each year for a public or private university. They choose
instead to attend community college programs for two years paying $2,000 per
year in tuition. More and more students also work while they are in college,
reducing the number of courses they take and increasing the time it takes them
to complete a college degree.

Educating the Individual

American schools tend to put more emphasis on developing critical-
thinking skill than they do on acquiring quantities of facts. American students
are to ask questions, think for themselves, and express their own opinion in
class, a reflection of the American values of individual freedom and self-
reliance. The goal of the American education system is to teach children how to
learn and to help them reach their maximum potential.

The development of social and interpersonal skills is as important as the
development of intellectual skills. For example, in making their decisions about
which students to admit, colleges look for students who are “well-rounded”.
Grades in high school courses and scores on tests like SAT are very important,
but so are the students’ extracurricular activities. It is by participating in these
activities that students demonstrate their special talents, their level of maturity
and responsibility and their leadership qualities.

Student government is another extracurricular activity designed to
develop competitive, political and social skills in students. There are also clubs
and activities for almost every student interest — art, music, drama, debate,
volunteer work — all aimed at helping the student to become more successful in
later life.

Comprehension check
I. Choose the correct answer according to the information in the text:

1. In 1825 it was implied that some wealthier Americans opposed the first public
schools in the United States because:

a) they cost too much;

b) they would weaken social-class barriers;

c) people who did not pay for their education would not value it.
2. Finally in the 19" century it was concluded that public education in the
United States would:

a) give Americans not only the desire but also the means to better their

position in life;

b) not provide any practical training in vocational skills;
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¢) not work because people would be prevented from rising to a higher
class by the aristocracy.

3. Which of the statements is false?

a) American high school students have the choice of going to a free public
school or a private one where they must pay a tuition.

b) The American education system is based on strong principles of
equality of opportunity.

c) After twelve years of school, American students receive a bachelor’s
degree.

4. \Which of these statements is true?

a) Most of the money to pay for American public schools comes from the
local taxes.

b) Religious schools receive money from the national government, but
elite private schools do not.

¢) The national Department of Education determines the curriculum for all
schools and sets the standards for high school graduation and college

admission.
5. What most Americans probably value most about higher education is:
a) its cultural value;
b) its monetary value;
¢) its moral value.

I1. Answer the questions about American school education:

1. How many young Americans attend elementary and secondary schools?
2. Is American schooling free of charge?

3. Who controls public schools?

4. What are the boards of education responsible for?

5. What is the common pattern of school education in the USA?

6. What subjects are taught in the elementary school?

7. What are the required basic subjects at a secondary school?

8. What are electives necessary for?

9. What are the requirements for high school graduation?

10. How are students graded in American schools?

11. Is a school reform a vital issue of today’s America? Why? What problems

does the system of school education face?
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Follow-up Activities

I. Compare the system of elementary and secondary education in the USA
with the corresponding levels of education in the UK and the Republic of
Belarus. The questions might be helpful in structuring your answers:

1. Is education in the US schools strongly class marked and divided? Can you
say the same about the education in the UK and your country?

2. Do you see any difference between elementary education in the USA, the UK
and Belarus? What is it?

3. What is the main difference between secondary education in the three
education systems? What features do you find favourable and less favourable in
each?

4. What do you like (don’t like) in American/British/Belarusian system of
education? Why?

I1. Work in small groups and choose one or more of these topics to discuss.

1. Should universities be free or have very low tuition?

2. Are most schools in your country coeducational? What are the advantages and
disadvantages of having boys and girls in the same class?

3. Is it possible for college teachers and students to be friends? What do you
think the role of a teacher should be?

4. Are students vessels to be filled or lamps to be lit? Which do you think is
more important — learning a large quantity of facts or learning to think
creatively? Why?

5. What should the requirements for entering a university be? Should
extracurricular activities in high school or personal characteristics be
considered?

I11. Group Project

Plan an ideal school. With your group, decide what it would be like. Name
your school, and then describe in detail. Decide on school colours and a
motto for your school. You may include these points in your description:

Who would the students be (age, social class, ethnicity)?
What kind of building would you use?
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Would the school have a special emphasis (science, maths)?
What would the teachers be like (age, experience, roles)?
How many students would be in a class?

Who would determine the curriculum?

What about tests and homework?

How would discipline be maintained?

What would be the role of the parents?

What special activities would the students have?

What would a typical day be like?

What do you think others would say about this school?

PART 2. CHALLENGES TO SCHOOL EDUCATION
TEXT 1. THE EDUCATION GENDER GAP

Preview Vocabulary

I. Match the words on the left with those on the right to form collocations.
Use the collocations to complete the sentences below.

1) academic a) correctness

2) concrete b) opportunity

3) equal c) market

4) labour d) graduate

5) political e) background

6) university f) evidence
1. In schools these days, boys and girls have an to study all
subjects.
2. Recent research has provided that boys lag behind girls in
many subjects.
3. It is sometimes which stops people discussing subjects like
race or gender.
4. Even as a with a good grade, Sam is having difficulty in
finding work.
5. The senator’s in economics make him a strong candidate
in the presidential election.
6. These days more women are re-entering the after having

children.
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I1. Read the article and find the collocations in the text. Analyse their
context and meaning.

Research into gender differences in education has tended to focus on the
poor performance of girls in science and maths, virtually ignoring the low
achievement of boys in reading and writing. According to Cecilia Reynolds,
from the Ontario Institute for Studies in Education, it has long been recognized
that girls did well in literacy and that boys did not, but there was no great
concern about this because in the real world, boys were still going on to get
better jobs and salaries.

However, a 2016 study by the Council of Ministers of Education, found
that Canadian girls are outperforming boys in literacy skills by a wider margin
than previously thought. Among thirteen-year-olds, about ten per cent more girls
than boys meet expected targets for literacy, and among sixteen-year-olds, about
seventeen per cent more girls write at an age appropriate level. As if that was not
bad enough, recent testing has shown for the first time that the performance gap
that once existed between boys and girls in science and maths has now almost
disappeared too. Some experts even predict that at some time in the future, girls
may actually move ahead of boys in science. According to Paul Cappon,
Director of the Council of Ministers of Education, one of the consequences of
this will be to put girls in the lead in relation both to university entrance and to
achievement in labour market. Already, only forty-two per cent of university
graduates in Canada are male, and the number is dropping each year.

While experts agree that now is the time to focus on the long-standing
gender divide in literacy, their explanations for it, and their solutions, vary
widely. In a culture that favours equal opportunity and advocates political
correctness, some have found it difficult to discuss this troubling gender gap
without entering into the touchy domain of sexism.

Some educators have put the blame directly on policy and its
implementation by women teachers, saying that since educational practice has
aimed at improving the performance of girls, boys have been forgotten. Cecilia
Reynolds has warned that it is important to address any differences between
boys and girls without assigning blame. Nevertheless, although she does not
believe boys were forgotten, she does admit that insufficient attention may have
been paid to their different learning needs.

Others have pointed to a more subtle cause, to what Paul Cappon has
called the ‘feminization’ of education. Increasingly, teaching is becoming
dominated by females as more young women enter the profession and older men
retire, he says. That leaves boys with few male role models in the classroom.
“It is women doing the teaching. Boys in the socialization process will tend to
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discount the importance of that particular subject area when it is only women
teaching it,” he suggests.

Cappon also thinks the kinds of reading materials available in schools
may be better suited to girls than boys. As he points out, the current wisdom is
that boys’ reading preferences include factual and instructional material that will
help them understand particular areas of interest, whereas girls are attracted to
stories that explore interpersonal relationships.

Since there is now concrete evidence of a significant gender divide, there
IS a growing body of opinion which argues that the only way to ensure equitable
treatment of boys and girls is to segregate them. Some schools have used this
tactic to improve girls’ performance in science and maths, but with the latest
emphasis on literacy and boys, some now say full separation is the only solution.

Leonard Sax, the founder of an organisation promoting single-sex
education, points to the success of an inner-city school in Montreal which
introduced single-sex classrooms five years ago. Since then, absenteeism has
dropped and the rate of students going on to college has nearly doubled. Sax, a
family doctor and a psychologist, believes that many people in education are
paralyzed by a feeling that it is politically incorrect to talk about innate
differences in the ways girls and boys learn. He argues, however, that genetic
differences between boys and girls mean that it is impossible for them both to
learn successfully in the same classroom. According to Sax, every substantial
choice made in schools benefits one gender and disadvantages another. As an
example, he claims that girls hear better than boys and that part of the reason for
boys falling behind is simply that they cannot hear the teacher. He also points to
research which shows that there are key differences in the way boys and girls
respond to confrontation. Girls shrink away from a confrontation teaching style
under which many boys thrive.

What policy makers ultimately decide to do may depend on how far the
results of the recent study are judged to be an accurate reflection of the general
situation. Cecilia Reynolds emphasizes that gender differences are statistical,
with significant numbers of individuals everywhere not following the general
trend. Although she does not believe we should be seriously concerned, she does
think that in future, parents and teachers will need to pay more attention to what
IS happening to boys both at home and in the classroom.

Comprehension check

Answer the following questions:

1. What do you think of a gender gap in education?

2. The article puts the case for boys and girls being educated separately. What do
you think about this idea?
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3. In what sense do you think it might be ‘politically incorrect’ to talk about
innate differences in the ways boys and girls learn?

4. Are there any school subjects in which boys do better than girls and vice
versa?

5. How do you explain learning differences between boys and girls?

Follow-up Activities

|. Discuss the article in pairs. One of the speakers is to support the author’s
views, the other will try and argue the disputable points of the article.

I1. Express your opinion on the single-sex and co-educational schools.
I11. Make a round-table debate with your groupmates on the topic “I would

favour my children to study in a single-sex school”.

TEXT 2. YOU CAN MAKE ME DO IT
BUT YOU CANNOT MAKE ME LIKE IT

Preview Vocabulary and Content

. Match the words with the definitions:

1. oxymoron a) pretending affecting;
2. traditionalists b) lively and excitable;
3. secreted c) a phrase where two contradictory terms
4. coerce appear together;
5. paramount d) most important;
6. affecting e) carried something heavy with difficulty;
7. lugged f) persuade someone to do something against
8. exuberant their will;
9. voracious g) people who resist change and favour
10.perverse established ideas;
h) hid;
1) an unacceptably unconventional and
unreasonable;
j) very keen
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I1. Look at the title of the text. What do you expect it to be about? Was
there anything in your school years that you didn’t like to do but teachers
and parents made you to?

I11. Read the article. Six paragraphs have been removed. Insert them from
the paragraphs given below the text (A—G). There is one paragraph you do
not need to use.

We force children into reading too early. Today Einstein, who learnt to
read at 10, would be in remedial class, argues Anne Karpf.

Any good news about education? It sounds like an oxymoron, but
blazoned on Monday’s front pages was the finding of a major new international
survey that ‘UK pupils move close to top of world class’, especially in reading.
This will have been gratifying to a government for whom ‘education, education,
education’ increasingly seems to be a euphemism for ‘reading, reading, reading’.
But such single-mindedness has had other, unacknowledged consequences.

1 Traditionalists, however, maintain that
you are never too young to learn to read: on the contrary, the earlier the better.
Reading, and especially early reading, is considered so self-evidently good that
children are coaxed, pressed and, if required, bribed into submission.

2 My own position has changed radically
between my first and second children. The first taught herself to read at the age
of four. Thereafter she secreted books around her like contraband, and had to be
physically prised from them at the dinner table. When her younger sister started
school last year, | expected a repeat performance.

3 Should I be vacuuming away her words,
and pumping in someone else’s? Should I have been coercing her to try to read
when she was plainly unwilling? | can coerce when it is necessary, but the
thought of becoming a dictator in the matter of when she learned to read seemed
so awful that I decided to stop meddling altogether.

4 But in other schools there is no shortage of
horror stories, like the parents of four-year-olds paying for coaching to help
them keep up with the fast readers. The mother of a four-and-a-half-year-old
was told that her son had to apply himself to reading because the school did not
want him to end up at the bottom of the pile. Einstein may have learned to read
only at 10, but today he would be stigmatized and in remedial class.

5 Other parents are more successful in their
efforts, yet all children get there in the end. What counts, surely, is how they do
so, since this paramount for future pleasure. You can, just about, drill children
into learning to read, but you cannot compel them to enjoy it. In a culture
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increasingly obsessed with what is measurable, what a pity reading pleasure
cannot be tested.

6 I think my own now almost-six-year-old
would have preferred this approach. However, something has recently clicked in
the reading part of her brain, and she is on the way to becoming a voracious
reader. It is probably sheer coincidence that this transformation was over exactly
the same period that she started learning the violin.

A.Like other reception class mothers, I peeked at her friends’ book bags to
see if the books they were reading were more advanced. Invariably they were.
My growing anxiety was assuaged by a wise fellow mother remarking that my
exuberant child was busily engaged in things, like pretend games and drawing,
which delighted her more. She also loves books, but often pleads for the right to
be able to make up her own stories to the pictures (frequently more exciting than
those by the author).

B.Those who consider such reservations a middle-class luxury should
look at Europe. We are alone in bullying children to read so young. The
Norwegians do not start until they are seven, when it is usually painless. Sylvia
Hopland, headteacher of the Norwegian School in London, says: “We know that
we could teach children to read at four, but we want them to spend those years
playing. We want to teach them to solve problems, cooperate with others and
cope with life.”

C.Imagine to blow that might have dealt to his creative genius. Also, one
problem with exerting such pressure on pre-school children is that it can make
children resistant to reading. Once affecting extravagant interest in my second
daughter’s new book-title, I was rewarded with: “You are just trying to get me to
read it and I will not.”

D.When | asked her to tell me what she thought of her classes, she was
sincere: “I like books with pictures, but books with too many words are boring.”
My immediate urge was to force her, threaten her or coax her nose into her
books. Until it suddenly occurred to me: at what age did | start reading?

E. For the best part of a year | lugged her wretched book bag to and from
school without opening it, and resolved as far as possible to follow her own
reading timetable. Her reception teacher adopted what today is a daring stance:
there is not much you can do to make a child read before they are ready.

F. Being against it is like being against vitamins or bank holidays —
completely perverse. Among the half-million web pages devoted to teaching
children to read, none of those | browsed are on learning to read too soon.

G. The obsession with reading has led to a major decline in the time and
energy given over to music, art and drama. And the heresy that dare not speak its
name is that children are being pressurized to learn to read too early.
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Follow-up Activities
Discuss the answers to the following questions in pairs:

1. Do you think it is important for children to start reading early? Why?

2. What age do children in your country learn to read? What age did you start
reading? Who taught you to read?

3. What is the value of learning to read early? What are the pleasures of reading?
4. What should be the role of the parents in a child’s early education?

5. Should children be left alone to begin reading when they are ready or should
they be forced into it?

PART 3. THE DIVERSITY OF HIGHER EDUCATION
INSTITUTIONS IN THE USA, THE UK AND THE REPUBLIC
OF BELARUS

TEXT 1. THE US HIGHER EDUCATION

Preview Content
I. Explain the meaning of the words:

postsecondary education

postsecondary vocational education and training
non-degree education

higher education

degree-granting institutions

academic credit

Il. What are in your view specifically American features of higher
education? Name at least 3 features and comment on them.

I11. Read the text and note down specifically American features of higher
education as can be judged by the extract.

The US higher education system is characterized by accessibility,
diversity and autonomy and is known for both its size and quality. The federal
government has no jurisdiction or authority over the recognition of educational
institutions, members of the academic professions, programmes or curricula, or
degrees or other qualifications. Nearly all US postsecondary institutions are
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licensed or chartered by a state or municipal government to operate under the
ownership of either a government (if public) or a private corporation (if
independent), and may be for-profit or not-for-profit enterprises. Religious
institutions are considered independent or private.

The academic year is usually 9 months, or two semesters of 4 and a half
months each. Studies begin in September and end in July. There are summer
classes for those who want to improve the grades. Students who study at a
university or four-year college are known as undergraduates: the first-year
student is called a freshman; the second-year — a sophomore; the third-year
student is known as a junior; and the fourth-year student — a senior. Those who
have received a degree after four years of studies are known as graduates.

During one term or semester a student will study 4 or 5 different subjects.
The students’ progress is controlled through oral or written tests, term papers
and a final examination tests in each course. Each part of a student’s work in a
course 1s given a mark which helps to determine one’s final grade. A student’s
record consists of his grade in each course. College grades are usually on a five-
point scale: A — is the highest and is equal to 5 points, B=4,C=3,D=2,Eor
F means failure.

Each college or university has its own curriculum. There are courses that
every student has to take in order to receive a degree, they are called major
subjects or “majors”. At the same time there are subjects which a student may
choose himself for his future life, they are called “electives”. A student has to
earn a certain number of “credits” (about 120) to receive a degree at the end of
four years of college. Credits are earned by attending lectures or laboratory
classes and completing assignments and examinations.

There is no legal distinction between “university level” and ‘“non-
university level” higher education. The level of studies is outlined by the level of
qualification offered in a specific programme rather than by the type of
institution offering it. Educational programmes corresponding to “non-university
level technical/vocational postsecondary studies” would include all technical
and occupational programmes that lead to a degree, diploma or certificate below
the Bachelor’s degree.

The Associate degree is the first academic or professional degree that can
be awarded in the US postsecondary education. Holders of this degree may
apply to enter higher degree programmes at the Bachelor’s level. Programmes of
study for this degree are usually designed to take 2 years of full-time study, but
some take longer to complete. The Associate degree may be awarded in the
liberal arts and general studies as an academic qualification or it may be
awarded in a professional occupational field.

The Bachelor’s degree is the second academic degree that can be awarded
in US postsecondary education, and is one of two undergraduate (first) degrees
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that qualify a student to apply to programmes of advanced (graduate) study.
Programmes of study for this degree are designed to take between 4 and 5 years
depending on the field of study.

The Master’s degree represents the second stage of higher education and
is the first advanced (graduate) degree. The US Master’s degrees may be
awarded in academic or professional fields. Most Master’s degrees are designed
to take 2 years of full-time study, although the time may vary depending upon
the subject, the preparation achieved by the student at the undergraduate level,
the structure of the programme, and whether the degree is pursued on a full or a
part-time basis. Research-based Master’s degrees generally require completion
of a series of advanced course and seminar requirements, comprehensive
examinations, and an independent thesis. Non-research Master’s degrees
generally require completion of a special project as well as coursework and
examinations.

The Research Doctorate represents the third and highest stage of higher
education in the United States and may be awarded in academic disciplines and
some professional fields of study. This degree is not awarded by examination or
coursework only, but requires demonstrated mastery of the chosen subject and
the ability to conduct independent, original research. Most doctoral degrees take
at least 4 or 5 years of full-time study and research after the award of a
Bachelor’s degree or at least 2 to 3 years following a Master’s degree. The
actual time to obtain the degree varies depending upon the subject and the
structure of the programme.

Any of these institutions of higher education may be either public or
private. The public institutions are financed by the state. 28 % of the US
institutions are public, 72 % — private. Tuition fees at private institutions are
about 20,000 dollars a year and even higher, at public institutions they are about
5,000 dollars a year.

Many students need financial aid to attend a college or a university. When
a family applies for aid, an analysis is made of the parents’ income. The aid may
be given in the form of a grant which the student doesn’t need to pay back. It
may be given as a loan, which the student must pay back after graduation.

Comprehension check

I. Answer the following questions:

1. What is the US higher education characterized by?

2. Is there any distinction between “university level” and “non-university level”

higher education?
3. How are students of different years of study called?
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4. What is the term of studies for different degrees?

5. What is the BA or BS awarded for?

6. What is the first advanced degree? What are the requirements for it?

7. What degree requires the ability to conduct independent, original research?
8. Why do most students study at public institutions?

9. How can a student receive financial aid?

10. What is the difference between the “majors” and “electives™?

11. How is the students’ progress controlled during the term?

12. Why does a student have to get a number of “credits”?

I1. Complete the following sentences using the information from the text.

1. The federal government has no authority over :
2. All US postsecondary institutions may be for-profit or enterprises.
3. For those who want to improve the grades there are
4. Students at a university or four-year college are known as :
5. During one term or semester a student studies different subjects.
6. A student’s record consists of :

7. The level of studies is outlined by rather than

8. Holders of the Associate degree may apply to
9. The US Master’s degrees may be awarded in
10. More students study at public institutions of higher educatlon because

11. When a student applies for aid, an analysis is made of

Follow-up Activities

In groups of 3-4 students study the system of higher education in the UK
and in the Republic of Belarus. Discuss the similarities and the contrasting
features pointing out the most and least favourable for students and
academic staff.

TEXT 2. APROPER EDUCATION
Preview Content
I. What is a proper higher education in your view?
1. Which of the following features do you associate with a) traditional

approach to education and b) a more progressive approach? Fill in the table
with the ideas below:
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choice of subjects guestioning ideas written examinations
continuous assessment individual assignment  streaming
collaborative activities mixed-ability classes  fixed curriculum

rote learning

A B
traditional approach to education a more progressive approach

I11. The following text is taken from a book by Charles Handy, educator
with many years’ experience in business and public services, who has
written extensively on the role of business in modern society. What
approaches — traditional or more progressive — are discussed in the text?

| left school and university with my head packed full of knowledge,
enough of it, anyway, to pass all examinations that were put in my path. As a
well-educated man | rather expected my work to be a piece of cake, something
at which my intellect would allow me to excel without undue effort. It came as
something of a shock, therefore, to encounter the world outside for the first time,
and to realize that | was woefully ill-equipped, not only for the necessary
business of earning a living, but, more importantly, for copying with all the new
decisions which came my way, in both life and work. My first employers put it
rather well: “You have a well-trained but empty mind,” they told me, “which we
will now try to fill with something useful, but do not imagine that you will be of
any real value to us for the first ten years.” I was fortunate to have lighted upon
an employer prepared to invest so much time in what was my real education and
| shall always feel guilty that I left them when the ten years were up.

| was soon to discover that my mind had to be trained to deal with closed
problems, whereas most of what | had to deal with were open-ended problems.
‘What is the cost of sales?’ is a closed problem, one with a right or a wrong
answer. ‘What should we do about it?’ is an open problem, one with any number
of possible answers, and | had no experience of making this type of decision.
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Knowing the right answer to the question, | came to realise, was not the same as
making a difference to a situation, which was what | was supposed to be paid
for. Worst of all, the open-ended question — ‘What is all this in aid of?’ was
beginning to nudge at my mind.

| had been educated in an individual culture. My scores were mine. No
one else came into it, except as competitors in some imagined race. | was on my
own in the learning game at school and university. Not so in my work, | soon
realised. Being an individual star would not help me there if it was in a failing
group. Our destinies were linked, which meant that my co-workers were now
colleagues, not competitors. Teams were something | had encountered on the
sports field, not in the classroom. They were in the box marked ‘fun’ in my
mind, not the ones marked ‘work’ or even ‘life’. My new challenge,
| discovered, was to merge these three boxes. | had discovered, rather later than
most, the necessity of others. It was the start of my real education.

‘So you are a university graduate, are you?’ said my new Sales Manager,
‘In classics, is it? I do not think it will impress our Chinese salesmen! How do
you propose to win their respect since you will be in charge of some of them
very shortly?” Another open-ended problem. | had never before been thrust
among people very different from me, with different values and assumptions
about the way the world worked, or should work. | had not even met anyone
more than two years older, except for relatives and teachers. Cultural exploration
was a process unknown to me, and | was not accustomed to being regarded as
stupid and ignorant, which | undoubtedly was in all the things that mattered in
their world.

My education, | decided then, had been positively disabling. So much of
the content of what | had learned was irrelevant, while the process of learning it
had cultivated a set of attitudes and behaviours which were directly opposed to
what seemed to be needed in real life. Although | had studied philosophy | had
not applied it to myself. | had assumed that the point of life was obvious: to get
on, get rich, get a wife and get a family. It was beginning to be clear that life was
not as simple as that. What | believed in, what | thought was worth working for,
and with whom, these things were becoming important. So was my worry about
what | personally could contribute that might not only earn the money but also
make a useful contribution somewhere.

It would be nice to think that this sort of experience could not happen
now, that our schools, today, prepare people better for life and for work which is
so crucial to a satisfactory life. But | doubt it. The subjects may appear to be a
little more relevant, but we are still left to learn about work at work, and about
life by living it. That will always be true, but we could, | believe, do more to
make sure that the process of education had more in common with the process of
living and working as they are today, so that the shock of reality is less cruel.
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Comprehension check

I. Answer the multiple-choice questions below. Choose the answer which
you think fits best according to the text.

1. When the writer left university, he expected to succeed by:
A. using the qualities his education had developed;
B. gaining further qualifications;
C. developing his decision-making skills;
D. acquiring relevant skills in his place of work.
2. He feels he treated his first employers badly because he did not:
A. give them a true idea of his strengths and weaknesses;
B. contribute to the company financially;
C. repay them fully for the help they gave him;
D. stay with them any longer than he was obliged to.
3. He found that he needed to re-evaluate his approach at work because he:
A. was asking the wrong types of questions;
B. had been trained to deal with problems in the wrong way;
C. met new kinds of problems in his working life;
D. was dealing primarily with moral problems.
4. One of the first things he learned at work was:
A. that he could not always be first;
B. that other people were willing to help him;
C. the importance of having leisure interests outside his work;
D. the link between team sport and work.
5. He realised that he lacked understanding of other cultures when he:
A. had to work with people who had different values;
B. had to work outside his own country;
C. realised that his subordinates did not respect him;
D. found that his qualifications were relevant.
6. The writer’s main conclusion about his education was:
A. It had taught him to value money too much.
B. It had been much too theoretical to be of any use.
C. It had been not just useless, but actually harmful.
D. It hag taught him that life was not simple.
7. The writer feels that nowadays:
A. life is changing so fast that schools can never prepare for it;
B. the way in which students are taught to think should be re-examined;
C. the content of syllabuses should be brought fully up-to-date;
D. educational reforms have bridged the gap between school and work.
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1. How do you think Charles Handy’s education could have prepared him
more effectively for his working life? Using information from the text,
discuss whether and to what extent the following suggestions would have
helped him. Give reasons.

— more vocational or practical subjects (give examples);
— compulsory involvement in competitive team sports;
— schooltrips and exchange visits to other countries;

— more cross-cultural projects;

— work experience placements.

TEXT 3. HOW | GOT MY FIRST-CLASS DEGREE

Preview Content

I. You will read an article by a student who graduated from university with
a first-class degree. Before you read, discuss in pairs:

1. What part do the following play in motivating people to excel in education?
— desire for professional success;

— desire for personal achievement;

— pressure from family/friends/employers.

2. With a partner rank the following according to how necessary you think they
are in order to do well at university:

discipline morale intelligence
perseverance organizational skills competitive spirit
understanding what is expected of you

I1. Read the text. Which of the above does the author mention? What other
things helped him to succeed?

What does it take to graduate from university with a First? Mark McAdle,
first-class degree holder from the University of Lancaster, tells how he did it.

“Do not spend much time at the student lounge, do turn up for most
lectures and tutorials and do submit all coursework — eventually.” That I was
told by a PhD student during fresher’s week, that was all | needed to do to get a
2:2. For a 2:1 I’d require a better attendance record and have to work harder, but
not at the expense of being cut off from civilization. And for a First | would have
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to become some sort of social outcast, go to every lecture and tutorial (scribbling
notes madly), spend every moment immersed in academic books, and be among
the last to be thrown out of the university library at 20pm closing time.

Well, | did not give up my life for study. | did not attend every lecture and
tutorial, 1 did not write down every word spoken in lectures. | did not get 80 %
or more in every essay, project, test or exam, | was usually behind with my
reading and occasionally mystified by the syllabus. Sometimes | could not be
bothered to go to university and stayed at home instead. But | always knew
where | was, what | had to do, and what not to bother with. And I always worked
hard on the things that counted: exams and assignments.

Getting a degree is about learning, but it is not just about learning biology,
history, English or whatever. It is about understanding what you need to succeed —
what, in fact, the university wants from you and what you will get in return. You
have to have a feel for the education market and really sell your inspirations.
What does the lecturer want? What is the essay marker searching for? Some
students try to offer something not wanted. Others want to give very little — they
steal the thoughts of others and submit them as their own. But they all want to
be rewarded. Exchange, but did not steal, and you will get a degree.

| saw lecturers as customers who fell into two broad categories. There
were those for whom lecturing was an unwelcome interruption to their research
work. After all, we were students and what did we know? | would be
deliberately pitch my essays to this kind of academic so that my opinions
appeared more as evidence that | had read and understood the key contributions
to the debate, rather than as an attempt to pull down monuments. The other type
of academics were those who enjoyed teaching and discussing new ideas. They
wanted more. They wanted something different, inspirational, iconoclastic. |
would present my arguments to show that | had done my reading and understood
the key concepts, but | would also try to add something more to the issue rather
than rake over familiar ground. Especially, it was a case of working out what
was wanted and then delivering it. I cannot state exactly how successful this
tactic was except to say that | sold more essays than | had returned as faulty.

| could guarantee every book on my reading list was out on long loan
from the university library within five seconds of the list being issued. This was
worrying at first, but I quickly learned that it was impossible to read all of the
books on average reading list anyway. | sought shortcuts. Collections of selected
reading or journal articles were excellent sources that often saved me the bother
of reading the original texts. References in books dragged me all over the place
but, with all the courses I had to do, there was not enough time to be dragged too
far. 1 would flick through the book, read the introduction, note any summaries,
look at diagrams, skim the index, and read any conclusions. | plucked out what
was needed and made my escape.
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| revised my discarding subject areas | could not face revising; reading;
compiling notes; and then condensing onto one or two sheets of A4 for each
subject area. Leading up to the exam, | would concentrate on just the condensed
notes and rely on my memory to drag out the detail behind them when the time
came. | did not practise writing exam questions, although it was recommended, |
prefer to be spontaneous and open-minded. | do not want pre-formed
conclusions filling my mind.

And not should you; there is no secret to getting a First — this is just an
account of how | got my First. Be a happy student by striking the right balance
between working and enjoying yourself. Take what you do seriously and do your
best. And, no matter what you do, do not forget to appreciate every day of your
university studies; it is one of the greatest periods of your life.

NB. University degree qualifications in the UK:
First class

Upper second (2 : 1)

Lower second (2 : 2)

Third class (3)

Comprehension check
I. Choose the best answer (A-D) to the following questions:

1. The PhD student who spoke to the writer:
A. exaggerated the need to work hard;
B. thought the writer would get a First;
C. succeeded in scaring the writer;
D. was uncertain how to help the writer.
2. According to the writer, an important factor in success at university is:
A. the ability to understand the market;
B. acquaintance with lecturers and markers;
C. clever use of other people’s ideas;
D. an understanding of what was required.
3. In the third paragraph, the writer warns about:
A. trying to second-guess lectures;
B. expecting to be rewarded;
C. plagiarism in essays and exams;
D. offering money to academic staff.
4. In his relationship with the lecturers, the writer tried to:
A. show them that he would make a good salesman;
B. do his work in a style which matched the expectations;
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C. always have some new ideas to impress them with;
D. never upset them by submitting ground-breaking work.
5. How did the writer cope with long lists of required reading?
A. He ignored them.
B. He wrote his own.
C. He was selective.
D. He summarized them.
6. Why did the writer not practise writing exam questions?
A. He was advised not to.
B. He wanted to answer exam questions critically.
C. He thought the practice was rather boring.
D. He thought it might prejudice staff against him.
7. The writer concluded by advising students to:
A. follow his recipe for success;
B. make the most of being a student;
C. concentrate on passing exams;
D. aim for a First at all costs.

1. Match the highlighted words in the text with their synonyms below:

crucial search quickly rejecting understanding of
bewildered absorbed general discussion

Use the highlighted words in a short story of your own. Tell the story to the
group.

Follow-up Activities

In pairs discuss the following issues:

1. How similar/different is your method of study to that of the author of the
passage”?

2. Are there any things about the way you study that you would like to change or
improve? Think about being better organized, being more focused, managing
your time.
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TEXT 4. COLLEGE LIFE IN 100 YEARS

Preview Content

I. Note down 5 features that you think will be common in the system of
higher education in 100 years.

I1. Dan Reimold, a college journalism scholar, asked his students to think of
how something specific might function on a college campus in 100 years.
These are a few of the many ideas his students brainstormed in response to
the question: What will college life be like in 100 years? Look through their
answers and say which of them correspond to the ones you noted down.

In his well-reviewed documentary “Ivory Tower,” filmmaker Andrew
Rossi addressed a range of issues and innovations impacting contemporary
higher education — from skyrocketing tuition and massive student debt to
MOOCs (massive open online courses) and work-study hybrids.

Building off these simultaneously dispiriting and exciting present-day
realities, my students were tasked with playing an undergraduate prognosticator.
| compelled them to predict or simply wildly imagine the inventions, routines,
events, locations, individuals and traditions which may be upended or urgently
utilized to run colleges and universities on a daily basis in the 22nd century.
They were free to consider areas such as classes, sports, housing, partying, study
abroad, the semester schedule, the cafeteria, the library, tuition costs, studying,
student romance, general social interactions and campus parking.

Below is a sampling of their responses.

“In 100 years, higher education will be global — literally. Due to the ease
and availability of travelling at the speed of light, colleges and universities will
hold classes worldwide. A student can pop into their 8 a. m. Introduction to
Spanish class in Madrid and then head over to Shanghai for their 10 a. m.
course, Chinese History: From Mao to Now.”

“In 100 years, students will live in the moment — and experience many
past moments. Why? Two words: time travel. Students in history classes will
rocket back to the periods or events they are studying. They can enjoy a front-
row seat for the first staging of a Shakespeare play, check out the Civil War
(from a safe distance) or relive the making of the Hoover Dam or Panama Canal.
The hands-on understanding they will gain about the related individuals, events
and issues will make professors’ PowerPoints or Prezis seem embarrassingly out
of touch.”

“In 100 years, picking a college major will no longer be on a trial-and-
error basis. Instead, in the same vein as the sorting hat from “Harry Potter,”
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students will spend part of freshmen orientation being “sorted” into different
majors. An advanced version of the Melon brainwave headband will measure
students’ neuronal connections and determine which major is the best fit based
on their personalities, skill-sets and personal interests. However, just like in
“Harry Potter,” students will still have final say over what they end up
studying.”

“In 100 years, the traditional college admissions process will be dead. No
more boring applications, personal essays, SAT scores or reference letters.
Instead, students will be judged solely by their Facebook profiles — from the
seriousness of the news they share on their feeds and the types of pages they like
to the intellectual aptitude of their Facebook friends and the quality of their
profile and cover photos. For graduate school students, Twitter and Instagram
accounts will also be considered.”

“In 100 years, the surface of the Earth will be uninhabitable. This means
prospective college students will have one of two options for continuing their
schooling: travelling far, far away to one of a multitude of space station
universities spread across the galaxy or heading underground to schools and
running just below the surface. For undergraduates missing the feeling of fresh
air and sunshine, technology will help recreate artificial environments which
look and smell exactly like a traditional college campus.”

“In 100 years, colleges will be even more concerned with illness. With
diseases such as Ebola spreading evermore rampantly worldwide, students,
faculty and staff will be required to have their temperatures screened and bodies
scanned for potentially dangerous symptoms before being cleared to enter
classrooms and residence halls.”

“In 100 years, large touch screens will fill the walls of campus buildings.
This advancement will eliminate the staple of college life: excessive amounts of
flyers tacked, posted and taped everywhere. Instead, students can simply walk
up to a touch screen and design and share a virtual memo or scroll through
upcoming activities by category. Through functions on the screen, students will
also be able to immediately interact with the organizers of any events they are
interested in and virtually RSVP to everything they are planning to attend.”

“In 100 years, doing laundry on campus will be a breeze. With the
invention of smart hampers, washers and dryers will be viewed like payphones
are today. Students will no longer be forced to wait for their peers to finish their
own laundry, worry about someone stealing their clothes or deal with people
taking their stuff out of the machines. Saving up quarters will also no longer be
necessary. Instead, students will put their dirty clothes in a smart hamper, snap
their fingers and smile as they are washed, dried, pressed and folded in a flash.”

“In 100 years, college campuses will sport Nap Pods. In between classes
or before big exams, students can sneak into a pod for a 20-minute nap —
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rejuvenating their brains and bodies without being forced to race back to their
dorm rooms. The pods will feature adjustable temperature settings, specialized
music playlists and a range of natural sounds to help students drift into peaceful
22nd-century slumber.”

“In 100 years, campus parking will be revolutionized. The source of this
revolution: hovercrafts. In garages across campus, students will layer their
hover-cars on top of one another up to 10 stories high — making the most of a
single parking space and rendering “Lot Full” signs a relic of the past.”

“In 100 years, schools will no longer call upon C-list stars to provide
entertainment. Instead of the likes of Aaron Carter or Dave Coulier, students can
fight to secure the holograms of any living or dead performer carrying out one of
their signature shows or acts. Think Tupac, Elvis, Michael Jackson or Robin
Williams.”

“In 100 years, terrible food will be banished from college campuses.
Instead of pre-processed slop aiming to appease everyone, all food will be
personalized and created via 3D printers. The printers will allow students to
choose exactly what they want to eat and even upload their moms’ recipes to be
replicated in seconds in the cafeteria.”

“In 100 years, students will not trudge through rain, snow and humidity to
get to class. Instead, they will teleport. Portals built to fit students of all shapes,
sizes, class years, GPAs and blood-alcohol levels will be located in residence
halls and academic buildings across campuses. For a small fee, the portals can
also be used for off-campus transport or to have a library book or forgotten ID
card delivered right to students’ dorm-room doors.”

“In 100 vyears, college graduations will double as employment
ceremonies. Representatives from established and start-up companies and
organizations will be waiting at the end of the stage students walk on to receive
their diplomas. Only seconds after a graduate’s name is called, they will be
offered a starting position related to their area of interest or field of expertise. In
the 22nd century, commencement selfies will feature smiling students, sporting a
cap and gown, diploma and job offer in hand.”

“In 100 years, dorm living will be much more comfortable. Bed
technology will have developed to the point that students can program comfort
settings at ease — from the firmness and exact temperature of the mattress to a
noise-reduction option to blot out snoring roommates.”

Follow-up Activities

What is your idea of students’ life and studies at the University in a
hundred years?
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RENDERING RUSSIAN TEXTS INTO ENGLISH

Render the following texts and speak on the problems under consideration.

Teker 1. DUHCKOE OBPA30OBAHUE:
10 TE3UCOB O I'TABHOM

Kapu Jloyxueyopu 30 nem paboman Oupekmopom 6 OOHOU U3 CAMBbIX
3HameHumvlx Quuckux wkon. B 2018 200y on nocemun benapycoy u evicmynun ¢
nyonuuHou nexyuei o cucmeme oopazosanus 6 QuHisaHOuu. Bom ee xpamxuul
KOHCHEeKm.

[To cmoBam Kapwu, coBpemenHoe obOpaszoBanue bemapycu — 310 ananor
¢unckoro B 70-e. B KkakoW-TO MOMEHT JIONSM HAJOCIH HEIEMOKpPATUYHBIC
OPUHIUIBL OOY4YEHUS, U OHU NPHUHSUIM pelIeHHuE 00 YITYYIICHUH CUCTEMBI
oOpa3oBaHus: TOJHATH CTAHAAPTHI W JUKBUAMPOBATH MPOOJIEMy TOTrO, YTO
xopoliee o0pa3oBaHUE — 3TO TOJBKO COIMATBHO-IKOHOMUYECKHUI BOMPOC, THE
CIIOCOOHOCTH U MOTEHIIMAJ YEJIOBEKa MMOYTH HE UTPAIOT POJIH.

[IpaBUTENHCTBO OTMEHWJIO BCTYIUTEIbHBIC YK3aMEHBlI U TECThI, a TaKXKe
paslieNieHUe YYEHHUKOB B 3aBUCHMOCTH OT 3HAHUM ¥ ()MHAHCOBOTO OJIAronoIyyus
ponutenei o mkojaMm. Ternepb oOpa3zoBanue B OuHIsIHAMN OeCIIaTHOE, U BCE
MOT'YT OBITh YBEPEHBI B TOM, YTO JETEH OJMHAKOBO XOPOIIO OyIyT y4UTh U B
JIEPEBEHCKOM IIKOJIE, ¥ B CTOJIMYHOM.

1. YVyumenwv dondxxcen nokazvieams, Ymo OH mModice cogepuiaem OUUOKU —
u smo HopmanvHo. Ecim 4ro-TO HE cpaboTano, TO U3MEHUTh TAKTHKY WA
cnoco0 0OydeHHsT HOpMajdbHO. ODTO HE TMPUHUIKAET aBTOPUTET TIEpen
Y4YEHUKAMU, HO JAET MOHSATh, YTO YYUTEIb — 3TO HE HaJ3upareiib. ABTOPUTET
OPUXOIUT dYepe3 TmpodeccuoHanusM, HHTEPECHbIE YPOKHM M CHOCOOHOCTH
HaxXOAUTh PEIIECHUS BMECTE C YUCHUKAMU.

2. [lemu c uHneanuonocmvio yyamcs eémecme co 6cemu. B ydeOHBIX
3aBefcHUAX DUHISIHAMM BCE JETH ydarcsi BMECTE€ — CIMHCTBEHHOE, JIETH C
WHBIMIHOCTBIO MOTYT YUYUTBCS B KJIacCaxX IOMEHBIIE. YUHUTENsl OOBSICHSIOT,
HACKOJIBKO BaKHO MPUHUMATh OTJIUYUS APYTUX, U ydaT I€TeH TOJIEPaHTHOCTH.

3. B ¢unckoii wixone nem npoeepok u3 gvicuux uncmarnyuti. Y1 3To Bompoc
JIOBEpHUs, KOTOpPBIM KacaeTcsi Bcero ooOmiecTBa. [IpaBuUTEIbCTBO IOBEpSIET
MECTHOMY MYHUIUTIAJIUTETY, MYHUIUNAIATET — YYUTEIsAM, YUYUTEIS —
YYCHHKaM, a POAWTEeNH — Mkoje. HarumoHanbHBIA cOBET MO 0Opa30BaHUIO
HHOTJIAa MOJXKET BBIOOPOYHO OpaTh HECKOJBKO IMKOA B DUHISHIWHA, YTOOBI
MIPOBEPATH UX MO HECKOJIBKUM MPEIMETaM U YOCIUTHCS B TOM, YTO BCE XOPOIIIO
U CHUCTEeMa HajlakeHa.
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4. Pebenxa Henwv3s 3azpydxcams 00 cmapuieti wikonsl. B 6 et netu uayt
MOJIy4aTh JIOMIKOJIbHOE OOpa3oBaHUE — KX OOydYalOT HE YTCHHUIO U MHUCHhMY, a
COLIMAJIbHBIM HABBIKaM, TO €CTh KaK >KUTh COOOIIa, KaK JEIUThCS BEllaMH, Kak
XKIaThb CBOeW ouepend M OBbITh COCTABHOM 4YacThiO KOJUIeKTHUBA. M3ydaror
Ha3BaHUS JHEHW HelleIu, BpEMEH rojia, [iBeTa WK KaK MOJIb30BaThCsl HOXKHUIIAMHU.
B 7 ner omm uayr B mepBhIM Kinacc. M yxxe Tam ydarcs 4yuTarbh, NMHUCAaTh U
cuuTark. JleTsM B HauaJbHBIX KJIACCAX OLICHKU HE CTaBST.

5. llocne Kkadcoozco yuebHO20 200a NPUHAMO CHPAWUBAMb MHEHUe
pooumernetl, yuumeneu u yuenurxos. Ilocie Kaxx0ro roga 00y4eHus poaUuTENsIM,
YUUTEISIM U YYE€HUKAaM OTHPABIACTCS OMPOCHHUK, KOTOPHIM HEOOXOMMM, YTOOBI
onpenenuth 10 obnacTel, Mo KOTOPBIM IIKOJIAa TTOKaszana cebds xopoio, u 10, 1o
KOTOPBIM HYXHBI yIydIICHUS. 3aTeM BBIOMPAIOTCS TPHU CaMble BaKHBIC
poOJIEMbl U PEIIAIOTCSI B HOBOM y4€OHOM TOLY.

6. Yuenux oonowcen nonyuume xauecmeennoe obpasosanue u 8 oepesne, u
6 cmonuye. B KaXIOW IIKOJE €CTh YYMUTENb ISl «OCOOBIX MOTPEeOHOCTEN,
KOTOPBIA BMECTE C OCHOBHBIM YUYUTEJIEM MOXET pa3padoTarh CIEHHAIbHYIO
IporpamMmy, 4To0bl PeIIUTh MPoOIeMy yUYeHHKA. TaM YYEHUKH HE OCTaloTCs Ha
BTOpOi1 To/1. BakHO, 4TOOBI peOEeHOK OBLIT B OJHOM TPYIINE C IETbMH, K KOTOPHIM
OH IMPUBBIK, YTOOBI YUUTHCS U Pa3BUBATHCS BMECTE C HUMH JIAJIbIIIE.

1. U 6ce pasHo yuumuvcs Ha0o oyeHb MHO2o. Jla, y4eOHBIMU Harpy3kamu
Jydille HE 3JI0YNOTpeOsiATh, Korjaa peOCHOK MalleHbKUM. A BOT YUYEHUKH
CTapIIMX KJIACCOB YUTAIOT OYEHb MHOTO U BBIOMPAIOT ce0e KPYXKKH IMOCIe
OCHOBHBIX 3aHATHHA. K 3TOMY €T NMPUXOIAT CaMH, IMTOATOMY C KaXJIbIM TOIAO0OM
ydarca Bce Oosbliie ¥ Oosnbuie. BaxkHO M3yyaTh Kak MOXHO OOJIbIIE BEIIEH,
MIOTOMY YTO JKU3Hb MEHSETCS OUYCHb OBICTPO.

8. Baowcnvle nagviku 6 6yoyugem — 9mo ymeHue KpumudecKu MulCIums u
cozoasamv HO8YI0 un@opmayuro. Korma ¢GUHCKOE MPaBUTEIBCTBO MEHSIIO
cCUCTEMYy OOpa30BaHUs, OHO PEIIUJIO, YTO BOCIHUTHIBATH HYKHO YBEPEHHBIX H
OpUEHTHUPOBAHHBIX Ha Oyaymiee JIoAed ¢ KPUTHYECKUM M aHAJIUTHUYECKUM
MBIIJICHUEM, JIFOJIEH, KOTOPbIe CIIOCOOHBI B3aUMOJICHCTBOBATh JIPYT C APYTOM U
OBITh JKCIEpTaMU 0 MHOTHM BoOIpocaMm. «ITO TO, K YeMy MbI CTapaeMmcs
npuiTH», — 00bsIcHsIET Kapu.

9. Hebonvuias uncmpykyus om QuUHCKUX yyumeneu.

— BMECTE €CTb,

— BMECTE MTPOBOJIUTH BPEMS,

— OOBSCHATBH BCE UTO JIETH TPOCHT,

— YUTATh JCTIM KHHTH,

— BOJIUTH B T€aTP M B KUHO,

— OOHMMATh U LIEIOBaTh,

— OBITH B3POCIIBIM, & HE JIPyTOM-POBECHHKOM,

— YCTaHaBIIUBATh OE30MaCHBIC MPABUIIA.
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10. Feims yuumenem — smo npecmudicHo. B OUHIAHINN TOIBKO CaMble
Jy4dlIue CTyAeHThl UAYT pabotarh yuutensmu. Jla, Tam sTa mnpodeccus
CUMUTAETCSI OHOW M3 CaMbIX MPECTHXHBIX. B cTpaHe HeT HedTH, a OECKOHEYHO
npojaBaTh OyMary OHU HE MOTYT, TO3TOMY PEIIWIM BKJIabIBAThCS B €II€ OJUH
MPEKpacHBI pecypc — o0pa3oBaHue — U JIeJaTh 3TO CBOEH CHIIBHON CTOPOHOM.

Texer 2. B31JIA] HA COBPEMEHHOE OBPA3OBAHUE

H3 unmepevio ¢ OupeKkmopom 4acmmuo2o yupexncoeHus o0pazoeanus
«Hauanvnaa wkona «Enuceeevt nona» (2018).

— Beuoy noswviwennoco ummepeca K meme  AIbIMEPHAMUEBHO20
0bpa3oeanus, A611emcsi iU N00X00 8 OP2aHU3AYUU 00PA308aAMENLHO20 NPoYecca
6 eauiell WKoie OH ANbMEPHAMUBHLIM NO OMHOWEHUIO K YICE CONCUBUUUMCSL
npoyeccam 6 cucmeme oopazoeanus?

— Hama mkona oco3HaHHO OTHOCUTCA K (POPMHUPOBAHMIO KOHLIETILIUU
IIKOJIBI M BBIOOPY MOAXOAOB K OpraHu3aluyd OOydYeHHs, YTO TapaHTUPYET
KauecTBO 00pa3oBaHusi M TpeOyeT BBICOKOW CTENEHM OTBETCTBEHHOCTH 3a
pe3yJbTar.

JIeCTBUTENBHO, COBPEMEHHOE OOIECTBO HAXOAUTCS B  IOHUCKE
aNbTEPHATUBHOIO MYyTH OOpa30BaHMs NJii HOBOTO MOKOJICHHS. Y MHOTMX Ha
ciyxy STEAM-nonxon (Science, Technology, Engineering, Art, Mathematics), B
KOTOPOM HAallJIM MPAKTHYECKYI0 peaJu3alMiil0 KOHUEMNUUA KOHBEPTeHTHOTO
oOyueHus (MeTanpeaIMeTHOCTb, MPOEKTHbIM mnoaxon W T.1.), 4 C (Critical
Thinking, Communication, Collaboration, Creativity), MHOTHE BUAST CMBICI B
WHIUBUYaIbHOM 00yueHun ped€Hka mimm naxe aHckynmuHre (Unschooling),
OJTHU JIOBEPSIOT BaJIbAOP(CKOM MeAaroruke, pyrue metony Monreccopu.

Hamra mkona He paccMaTrpuBaeT pa3inyHble TOAXObl K 00pa30BaHUIO KaK
aJbTEPHATUBHBIE 110 OTHOUIEHUIO K CYLIECTBYIOIIEW cHcTeMe. MBI CTaBUM BO
IJIaBy Kaue€CTBO OOPAa30BaHUs U €r0 COOTBETCTBHE 3apocaM OyIAyIIero ¢ y4eTom
UHAMBHUIYaAJIbHBIX MOTPEOHOCTEN HAIIMX YYEHUKOB. MBI TOBOPUM O HEM HE Kak
00 aNbTEpPHATUBHOM, a KaK O COBPEMEHHOM.

[To mporHozam wmupoBbix s3kcnepToB (McKinsey Global Institute) B
CKOpOM OyayllleM COTHH MWJUJIMOHOB YEJIOBEK MOTEPSIOT CBOM paboyue MecTa,
uX 3aMeHST poOoThl. Bynymiee na€t 3asBKy Ha KOMIIETEHIIMM CIELUAIUCTOB,
KOTOpbIE OyIyT paboTaTh Ha BBICOKOTEXHOJOTUYHBIX MPOU3BOJICTBAX B OBICTPO
U3MEHSIONIMXCA ~ YCJIOBUSIX HWHHOBAallMOHHOW JKOHOMHUKHA. W Bexymmmu
KOMITETEHIIMSIMU CIIEHUAIMCTOB OyIyT HE TOJNbKO Tak Ha3zbiBaeMble Hard Skills
(kBanmu(UKaAIIMOHHbIE HAaBBIKA — 3HaHUA U ymeHwus), HO U Soft Skills (rubkue
HABBIKW) WK HaBbIKM XX Beka: pernienne mpoosieM, KpUTUUECKOe U CUCTEMHOE
MBIIJIEHUE, HCCIIEJ0BATEIbCKUE HABBIKM, KPEATMBHOCTh, HWHHUIIMATUBHOCT,
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KOMMYHUKAIIUS U COTPYAHUYECTBO, MEAHA-TPAMOTHOCTh, OTBETCTBEHHOCTh U
OCO3HAHHOCTb, INIOOAIIBHOE CO3HAHUE U T.]I.

Ha Ham B3misi1, camblii IIaBHBIA TMOKUN HaBBIK — 3TO YMEHHUE YUUTHCA,
CTaBUTh W Jocturarth nenu. XXI Bek 3ajaeT HOBYIO TPAEGKTOPHUIO OOYUYEHHS:
YTOOBI OBITH BOCTPEOOBAHHBIM CHEIIMAIIMCTOM HEOOXOIUMO YUUTHCS BCIO KU3Hb
U TOCTOSIHHO MOJEJIUPOBaTh M COBEPILIEHCTBOBAThH CBOIO 00pa30BaTElIbHYIO
TpaekTopuio U kBanupukanuio. [loaTromy myis Hamedl I1IKOJIbI BHEJIPEHUE B
oOpazoBarenbubiii mporiecc STEAM, 4 C, mpakTuk MO pa3BUTHIO TUOKUX
HaBBIKOB W  AMoOIMOHalbHOTO wuHTemekTta (EQ) — BakHasg d4acTh
oOpa3oBaTeibHON MapagurMbl. Bemb oOpa3zoBaHue, Ha Hall B3IV, JOHKHO
UJITU HE B HOTY CO BpEMEHEM, a BIiepeau Hero. U ero miaBHOM 3aaueit aBisieTcs
3QJI0KEHUE KaueCTBEHHOTO (yHIaMEeHTa U MPEANOChUIOK K JalibHEHIIeMy
caM0O00Opa30BaHUIO U OOYUYECHUIO HA MPOTSHKEHUHU BCEH )KU3HU.

— Kaxum obpaszom npoucxooum enedpenue STEAM 6 saweti wikone?

— STEAM — 3TO OIMH W3 MHOXECTBa MHCTPYMEHTOB B OpraHHU3allid
COBPEMEHHOTO Tpoliecca oopazoBanusi. B mporiecce hopMupoBaHuss KOHIETINH
00pa30BaTeIbHOIO MPOCTPAHCTBA B HAIICH IIIKOJIE Mbl PYKOBOACTBYEMCS
YETBIPbMS ~ «KUTaMH»  00pa3oBaHusi  (MPUHIMUIIMAIBGHBIMH  KOMILJIEKCHO-
B3aMMO/ICHCTBYIOIIMMH TIOJIOKEHUsIMU), KoTopbie OblH 03ByueHbl KOHECKO:
y4uThCs, 4TOOBI 3HaTh (learn to know), yuuthcest, utoObl nenath (learn to do),
y4uThCsl, YTOOBI OBITH (learn to be), yuuthcs, uToObI kuTh BMecTe (learn to live
together). Jlns  Hac  COBpeMEHHBIM  mpolecc  OOydeHHss —  3TO
MHOTOKOMITOHEHTHBI TMPOIECC, BKIIOYAIOIIMI BCE 4YETHIPE TOJIOKCHUS B
paMKax Jito00ro ypoka uiu AesITeIbHOCTU JIeTel B CTEHAX HaIlleH IITKOJIbI.

Uro xe kacaercs STEAM, TO B JaHHOM MOJXOJE€ HAIUIM MPAKTUYECKYIO
peanu3aiuio NPUBEJACHHbIC BBIIIE IMOJOXKEHUs. B 1enom ke, KOMIUIEKCHOE
U3yYEHUE EeCTECTBEHHBIX HAyK, TEXHOJIOTUM, WHXEHEPUHU, TBOPUYECTBA,
MaTeMaTHKHd CTAHOBUTCA CaMbiM BOCTPEOOBAaHHBIM B COBPEMEHHOM MHUPE.
B Hameii cTpane dYacTHbIe YupekIeHUs O0Opa3oBaHUS TakkKe 3asgBIAIOT 00
ucnonb3oBannn STEAM-nionxona, HO BO3HMKAaeT MHOXECTBO BompocoB: «Ha
KaKo# CTyNeHH 00pa30BaHUsI MOKHO BHEAPSATH JIAHHBIN MOAX0A7», «3aMEHUT JIn
STEAM-o0pa3oBanue yke CYIIEeCTBYIOIIHE 00pa30BaTeIbHBIC MPOTPAMMBI?,
«Ecth 1M B CcTpaHe CHeNuaaucThl, crocoOHbIe amanTtupoBatb STEAM B
Ha4aJIbHOM, cpenHer u crapuuei mkone?», «l'apantupytor i STEAM-mikomsl
KauecTBO oOpa3oBaHus?», «CMOryT JIM BBIIYCKHUKM YCIEIIHO CAaTh
BBIITYCKHBIC HK3aMEHBI, IICHTPAJIM30BAaHHOE TECTUPOBAHHE WJIU BBIJCPKATh
BCTYIUTEJIbHBIC UCTIBITAHUS 32 PyOEIKOM 7).

Mps1 peanmnzoBbiBacM STEAM-nionxoa B MEpBYIO OU€pellb HA YPOKax IO
y4eOHbIM npeameTam «Maremaruka», «Pycckuii s3b1k», « AHOCTpaHHBIN SI3BIKY,
«Yenoek u mup», «TpymoBoe oOyueHue». B OcCHOBe — MeTampeaMeTHBIH
MOJIXO/I, KOTOPBIA IMO3BOJISIET WHTETPUPOBATH 3HAHUS W3 Pa3HBIX 00JIacTei.
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Hanpumep, n3ydyass HOByr0 OyKBY, 3HAKOMHUMCS C MPEACTABUTEISIMUA KUBOTHOTO
MUpa, Ha3BaHUsI KOTOPBIX HAYMHAIOTCS C M3ydaeMOll OyKBBI, HAXOJUM Ha KapTe
MecTta uX oOurtaHus. M3 u3ydyeHHOro 4YMCIOBOrO psiAa BbIOMpaeM dHcia,
IIPUAYMBIBAEM YCJIOBHUS M CAMOCTOSITEJIBHO COCTABIIIEM 3a/1ady WA CO3AaeM
3akoHOMepHOcTH. Ha TpynoBoM o0O0ydeHMM 3HAaKOMUMCS C YHHUKAJIbHBIMU
ApPXUTEKTYPHBIMU COOPYKEHUSIMU U, UCIIONIb3Ysl KapTOH, KJIel Oymary, co3maém
MUHH-Konnio HanronanpHoM Oubnuorexu niau Xpama Jloroca.

— Kax npoucxooum ezaumoodeticmeue pedénka u yuumens 6 sauieu wkone?

— Hama mkona opueHTUpOBaHA Ha BBICTPAWBAHHE CYOBEKT-CyOBEKTHBIX
OTHOLIEHUI B 00pa3oBaTeIbHOM IPOCTPAHCTBE y4YWUTENsl M yuyeHuka. IlyTeb
nepenayd 3HAHUM OT Y4YuTeNs K YYEHHKY TpaHchOpMHUpyeTcss B IYyTh
COBMECTHOT'O MOMCKAa HOBOM MH(popManuu. [ HacC COBPEMEHHBIA YyUUTEIb —
3TO  MOTUBaTop, HaBUraTop, KoMMyHuKatop. OH  OpraHuM30BBIBAET
o0Opa3zoBareyibHOE TPOCTPAHCTBO TaKUM o00pa3oM, 4YTOOBl pPEOEHOK pocC
MHTEIJIEKTYalbHO, pa3BUBaJl oOOLIEy4eOHble YMEHMS W HaBBIKH, OyIylue
npodeccuoHaIbHbIE KOMIIETEHIIMM, YMEJ B3aUMOJECHCTBOBATh B KOMaHJIE,
Pa3BUBAJICS KaK JIUYHOCTb.

Texer 3. BEJTOPYCCKASA MOJIOAE/XKD:
HOKOJIEHHUE «A551» AMBUIIMO3HO U UHP®PAHTUJIBHO

[IpaBma, 94TO MOJOAEKBH y HAC CErOAHS — COBCEM HE Ta, YTO paHbLIE?
benopycckue ydeHbie OTBEUarOT YTBEPAUTEIBHO.

— Omuuust ecTh, U OHM XOpOIIO 3aMeTHbl. [lpuueM B mocnenHue
JECSTUIIETUSI TEMITbI U3MEHEHUM O0OIIeCTBEHHOMN KM3HU HACTOJIBKO BBICOKH, YTO
MO>XHO TOBOPHUTH HE TOJIBKO O Pa3HUIIE MEXITY MOKOJECHUSIMHU, HO U O PA3IMUUSIX
MEXK]ly TpyHIaMH MOJIOJIEKU, POJMBIIMMUCS Bcero yepe3 5—10 er.

ComtacHO TONYJSIPHOM TEOPUM TOKOJIEHUM, HBIHEIIHSS MOJIOJACKDb B
OOJBIIMHCTBE CBOEM TIPENICTABIISICT TMOKOJICHHE Y: K HEMY OTHOCST JItofeH,
poauBiuxca Mexay 1980 u 2000 romamu: 3TH JIFOIU HYKAAIOTCS B IIOCTOSIHHOM
MOJIMTUTKE CBOCH CaMOOIIEHKH, OHM HEOIIPABIaHHO aMOUIIMO3HbI, OJJHOBPEMEHHO
WH()AHTUIIEHBI, HETEPIICIUBLI, HO HE COMPOTHBISIOTCS OKPYXKAIOIEMY MHUDY,
MpeAnoYnTas UTHOPUPOBATh €ro mnpoOsnembl. Cpeau MOJOXKHUTEIbHBIX YepT
Ha3bIBAIOT OTCYTCTBUE CTpaxa MepeMeH, BRICOKYI0 MOOUILHOCTh U BHUMaHUE K
Ka4eCTBY KU3HMU.

Kenanue «moxuTh s ceOs», CAeNaTh Kapbepy, MPexkae YeM CO3/1aBaTh
CeMbI0 U 003aBOAUTHLCS JEThMHU, XapaKTEpHO JJIsi MOJIOJSKHU, U benapych He
UCKIoueHne u3 mnpaswia. Hampumep, ecnu B 2005 romy cpeaHuili Bo3pact
BCTYIUICHUSI B TIEPBBIA Opak coctaBimsul 25,7 roga mist MyxduH u 23,5 mis
xeHmwH, To B 2015 rony — 27,5 u 25,5 rona coorBeTcTBeHHO. [l03%€e MomobIe
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JIONM CTAHOBSTCS POJIUTEISIMHU: CErOJHS JKEHIIMHBI pPOXKAIOT NEPBEHLA B
25-29 net — ¥ Bce yallle CEMbU MPEANOYUTAIOT UMETh OJJHOTO pEeOCHKA.

Ymo monoodedxcy oymaem 06 obpazoearuu?

Kornia BaxkHa kapbepa, ICHHOCTh 00pa30BaHUs BO3pAcTaeT B pa3bl.

— Jns coBpemeHHO#l bemapycu xapakTrepeH CBOCOOpa3HBIM «KYJIbT
oOpa3oBaHus». A camMy CTpaHy MOXXHO Ha3bIBaThb «CTPaHOM CTyAEHYECKOU
Mosonexkuy. [lonapmustoiiee yucao 6€MIOpPyCCKUX CTyACHTOB — 3TO JOAW OT 17
710 23 JIeT, ¥ B 3TOM BO3paCTe CPEIU MOJIOJIECKH CTymeHToB — 91,5 %.

[To manupiM UucTHTYTa cormonoruun HAH benapycu, B 2013 rony 44 %
OTPOIIEHHBIX CYUTANH, YTO BbICIIee 00pa3oBaHUe HEOOXOTUMO ISl TOTO, YTOOBI
XOPOILIO YCTPOUTHCS B KU3HU. BONBIIMHCTBO PECIIOHAEHTOB OBLIO YBEPEHO, UTO
HaJguuue oOpa3oBaHUsl MOMOraeT COBPEMEHHOMY YEJIOBEKY CHENaTh Kapbepy
(62,1 %), ycTpouThcs Ha WHTEPECHYIO, TpPECTXHYIO padoty (52,2 %) u
oO1iarbest ¢ uHTepecHbIMU JtonbMU (49,9 %). Ho 3HaeTe, yeMy MeHbIIe BCEro
crocoOcTByeT Bbicuiee oOpa3oBaHue? [IpaBMIIbHO, yIauHOMY BCTYIUICHHUIO B
opak (20,5 %).

— Oxkazanoch, uto 51 % pecnongeHTOB B BO3pacte OT 16 nmo 29 ner
OPUEHTUPOBAHBl Ha MPOJOJIKEHHUE OOpa30BaHUs — W OKOJO TPETH W3 HHX
coOuparTCs ISl 3TOTO MOCTYNHUTh B BbICHIEE Y4eOHOE 3aBEJCHHUE, OCBOMTH
HOBYI0 npodeccuto. [Ipu 3ToM mopasisroniee OOJBIIMHCTBO ONPOIIEHHBIX —
0onee 76 % — HamepeHbI 1aTh BhICIIEE 0OOpa30BaHKUE U CBOUM JIETSIM.

Kax obpazosanue 0onsicHo menamovcs 6cieo 3a MOn00edHCbio?

bb110 ObI OIMOKOW yTBEpK1aTh, YTO OEIIOPYCCKHE BY3bl CTOAT HA MECTE
(M caMbIM CYHIECTBEHHBIM ILIArOM BIIEpEl, KOHEYHO K€, CTajl0 BCTYIUICHUE B
Bbononckuit mpoiiecc B mae 2015 roga) — HO OHM BCe €11 HE 10 KOHIIa OTBEYAIOT
noTpeOHOCTAM Monofaexxku. Hampmep, CTyIeHTHI MpeajaratoT MpenojaBaTessimM
oOpaTuTh B CBOIO MOJIb3Y BBICOKMN YPOBEHb «IUKETAIM3ALMNY MOKOJEHUs Y.
Ceituac, xorma Besne ecth wi-fi u 3G, 3agaHuss MoxHO (DopMynHpoOBaTh C
pacyeToM Ha TO, UTO CTYAEHTHI BO3bMYT B PYKH Ta/I)KEThl U HAUAYT B UHTEPHETE
HY)KHYI0O HH(popManuio. Mcnons3ys 3amaHus, HAIlEJIEHHbIE HA JUCKYCCHUIO U
oO0CyX/IeHHe, MO)XXHO BCTpauBaThb KJIMIIOBOE MBIIICHUE COBPEMEHHOM
MOJIOJIEKU B JINHEMHOE. Jlaxke BO BpeMsl JIEKIUH, KOTOPYIO Celyac YUTAKOT Ha
dboHE Tpe3eHTalMy, C TOMOIIBIO SPKOW KAPTUHKH MPOIIE BOCHPUHUMATH
uH(pOpMALIHIO.

CneuuaiucTbel OTMEYAIOT, YTO B BYy3aX BHEAPSIOT HOBbIE (OPMBI U
cpeacTBa 0Oy4eHHsI — HO HEJIOCTATOYHO OBICTPO.

— B uyactHOCTH, Najmexko HE Bce MpEnojaBaTeld OBIAJeIU HAaBbIKAMU
IIPOBEJICHUS JICKIMA M CeMHHApOB B HMHTepakTuBHOU ¢opme. Iloutu B 90 %
CllydaeB Ha 3aHATUSAX MPOAOHKAIOT HCIOJIb30BATHCS TMACCUBHBIE METOIbI
MpENno/iaBaHusl TPAJUIMOHHOTO THUIIA, XOTS CErofHs BpAI JU HaWjeTcs
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npenojiaBaTesib, HE CIbIIABIUNA 00 3PQPEKTUBHOCTH HUHTEPAKTUBHOTO
oOy4JeHwUsI.

CetyloT 3KCIIEpThl U HAa YPOBEHb AHIVIMMCKOTO $3bIKa, KOTOPOTO SIBHO
HEJOCTATOYHO JJIsl YCHEHIHOW KOHKYPEHIIMHM Ha MEXIYHAapOIHBbIX pblHKax. U
XOTS TEHJACHIUHU panayioT: B 1999 romy mons Mosoablx Jrofed, CBOOOIHO
BJIQJICIONINX AHIIMHCKUM $I3BIKOM, cocTaBiisiia 3,3 % oT o0uieil YuciaeHHOCTH
Mosozaexu, a B 2009 roay 3ToT nokaszarenb cocTaBui yxke 12 % — u npomomkaeT
pacTH, CIENHUAIMCTOB, BIAICIONINX HWHOCTPAHHBIM SI3BIKOM Ha JIOCTaTOYHOM
YPOBHE, B CTpaHe MO-TPEKHEMY OYCHb MaJIO.

W, nHakoHel, TO MHEHHIO OJKCIIEPTOB, B OOpPa30BaHWUU CYIIECTBYIOT
Cepbhe3HBbIE KAJPOBBIC MPOOJeMbl. Pemuth X MOXHO ObUIO OBl HE TOJIBKO
npuOaBKaMyd K 3apIruiaTaM IeIarOTHYeCKUX PAaOOTHUKOB, HO W TIOBBIIIICHUIO
craryca mpodeccun yuutens B oOmecTtBe. [lo JaHHBIM COIMOIOTHYECKOTO
omnpoca, nposeaeHHoro Mucrturyrom comumonorun HAH benapycn B 2013 roxy,
BUJIETh CBOETO peOeHKa IIKOJbHBIM YyuuTenaemM xoTtenu Obl Bcero 1,4 %
OTIPOIICHHBIX, HAYYHBbIM padboTHUKOM — 4,1 %, nmpemnonaBarenem By3a — 6,6 %.
[Ipodeccus memarora sBISETCS CETrOIHA OMHOM W3 HAUMEHEE MPECTUXKHBIX
HapsAy ¢ mpodeccusiMu CenbCKOTO pabOTHHMKA, paboTHUKA cephbl MUTAHUS U
OBITOBOTO OOCITY’KMBaHUS U PaOOTHUKA TOPTOBIIH.

BbIBO/IBI, K KOTOPBIM HMPUXOAST IKCIEPTHI B PE3YJABTATE COLUOIOTUIECKUX
WCCJICIOBAaHUN, CKOpee, OXHUAAeMbl, YeM YIUBUTCIBHBI. Jla, CYIIECTBYIOT
MEXIyHApOIHbIE pelTHHTH, TAe bemapych 3aHMMaeT JOCTAaTOYHO BBICOKHE
MO3UIIMA 10 YPOBHIO OOpPa30BaHHOCTH, HO W TYyT HaM HE COBETYIOT
oOonpmarecs. Benp kauecTBO 00y4eHHUS M YPOBEHb OOPa30BaHHOCTH B TIEPBYIO
o4yepeb OMPEACISIFOTCS TEM, HACKOIBKO CTYICHT OBIAJIe 3HAHWSIMH,
MO3BOJISIIONTUMH €My CaMOCTOSITEIbHO pa3OupaThCcsi B MpoOieMax, HAaXOIHUTh
pEIIeHMS B HECTAHIAPTHBIX JKU3HEHHBIX U TIPO(ECCHOHAIBHBIX CUTYAITHX.
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TOPICS FOR DISCUSSION

1. Apart from being essential for certain careers, what is the importance of good
education?

2. How can government make sure that everyone has access to good education?
3. What makes a good teacher?

4. How much should parents have in their children’s education?

5. What is the procedure of going to university in our country? How
difficult/easy is it?

6. Is there a way for older people to go to university in Belarus? What is it?

7. Do you think it is important for universities to offer vocational courses as well
as academic ones?

8. In what kind of learning situations are you most and least comfortable?

9. As a learner at school or college, have you found yourself similar to or
different from most other learners?

10. Think of three things about the educational system in Belarus that you would
like to change.

11. Do you agree with the following: “Education makes people easy to lead, but
difficult to drive; easy to govern but impossible to enslave” (Henry Peter). Give
reasons.
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UNIT 2. THE BEST WAY TO DO CHILDREN GOOD
IS TO MAKE THEM HAPPY

STARTER ACTIVITIES
I. Comment on the quotation in the heading of the Unit.

I1. Discuss the following points in a group of 3-4 students and share your
views with the other groups:

1. Attractive personal qualities are likely to enrich our lives enormously. Do you
think that personal qualities are the deciding factors in establishing relations
with other people? What qualities are essential in a person to become your
friend / partner?

2. A child’s character is profoundly shaped primarily by parents, still teachers
and educators play a significant role in the process of children developing
positive qualities. What should parents provide for the benefits of their children?
Has building a child’s character become an integral part of school life?

3. Educating values has become as important as educating academics. A values-
based education leads to the emotional, intellectual, spiritual, physical and social
growth of a child. What basic values should be taught at school?

VOCABULARY FOCUS

I. Read the following paragraph and give the definitions of the words in
bold.

Example: to grow up — to become gradually an adult
Talking about Childhood

“I grew up in Malta. I was brought up by my mother because my parents
divorced when | was a baby. As far as | can remember, | had a happy childhood.
Being an only child wasn’t a problem; I never felt that [ wanted brothers and
sisters. My mother says that I’ve always loved music. Even as an infant, music
would calm me down if | was crying in my cot. A little later, when | was a
toddler — around the time | started walking — | used to love banging on things to
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make noise. Mum used to call me ‘her little drummer boy’. I'm a parent myself
now to two children. My kids are like chalk and cheese — they’re very, very
different. My eldest son has juvenile tastes considering he’s a teenager.
Teenage years can be tough on adolescents so perhaps it’s just a phase he’s
going through. On the other hand, my daughter Melissa is only ten, but she’s
already outgrown playing with toys. She’s actually very mature for her age.”

I1. Look up the meaning of the words in italics and use their correct forms
to complete the sentences below. Some words are used more than once.

rise raise arise lift
1. Should the need , we’ll order more food for the extra guests.
2. The charity organization enough money to build a shelter for
the refugees.
3. The sun in the East and sets in the West.
4. \We at seven every weekday to get ready for school.
5. Can you the table so that | can slide the rug underneath?
grow growup  bringup  (be) born become
1. In the last six months Joe has taller by 15 centimetres.
2. When Brett was , he weighed 3.8 kilograms.
3. Most parents have fond memories of the years they were their
children.
4. When Jean , She wants to a mechanical engineer.
5. Jane is so fast, I think she’s going to be a tall woman.
educate learn teach study read instruct
1. I always a book just before | go to sleep.
2. John was in France, so his French is very good.
3. Michelle works in the gym people how to use the equipment
properly.
4. In my final year | had to at least four hours every day to
everything that was required for the exams.
5.1 Physics and Maths at the local high school.
6. The examiner us to pick up our pens once we had
the questions carefully.
7. My father history for many years.
behaviour attitude temper mood manner
1. My parents had to see the headmaster because of my bad in class.

2. After the argument, Jake was in a bad and wouldn’t speak to anyone.
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3. If Betty wants to keep her job, she must change her towards her boss.
4. Where did you learn such excellent table ?
5. My mother was very much out of with me when | returned

from school without my books.

I11. Make sure that you know the meaning of the words and phrases below.
Complete definitions 1-15 with these words. There are some that you do not
need.

adolescence formative years rebellious

adolescent freedom relationship

adopt infant relatives

authoritarian infancy responsible

birth rate juvenile running wild

bring up juvenile delinquency  separated

dependent lenient siblings

divorced nuclear family single parent

extended family minor (noun) single-parent family

family life nurture strict

foster over-protective supervision

foster child protective teenager

foster family raise well-adjusted
upbringing

1. is the period in someone’s life when they change from

being a child to being a young adult. A boy or a girl who is at this stage in their

life is called an

2. A IS someone who has not reached the age at which they are

legally an adult.

3. Your brothers and sisters are sometimes referred to as your :

4. A couple (for example, a husband and wife) who are no

longer live together. If a married couple get , their marriage

is legally ended.

5. A is a family that looks after someone else’s child in their

own home for a period of time. A child who lives with this family is called a
. The verb is

6. A is a formal word for a young person, and can also

be used as a word for a young person who has committed a crime.

7. A child is one who is mentally strong and able to deal

with problems without becoming upset. A child who is badly behaved and
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refuses to obey his/her parents, teachers, etc., can be described as

8. Your are those in your life when your character and
beliefs are most strongly influenced.
9. If you bring someone else’s child into your family and legally make him or

her your own child, we say that you him/her.

10. A Is a child between the ages of 13 and 19.

11. An Is a baby or very young child. This period in a
child’s life is called :

12. and both mean the same thing: to
take care of children while they are growing up.

13. An is a family group that includes grandparents, aunts,
uncles, etc. A Is a family unit consisting of a mother, a
father and their children.

14. A or parent is one who makes their

children follow rules and behave in a very ‘correct’ way. The opposite of this is

15. A is a child or other relative to whom you give food,
money and a home. This word can also be an adjective.

IV. Complete the sentences below with appropriate words and phrases from
Exercise I11. You may need to change the form of some of the words.

Bob’s problems began during his (1) . His parents got
(2) when he was young, and neither of his parents wanted
to raise him or his brother and sister, so he was (3) by a
4) chosen by his parents’ social worker. Unfortunately, his
foster father was a strict (5) and often beat him. Bob rebelled
against this strict (6) and by the time he was eight, he was
already (7) , Stealing from stores and playing hooky.

By the time he reached (8) , Sometime around his
thirteenth birthday, he had already appeared in court several times, charged with
9) . The judge blamed his foster parents, explaining that
children needed (10) parents and guardians who would look
after them properly. The foster father objected to this, pointing out that Bob’s
(11) — his two brothers and sister - were
(12) children who behaved at home and worked well at
school. This has raised some interesting questions about the modern family
system. While it is true that parents should not Dbe too
(13) with children by letting them do what they want
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when they want, or be too (14) by sheltering them from the
realities of life, it is also true that they should not be too strict.

It has also highlighted the disadvantages of the modern
(15) family, where the child has only its mother and father to
rely on (or the (16) in which the mother or father has to
struggle particularly hard to support their (17) ).

In fact, many believe that we should return to traditional family values
and the (18) family: extensive research has shown that
children from these families are generally better behaved and have a chance of
success in later life.

V. Choose the correct word to complete the sentences.

1. Mr. and Mrs. Smith live at home with their two children. They are a typical
example of a modern (extended / nuclear / compact) family.

2. Mr. and Mrs. White live at home with their aged parents, children and
grandchildren. They are a typical example of a traditional (nuclear / enlarged /
extended) family.

3. Mrs. Jones lives on her own and has to look after her two children. There are
a lot of (single-parent / mother-only / mono-parent) families like hers.

4. Some parents need to (bring down / bring about / bring up) their children
more strictly.

5. When | was a child, | had a very turbulent (upbringing / childhood /
upraising).

6. Mrs. Kelly is (divorced / divided / diverged) and finds it difficult to look after
her children on her own.

7. (Convalescence / Adolescence / Convergence) is a particularly difficult time
of life for a child.

8. A person’s behaviour can sometimes be traced back to his/her (creative /
formulating / formative) years.

9. She has five (dependants / dependers / dependents) who rely on her to look
after them.

10. Ken (brought up / upbrought / upbringing) his daughters to do household
chores and become handy to their mom.

V1. Fill in the blanks with the correct form of the words from the list below.

to look after to bring up to grow up
to care about to stand up for to get along with
to be close to to be responsible for  to depend on

to avoid pitfalls to look up to to have high expectations
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1. Actually, | to my father than my mother — there’s a special bond
between us.

2. Although she well enough with her sister, I wouldn’t describe
their relationship as being particularly close.

3. | really my mum — she has two jobs but you’d never know it.
The one is in the office and another one is at home.

4. My older sister was a big influence too, she really me when |
was younger.

5. My mum and dad shared the responsibility of us

6. If you can someone to do something, you are sure that they WI||
do it.

7. Parents usually for their children’s future.

8. This dictionary will help you most obvious of

different usage of words in British and American English.

9. My parents tried to let me make my own mistakes, | think it was because they
wanted me to be able myself.

10. Children sometimes in dysfunctional families in which
conflict, misbehaviour, and often child neglect or abuse occur regularly.

11. Some children feel that their parents don’t them.

12. Do you think children should looking after their parents when
they are older or alone?

VI1I. Complete the idea of the sentences in part A by adding one sentence
from part B.

A

1. Mr. and Mrs. Brown are very authoritarian parents.

2. Mr. Bowles is considered to be too lenient.

3. Mr. and Mrs. Harris lead separate lives.

4. Billy is a well-adjusted kid.

5. The Mannings are not responsible parents.

6. My parents are separated.

7. Parents must look after their children, but they shouldn’t be over-protective.
8. Professor Maynard has made a study of the cognitive processes of young
children.

9. She looks quite different from all her siblings.

10. There are several distinct stages of development in a child’s life.

11. I’'m afraid my youngest child is running wild.

12. Tony was raised by a foster family when his own parents died.
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B

a) They do not look after their children properly.

b) He is fascinated by the way they learn new things.

c) He rarely punishes his children.

d) I live with my mother and visit my father at weekends.

e) He never listens to a word | say, and is always playing truant from school.
f) Brothers and sisters usually bear some resemblance to one another.

g) Although they are married and live together, they rarely speak to each other.
h) They are very strict with their children.

1) Of all of these, the teenage years are the most difficult.

J) Children need the freedom to get it and experience the world around them.
K) He is happy at home and is doing well at school.

|) Foster families take in children who are not their own.

VIIl. Complete the sentences with the words below. There may be more
than one possible answer.

conscientious narrow-minded

courageous unconventional

competent down-to-earth

outgoing decisive

knowledgeable persuasive
1. She seems very and is obviously putting a lot of effort into her
new job.
2. With two years’ experience in the classroom. I would say he is a very

teacher.

3. I think she would make a great team leader because she is a sort
of person, whereas | find it hard to make up my mind.
4. It was a decision to resign in protest at the company’s pollution
record.
5. 1 would describe her as a sort of person with no pretensions.
6. One of his daughters is , while the other one is really shy —
how strange!
7. To my mind, he has a very way of dressing — it is very creative.
8. You could say they display the typical, attitudes of small
communities.
9. She gave a very speech about the need for more funding.
10. If she is an international lawyer, then she needs to be very in

her job.
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IX. Read the text below and decide which answer best fits each gap.
The Extended Family

The need for a family in which (close / nuclear / immediate / near)
relatives provide care and continuity is a very basic one. Psychologists believe
that grandparents (held / played / made / acted) a key role in the development of
early societies, and there is evidence that children whose grandparents were still
alive (sought / took / stood / won) a much better chance of surviving into
adulthood. In modern times, parents continue to (trust / resort / swear / rely) on
grandparents for practical support. For example, they are often the (alternative /
valuable / divergent / modified) emergency contact for schools if a child’s
parents are working or (meanwhile / otherwise / whereas / therefore)
unavailable.

Although aunts and uncles may also help, it is widely (consented /
permitted / accepted / judged) that the emotional bond and stability provided by
grandparents facilitates a child’s emotional adjustment. This is (particularly /
principally / specifically / exactly) important during times of stress, although
tensions can also emerge at such times that put family unity at (menace /
danger / risk / peril).

For example, if a husband’s parents do not have a good relationship with
their daughter-in-law, the close bond between grandparents and grandchildren
may be threatened.

X. Match the phrasal verbs to the most appropriate meaning.

gang up make up call up act up

show up geton slip off turn around
tell off make up for meet up phone up

go out shut up take on come on

call off work out pull out get away from
get over pick up count on get around to

break up / split up

to group together to exert pressure
to relate to each other

to get together at a certain time

to finally do something

to come to terms with something
to go in an understated way

to change for the better
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to be resolved for the better
to end a relationship

to compensate

to get / fetch

to invent

to depend on

to telephone

to avoid or escape

to berate

to behave improperly

READING & DISCUSSING

PART 1. THE PARENT-CHILD RELATIONSHIP

TEXT 1. FAMILY AND PARENTHOOD

Preview Content

I. Before reading the text answer the following questions and share your
views with your group-mates:

1. Has the institution of the family changed over the last decades? What are the
reasons for this change?

2. What relationship do you have with your parents? Is there anything in your
relationship that you would like to practise in the family of your own?

I1. You are going to read two short passages for obtaining their main ideas.
Questions and exercises in Comprehension Check part will be helpful to
formulate the main ideas.

1) For centuries, family was viewed as the basic building block of the
society. Children received most of the care, initial education and moral or
religious guidance from the family, often extended to include grandparents and
other relatives.

In many parts of the world, this is no longer the case. The very institution
of the family is drastically changing. Extended families are more of a rarity in
the developed world, putting significant pressure on parents to balance family
duties with the need to earn the living or build careers. These pressures are even
greater in single-parent families. “Sanctity of marriage” is no longer the
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commonly held belief, leading not only to growing rates of divorce, but to non-
traditional forms of families or a conscious decision by women to have children
outside of marriage.

At the same time, new forms of communication and technologies become
available to children from a very early age. They read and watch what is
interesting for them, forming their beliefs and values mostly outside of control
of parents or relatives. Particularly in modern urban environments, parents are
facing an uphill battle competing for the minds and lifestyles of their children.

Generation 2030 seeks to identify best international practices to develop
and support the concept of “educated parenthood”, providing parents with
examples from around the world of effective approaches and the necessary skills
to maintain the connection with their children while keeping them open to the
outside world.

2) Parents and families are the most important people in children’s lives.
Among many different relationships people form over the course of the life
span, the relationship between a parent and a child is among the most important.

The parent-child relationship consists of a combination of behaviours,
feelings, and expectations that are unique to a particular parent and a particular
child. There are four main types of parent-child relationships: secure, avoidant,
ambivalent and disorganized. Each type has its own specific characteristics.

Secure relationship. This is the strongest and most positive type of
attachment that a parent and child can have. The main characteristic of this type
of relationship is the feeling that the child can depend on the parent. He knows
that his parent will be there when he needs support.

Avoidant relationship. While the securely attached relationship shows
signs of trust and reliance on an adult, an avoidant relationship often means that
the child feels that he can’t depend on his parents. The characteristics of children
in this relationship often include acting overly independent, not asking adults for
help when it is needed, trouble interacting or playing with peers. On the parents’
side, this type of relationship is typically characterized by ignoring or
disregarding the child’s request for help, leaving the child to deal with his own
problems or taking an overly long amount of time to respond to a child’s needs
or demands. Avoidant children usually do not build strong relationships.

Ambivalent relationship. An ambivalent parent-child relationship is
another negative form of attachment in which the child may exhibit insecure
types of characteristics. Children in this type may turn to their parents, looking
for support or help, but then quickly turn and try to move away. Parents who
exhibit ambivalent behaviours in their relationships with their children may
respond in an off-and-on manner, ignoring the child at times and giving their
attention at others. These children notice what behaviour got their parents’
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attention in the past and use it over and over. They are always looking for that
feeling of security.

Disorganized relationship. Children in this type of relationship act in an
unpredictable manner and may have poor coping mechanisms when it comes to
dealing with stress or emotional situations. Disorganized children don’t know
what to expect from their parents. They learn to predict how their parents will
react, whether it is positive or negative. They may have difficulty understanding
other people’s emotions and act in a confusing way. Parents in this type of
relationship either show little or confusing responses to the child’s needs and
may be neglectful.

Comprehension check
I. Answer the questions based on part 1 of the text:

1. What is the basic definition of the family?

2. What is an extended family?

3. What is the reason for the rarity of extended families now?

4. What pressures on parents does the author speak about?

5. Why are parents facing a battle competing for the minds and lifestyles of their
children?

6. In which way do new forms of communication and technologies influence
children?

7. What is included in the notion “educated parenthood”?

I1. Complete the following statements using the information from the text:

1. The parent-child relationship consists of ...

2. The strongest type of attachment between a parent and a child is ...
3. The main characteristic of a secure relationship is ...

4. The characteristics of children in an avoidant relationship include ...
5. An avoidant relationship on the parents’ side is characterized by ...
6. In an ambivalent relationship children ...

7. In an ambivalent relationship parents ...

8. Disorganized children learn to...

9. Parents in a disorganized relationship ...
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TEXT 2. EXTRACTS FROM CHELSEA’S DIARY

Preview Content

I. Read the text and note down what worries Chelsea in the relationship
with her parents.

May 15

| do not want to end up like Mom. She and Dad split up years ago and
while he had loads of girlfriends and has remarried, she has had nothing more
than the odd date, and some of them have been weird.

| kept telling mom that she needs to have a life of her own. Now | am not
so sure. Last week she met a guy at a friend’s house. She says that Dave is really
nice and funny, but he sounds pretty boring to me. And he is half her age!
Anyway she seems happier. Mom has not told him that she has got three kids!
May 20

Super stressed out. Supposed to stay with Dad but of course he never
came to pick us up. Ever since he married Sherrie, he never shows up when he is
supposed to. | do not really care, but Eric and Justin get really upset and | am the
one who has to calm them down.

Mom was ultra upset. She had planned this romantic dinner for Dave and
then had to call it off.
May 30

Love is in the air again. Mom is seeing Dave more and more. The boys
are not too happy about the whole thing because they get a lot less attention —
she spoiled them back too much before anyway. | have to stay home and baby-
sit them but at least Mom is off my back. She is more interested in her wardrobe.
June 30

The big secret is out! Mom told Dave that she has three kids — | guess she
is over worrying that he will find out how old she is too. Anyway, Dave
confessed that he has got a little girl. She is six and her name is Britney.

Now we are supposed to ply happy families; starting off with the picnic
together!
July 5

The picnic from hell. It started off okay, but on the way to the park, Eric
and Justin started hitting each other. Dave turned into some kind of psycho-dad.
He shouted at them and he was really scary. We were all totally shocked.

We got to the lake and then Britney started acting up. She is such a little
princess: “Daddy, I want this.” “Daddy, I do not like that.” Dave just jumped
every time she opened her little mouth.
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It got worse after that. Dave clearly has no idea about how to deal with
other people’s kids. He even called Eric and Justin a couple of thugs. I just
laughed because he sounded like such an idiot. Anyway it ended with Mom
telling him to shut up, then they had a big fight.

Mom is pretty upset but | am glad they have broken up. | like having her
to myself again. The boys are happy too.

Comprehension check

I. The following text is based on information from the text. Complete it with
only one word according to the context.

Kathy and Steve are Chelsea’s parents. They are so Steve
is Kathy’s and Kathy is Steve’s :
Sherrie is Chelsea’s . Sherrie and Steve have a baby. The baby is

called Hugh. Hugh and Chelsea have the same father so Hugh is Chelsea’s

Dave has never been married but he lived with a woman called Sue for six
years. In the part of Canada where they lived, Sue was regarded as Dave’s
. However, Dave and Sue broke up and they have been

for two years.

Sue has of their daughter, but Dave still supports them and
he gets to see Britney one weekend each month. If Dave were to marry Kathy,
he would be the to her three children and Britney would be

Chelsea, Eric and Justin’s

I1. In pairs discuss each Chelsea’s day and give your commentary on what
was painful for the girl and why?

Follow-up Activities
Agree or disagree with the following statements:

1. A child is like a blank slate.

2. Buying children heaps of toys i1s a demonstration of parents’ love.

3. Parents’ duty is to solve their children’s problems if any.

4. In our society youngsters disagree with their parents on quite a lot of things.
5. Parent-child conflicts cannot be avoided in any society.

6. Children have their own values, ideas and opinions.
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TEXT 3. PROBLEMS IN BRINGING UP CHILDREN

Preview Vocabulary

I. Look for the definitions of the following words from the text, illustrate the
meanings with the examples of your own:

financial burden peer pressure
juggle out of harm’s way
to smother in the long run
guidance over-protective

Il. Read the text, name the discussed problems and express your point of
view on them.

At the age of 16 or 17, young people want to be treated like adults, to be
more independent in their actions and their way of life. They want to develop
interests and values different from those of their parents. That sets a conflict
between the two generations, the generation gap. Young people disagree on
different problems: the time to come home at night, doing work about the house,
the friends to spend free time with, what clothes to wear and so on. At this
period of their life they face a number of problems: difficulties in their
relationship with parents, problems at school, drinking alcohol or using drugs.

Different TV programmes and magazines for the young come to help
teenagers, give a piece of advice. In case of need they can also dial a special
telephone number, the so-called “telephone of trust”.

But it’s not the way out. Parents should help their children though it is
difficult to be tolerant and find the right approach to them. Still many parents are
eager to learn how to be tolerant to their children, some of them are also ready to
share their experiences about parenting. For example, Philip is starting a website
for fathers. He wants to be as open as possible, but without embarrassing his
family. This is his first blog-like experience in sharing his ideas.

When | finished university, | told everyone that | would never have kids.
At the time, | felt that kids would stop me from being free to follow my dreams,
but then I met Sally and my life changed forever. Within three years, we were
married and had two kids. Though I love my family, | do wonder sometimes
what | would be doing now if I did not have children.

There is no doubt that having children is a huge financial burden. Just
providing the basic needs — things like clothes, food, shelter, and healthcare can
be a struggle sometimes. We always seem to be living on the edge, financially,
even with both of us working full time.
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As they get older it does not get easier. My 13-year-old-daughter is now
coming under more peer pressure to try things | disagree with. She is always
saying things like “But Sarah does it” and “Jane’s parents bought one for her”.
Now her best friends have the latest mobile phones with videos and MP3 players
etc, but that is out of the question for us. We simply cannot afford one and if we
could, 1 would have one!

We have started to try to get them to take more financial responsibility,
but they cannot earn much juggling school and their part-time jobs; certainly not
enough for everything kids need or want nowadays. At least they are learning
things like saving, budgeting and prioritizing.

With children, there is always something to worry about. We worry about
whether they are studying enough, getting enough exercise, whether their friends
are a good influence. We often talk about how to keep our children out of
harm’s way, but without smothering them or leaving them more vulnerable to
dangerous situations in the long run.

As they get older, it gets even more difficult. We want them to develop
and become independent, but we are still responsible if they get into trouble. |
try to give them guidance without being over-protective and that is a very
fine line.

In a way, | think that my parents were luckier. They did not have to worry
about things like violent video games, or using the Internet too much.

It seems so much more difficult to teach morals and ethics to children in
today’s world where they are exposed to so many different influences and values
seem to be constantly shifting.

| feel that | am never more than one step ahead of my kids and often | just
have to make things up as | go along. | wish kids came with an instruction
manual — | hope that is what this website will develop into.

Comprehension check

I. Choose the best answer that you think completes each sentence. Explain
your choice.

1. A major strain for parents is paying all the costs of raising children /
deciding what to name a child.

2. If someone is in harm’s way, that person might cause problems / get hurt.

3. Parents / Teenagers in particular are very influenced by peer pressure.

4. If parents are legally responsible, they can be fined or go to prison / given
support if their child breaks the law.

5. When you live on the edge, you just manage to get by / you get by with no
problem.
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Follow-up Activities
I. Discuss the following questions with your partner:
1. What are some examples of strains on parents or children?
2. Name some ways to illustrate that a parent can be over-protective.
3. What are two values that are important for parents to teach their children?
Il. Think about your parents and the parents of people you know. What

kind of parent will you be? Fill in the chart. Then work with a partner and
compare your ideas.

| would | would not
1 1
2 2
3 3
4 4
5 5
6 6.

TEXT 4. WHY GOING BACK HOME CAN BE DANGEROUS

Preview Content and Vocabulary

I. How does a child’s relationship with their parents affect their character?
In what ways does the relationship change when the person grows up and
moves away from the parental home?

I1. Explain the meaning of the words:

laid-back people to be defiant
high-pitched tone outburst
to strip up memories to have lapses

to retrieve to be overwhelmed with
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I11. Read the article and answer the question “Why going back home can be
dangerous?”

An American psychologist discusses the downsides of a family visit after
a person has left home to live independently.

A friend of mine Julia recently took her boyfriend along on a visit to her
parent’s house. It was the first time he had met her parents who he found to be
kind, laid-back people, and certainly not critical in any way. Yet several times
during the visit, he noticed Julia’s voice take on an uncharacteristically high-
pitched tone as she defensively reacted to seemingly innocent comments from
her parents. When he mentioned this observation on the drive home, Julia was
taken aback by how his description of what she had said sounded like her
teenage self-arguing with her parents over their strict, controlling style.

It is not uncommon for people returning to visit their parents to react in
this way. Although there are obviously real joys in reconnecting with one’s
loved ones, the downside is that it can strip up implicit memories. These are
memories that exist deep down and can surface without conscious awareness,
automatically triggering feelings we had in the past. Dr. Daniel Siegel, author of
The Mindful Brain, says, “When we retrieve an element of implicit memory into
awareness we just have the emotional response without knowing that these are
activations related to something we have experienced before. This is distinct
from an explicit memory — a concrete experience that exists in our minds, such
as learning to ride a bicycle.” It is implicit memories which make it possible to
experience even a seemingly pleasant visit home while at the same time
unconsciously taking on the identities and attitudes we had as children and
reacting as we would have done then.

If Julia’s boyfriend had not made her aware of her childlike reaction she
would in all likelihood have carried on being defensive or defiant in less
appropriate situations. This regression to the past would not seem so significant
if it was justified to interactions with parents but the closer someone gets to
another person or the more we let them mean to us, the more likely it is that the
strong feelings we have will spark off sub-conscious memories from early
relationships. When this happens, negative feelings are re-experienced that are
irrelevant to the present. This impact is particularly obvious in romantic
relationships, but can be observed in many areas of people’s personal and
professional lives. When someone has an emotional reaction to something, for
example, something a boss said, it is helpful for them to evaluate how they feel.
When a feeling is particularly intense, it indicates a connection to childhood
occurrences. The more people fail to recognize the way they have grown up and
differentiated themselves for their parents, the more likely they are to act out old
behavioural patterns in their current life.
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Of course, not all parental influences are negative. Yet it is an unfortunate
fact that children are more likely to be affected by a single destructive outburst
from a parent than by a series of positive experiences with them. This is simply
because humans are programmed to remember what scares them. Even the most
aware of parents have lapses in which they lose their temper or fail to respond
sensitively to their children. Sadly, it is in these moments that children tend to
identify with their parents or internalise the message being communicated to
them. For example, if a parent accused a child of being lazy whenever the parent
was feeling overwhelmed with work, the child would be more likely to identify
themselves as lazy and still hear this accusation in their heads as adults.

Why should this be? If a parent suddenly responds with harsh anger, the
size difference alone between an adult and a child causes a difference in the way
we perceive things. While the child experiences the adult’s angry outburst or
severe annoyance as intensely threatening to the adult the interaction is just
something that irritated them at the time. When children feel frightened by the
very person they depend on for survival, they do not know which way to turn
they want to both run towards and away from the parent. The only solution is to
unconsciously identify with the parent’s point of view finding it too emotionally
threatening not to mention physically impossible to fight back.

By remaining aware of what triggers reactions from the past, people are
less likely to recreate past scenarios and relive the emotions they produced.
The more people make sense out of implicit memories and construct a cohesive
narrative of their lives, the more they can live free from the limitations created
by the past.

Comprehension check
I. Choose the answer which you think fits best according to the text.

1. How did Julia react to her boyfriend’s comments, following the visit to her
parents’ home?
A. She blamed her parents for her unusually negative attitude that day.
B. She found it difficult to accept that criticism of her attitude was
justified.
C. She was surprised to realise that she had repeated old patterns of
behaviour.
D. She was annoyed of having the issue of the relationship with her
family brought up.
2. In the second paragraph the writer suggests that it is difficult for people to
visit their old family home because:
A. it can remind them of negative events that happened in the past;
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B. it can make them feel as if they are being treated like children again;
C. it is necessary for them to re-establish a good relationship with the
family;
D. it can cause them to have unexpectedly strong reactions to the
experience.
3. In the third paragraph, the writer says that unless people are aware of what
can trigger negative emotions:
A. it can be harmful for important relationships with loved ones;
B. it can complicate relationships between parents and children;
C. it can impede their transition into becoming mature adults;
D. it can give rise to a rebellious attitude towards authority figures.
4. In the fourth paragraph the writer suggests that when parents become angry:
A. the stress they are under is passed on to their children;
B. their children fail to understand what they have done to upset them;
C. their children lose sight of the good points of their relationship;
D. the words they use may make a lasting impression on their children.
5. In the fifth paragraph, the writer suggests that a common way for a child to
react to parental anger is to:
A. accept that past ways of behaving will negatively affect the present;
B. try to avoid transferring childhood reactions to adult relationships;
C. acquire a greater understanding of how bad parenting can affect lives;
D. put out of their minds any negative incidents that happened in the past.

Follow-up Activities

Discuss with the partner the following issues:

1. How can parental criticism influence your view of yourself?

2. Is it a rare case that young people see themselves in a completely different
way than their parents see them? Does your evaluation of yourself correspond to
the evaluation of your parents?

TEXT 5. POSITIVE PARENTING TIPS

I. Being a parent is not an easy task. Read the following tips and choose the
most/least useful tips that may / may not help in a child’s upbringing.

The Children’s Trust Fund in partnership with the University of Missouri
Extension is pleased to provide you with valuable advice from experts in the
fields of child development and education, through our Positive Parenting Tips.
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— Today, take a minute and picture yourself as the perfect parent to your
children, what would this look like? How would you act? Everyone has “off
days” and times when they wish they did not yell at their children. Kids forgive.
Forgive yourself. If it seems impossible to complete all that would need to be
done to be the perfect parent, break up this vision into smaller goals.

— Next time your child is in trouble, take a deep breath and try using a
softer tone when talking to them. Think Connection before Correction.
Understanding your tone from your child’s perspective can help make your
teachable moments all the better.

— ldentify one or two activities you can do in a week that focuses on you
and refueling your energy (reading, exercising, and meditation). To be a good
parent, you need to refuel sometimes. Take some “me-time” to do something
you enjoy. The best way a child will learn healthy habits is by watching you.
Remember that self-care is a critical part of any task in life.

— When you have a rule, be flexible, but do not give in simply because a
child is whining or crying. This teaches kids that complaining works. Try having
a family meeting and discuss rules and why you have them. Allow kids to
discuss rules they feel are important. When children feel like they are heard,
they are more likely to follow the rules you both set in place.

— For at least 5 minutes today, think about what your child’s day was like.
Try to see things from their shoes. By putting your child’s shoes on, you are
better able to develop empathy and understanding about their stressors and
needs. Each child and each generation is unique, finding the ability to
understand others perspective is a key tool to have as a child and adult.

— When a case of misbehavior occurs with another child, ask your child
how they think the other child feels? Helping your child imagine what another
child feels will help develop empathy and consider others’ emotions. While
reading stories to Kkids, ask them questions. Ask how characters might feel
and why.

— Remember to use manners when playing with your child. Set the
example. They are always watching. Children model many of our behaviors.
When we are playing with our children, it is important to model what kind of
behaviors we want to see from them. It might seem hard when stressed to use
kind manners, but this will go a long way in teaching children the best way to
interact with others.

— How have you worked on fostering your connection with your child
today? Many times parents feel like all they are doing is correcting bad
behaviour, this can become overwhelming for both you and your child. We all
want caring children. When you build a strong connection and bond with
children, teaching takes place instead of correction. Researchers have found the
best predictor of children’s academic and overall success in life is not their 1Q,
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but instead, their emotional intelligence! Remember to explore your children’s
emotions with them, and teach them how to handle them. Getting comfortable
with emotions does not mean excusing bad behaviour. It is important to separate
emotions and behaviors.

— Sometime this week, try to label your child’s emotion or ask them
questions on how they are feeling next time they are upset. Dismissing feelings
can happen frequently with busy parents. Telling children to “just get over it” is
hurtful. Being open to your children’s emotions will help them feel more
comfortable coming to you in times of need.

— Involve your children in problems solving. Ask them what they believe
is the best solution to a struggle or challenge. Just as you remember how good it
was when your parents responded positively to you, try to do that with your
child. When you respond positively to your children, it actually boosts their
brain development and helps buffer them against later stressors in life.

— Try to not just say “No” all the time to your children, try to hear them
out. Remember, before you say no, ask yourself, why not? Even if we believe
that our own childhood was easier and we were better behaved, it is important to
remember Kkids today live in a much different world. When we are better able to
understand the context our children grow up in, we are better able to show more
empathy.

— Write a list of three things this week that you are thankful for, related to
your kids. Tell them throughout the week some of the items on your list.
Showing appreciation for small tasks your kids do can be hard during a busy
day, but making time for this will help your kids feel better. Children are more
likely to repeat good behaviour when they know parents notice it and realize
how proud parents are of them.

— Write down at least three rules you think you can let slide that you
constantly are fighting with your child about. When parents set too many rules,
their child might become overwhelmed with everything they have to follow.
When parents let the smaller things slide, they are better able to focus on
enforcing the more important rules.

— Teach your child about alternatives to their actions that got them in
trouble. For example, they could draw on paper instead of drawing on the wall.
Getting angry every time a child makes a mistake can be harmful to them and
make them less willing to explore the world and try new things. Next time a
problem arises, say something like, “That must be really frustrating”, or “I can
see why you are upset”. Try to show understanding before you solve.
Understanding should always come before advice. As parents, we want to
resolve our children’s problems. This might not be best for them all the time.

Understanding child development can be a key to keeping frustration at
bay. When you know the milestones your child should be reaching, you can
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better understand their behavior. If you know, a less than pleasant behaviour is
normal you may be less likely to stress about it.

Parenting is difficult, but there are resources to help parents and
caregivers who may be struggling.

— When frustrated by a mistake your child makes, pause. Remember kids
are kids. Teach do not scold. If we get angry when children make mistakes, they
may learn to be afraid of trying anything. That is why we should react to
mistakes with calm problem-solving and gentle teaching. As our children get
older, the most important teaching may happen when they start making sense of
their experiences. We can encourage them to learn from these experiences. This
IS much better than punishing, lecturing, or scolding.

Follow-up Activities

|I. Imagine that you are a teacher and your pupil’s mother asks you for
advice concerning her son’s behaviour. What questions will you ask her?
Knowing what the problem is, give her a piece of advice using the
information from the text.

I1. Discuss the questions with your partner:

. What conflicts do parents have with children?
. What are the usual areas of misunderstanding between children and parents?
. What type of behaviour is usual for adolescents?
. What is more important for teenagers: parents’ or peers’ approval?
. Is it possible for parents and children to be friends?
. Have you noticed any changes in your own behaviour during the last years?
. How would you characterize your relations with your parents?
. Do you like to spend time with your family?
. What is, in your opinion, the basis of healthy and peaceful relationship
between parents and children?
10. Do you approve of the way your parents brought you up? What would you
like to change in the way your parents brought you up?
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PART 2. THERE ARE NO DIFFICULT CHILDREN, THERE IS
LACK OF DISCIPLINE AND RESPECT TO OTHERS

Preview Content and Vocabulary

I. Having a child is a great feeling but at the same time a challenge. What to
do if your child is being bullied? The effects can be extremely damaging and
long-lasting. Below is a short extract from a questionnaire designed to find
out about an individual’s social standing. Answer the questions and discuss
them with your group mates.

1. Within a group, there are different roles. Which of these describes your usual
position in a group?

a) a creative and dynamic leader encouraging everyone to participate;

b) passive and somewhat critical;

¢) not dominant, but participating actively and offering ideas regularly;

d) manipulating and trying to control the activities of the group.
2. Which of these behaviours is a form of bullying?

a) openly praising and complimenting someone;

b) insulting and belittling someone in front of friends because of

appearance or actions;

c) secretly helping and supporting someone;

d) constantly finding fault with another person.
3. The following may be a school bully. Give examples of bullying behaviour
for each.

a) teacher;

b) another student;

c) a group of students;

d) a relative.
4. The following may be a workplace bully. Give examples of bullying
behaviour for each.

a) someone on a position of power;

b) a colleague;

c) someone in a lower position;

d) an ambitious person.
5. Which of the following characteristics do bullies commonly exhibit?

a) charming and kind in public, but cruel and vicious in private;

b) genuinely caring;

) wanting to be in control;

d) secretly generous.
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6. Which are examples of the effects of bullying?
a) high levels of stress, anxiety, or depression;
b) contentment;
c) low self-confidence and self-esteem;
d) hypersensitivity.

1. Work with a partner to figure out the meaning of the words related to
the problem of bulling.

belittling confidence controlling
cruel demean escalate
finding fault low self-confidence oversensitive
passive position of power/authority  ring leader
self-belief self-esteem support
undermine

Put the following words into the correct category. Some words may go into
more than one category by changing the word form.

Characteristics of | Characteristics of | Effects of bullying | What victims
a bully a victim need

I11. Fill in the blanks with a word or phrase from above. Remember to use
the correct word form.

What should you do if someone is bullying you?

— Stand up for yourself more and build up your . If you need to,
take assertiveness training.
— Tell the bully directly how their behaviour is affecting you.

— Try using humour or a well-chosen word — the important thing is to say
something confidently. This can stop the bullying from
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— Check out your body language. If you stop, hang your head, and hunch over,
you may be indicating that you are a victim and signaling your
Practice walking with confidence, standing straight with your head held high.

— Tell a person in a what is happening. Give as many details as
you can. If you are nervous to see this person on your own, go with a
parent/friend.

IV. Write examples of positive and negative behaviour that can occur in the
following situations. Work with a partner. Compare your ideas.

1. At school (positive/negative):

2. At work (positive/negative):

3. Looking or acting differently (positive/negative):

4. Doing or saying something unpopular (positive/negative):

V. Add one of the words from the list to the root word in brackets in order
to fill in the blanks with the correct expression.

under over low high
1. A person with (self-esteem) can find that he/she is a victim of bullying.
2. My sister is (sensitive). She gets upset about everything | say.
3. My teacher is really (reacted) when I got an answer wrong. She was

furious and started insulting me.
4. When | decided to take my complaint to a tribunal, | contacted a
(powered) lawyer to represent me.

5. | knew there was a problem when my colleague started to (mine)
everything | said in front of all the people who reported me.
6. It would be a mistake to (estimate) the affect that bullying can have

on a child or an adult.

V1. Write an anti-bullying leaflet for a school or work context. Include the
following:

— ldentify examples of bullying that might take place.

— Set out a clear anti-bullying policy including actions that will be taken to
prevent bullying.

— Make a list of things to do if/when bullying occurs.

— Provide details of support that will be provided to bullies and victims of
bullying.
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VIIl. Think of a role of school in preventing bullying. Give at least five
solutions.

TEXT 1. GIVING KIDS CHOICES
THAT LEAD TO COOPERATION

Read the text and summarize the content of the text in 10-12 sentences.

It is common for parent educators, including myself, to tell parents, “Just
offer them a choice and they’ll cooperate!”

Well, if offering a child a choice is so easy, then why does this parenting
technique backfire more times than not? Why does a child scream “NO!” when
given a choice instead of smiling and saying, “I’ll take that option, please?”

The reason | think choices elicit a negative response is because of the
words parents use when offering the choice.

Most of the choices I hear parents offering have an “either or” attached to
it. “Either you do as I say or you can have a punishment!” or “Do you want to
pick up the toys or get a timeout?” or “Turn that computer off now or go to your
room, you choose!”

Those types of choices and the resulting (and shockingly loud) “NO!”
tend to genuinely surprise parents and make them wonder, “What’s the big deal,
I gave her a choice?”

In order to offer a successful choice parent need to include a natural
consequence and no threats.

Three Rules for Giving Kids Choices

The following three rules are paraphrased from Love and Logic, the
people who made choices popular.

1. Choices should not include limitless options. Two clear options are all a
child can really deal with in order to make a choice. Do not add another choice
because your child suggests it. Tell him: “That was a good suggestion. I am
offering these choices now. We’ll try your suggestion next time.”

2. Use parent-approved choices only. Offer choices that guide your child
toward the outcome you are seeking. Make sure both options offered are 100 %
okay with you. If you offer two choices hoping your child will choose “a”
instead of “b”, your hesitancy about “b” will act like a magnet and cause your
child to choose “b” instead of “a” every time.

3. Take action when a child does not choose. If a child will not choose
between the apple and the cranberry juice, you need to choose for her. Follow
through and choose so your child comes to understand that when you offer her/
him a choice and she / he does not choose, the ability to choose goes away. You
can say, “I know you’re upset that I had to choose the juice for you. I have
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another choice for you to try now. Would you like to drink what I chose for you
now or not have juice right now?”

Three Sample “Choice” Conversations

The first sample conversation of the three that follow shows what it
sounds like (and what happens) when there are no limits on the options.
The second conversation shows how you offer two parent-approved choices,
only. The third conversation offers a reward as the choice. | am not a big fan of
rewarding, but many parents do like to reward children for cooperating, and this
IS a good example.

1. Don t Give Limitless Possibilities

Dad: Make a choice about what you want to drink.

Child: Coffee!

Dad: Come on, we are in a hurry! You know you cannot have coffee!
Choose again!

Child: A latte.

Dad: (beginning to get mad and threatens) Make the right choice or get
nothing!”

2. Do Give Parent-Approved Choices Only

Dad: Would you like apple juice or milk?

Child: I want coffee.

Mom: Nice try, | am only offering juice or milk.

Child: (refuses to choose).

Mom: | see you have chosen not to choose. (To waiter) He will have juice.

Child: I do not want juice.

Mom: Sweetie, you did not choose, so | had to choose for you. Here is
another choice, you can choose to drink the juice or not drink it. We have to go.

3. Consider Offering a Choice of Rewards

Mom: | need for you to clean your room today. Here are your choices:
clean your room and you can watch a movie with me, or clean your room and
you can stay up 15 minutes later.

Choices are powerful tools for kids. Remember these three tips: two
options only, use only parent-approved options, and choose for your child if he
will not make a choice. Otherwise, giving your child a choice can easily cause
the power struggle you were hoping to avoid in the first place.

Follow-up Activities
I. Make up a list of choices you would add to the text. Explain your choice.

Il. Discuss in groups the difference in attitudes between parents and
children.
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I11. Adults think that young people are incapable of making responsible
decisions, stupid to understand politics, ignorant of social issues, vain and
selfish. Below you can see the list of current issues highly debatable in the
media. Are you interested in any of these problems? Have you ever thought
about contributing to their solution? In which way?

equity individual freedom violence
democracy human-centered economic growth poverty
political problems social justice prejudice
corruption respect for human dignity crime
armed conflicts equality of rights and responsibilities drugs
famine investment in social development peace

TEXT 2. THE RELENTLESSNESS OF MODERN PARENTING

Raising children has become significantly more time-consuming and
expensive, amid a sense that opportunity has grown more elusive.
Parenthood in the United States has become much more demanding than it
used to be. Read an article from “New York Times” and note down the most
striking tendences in American parenting. Compare parenting in Belarus
and the USA.

Claire Cain Miller

Over just a couple of generations, parents have greatly increased the
amount of time, attention and money they put into raising children. Mothers who
juggle jobs outside the home spend just as much time tending their children as
stay-at-home mothers did in the 1970s.

The amount of money parents spend on children, which used to peak
when they were in high school, is now highest when they are under 6 and over
18 and into their mid-20s.

Renée Sentilles enrolled her son Isaac in lessons beginning when he was
an infant. Even now that he is twelve, she rarely has him out of sight when he
is home.

“I read all the child-care books,” said Ms. Sentilles, a professor in
Cleveland Heights, Ohio. “I enrolled him in piano at 5. I took him to soccer
practices at four. We tried track; we did all the swimming lessons, martial arts. |
did everything. Of course I did.”

While this kind of intensive parenting — constantly teaching and
monitoring children — has been the norm for upper-middle-class parents since
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the 1990s, new research shows that people across class divides now consider it
the best way to raise children, even if they do not have the resources to enact it.

There are signs of a backlash, led by so-called free-range parents, but
social scientists say the relentlessness of modern-day parenting has a powerful
motivation: economic anxiety. For the first time, it is as likely as not that
American children will be less prosperous than their parents. For parents, giving
children the best start in life has come to mean doing everything they can to
ensure that their children can climb to a higher class, or at least not fall out of
the one they were born into.

“As the gap between rich and poor increases, the cost of screwing up
increases,” said Philip Cohen, a sociologist at the University of Maryland who
studies families and inequality. “The fear is they’ll end up on the other side of
the divide.”

But it also stokes economic anxiety, because as more parents say they
want to raise children this way, it’s the richest ones who are most able to do so.

“Intensive parenting is a way for especially affluent white mothers to
make sure their children are maintaining their advantaged position in society,”
said Jessica Calarco, a sociologist and author of ‘“Negotiating Opportunities:
How the Middle Class Secures Advantages in School.”

Stacey Jones raised her two sons, now in their 20s, as a single mother in a
working-class, mostly black neighborhood in Stone Mountain, Ga. She said she
and other parents tried hard to give their children opportunities by finding
affordable options: municipal sports leagues instead of traveling club teams
and school band instead of private music lessons.

“I think most people have this craving for their children to do better and
know more than they do,” said Ms. Jones, who works in university
communications. “But a lot of these opportunities were closed off because they
do cost money.”

“Parent” as a verb gained widespread use in the 1970s, which is also
when parenting books exploded. The 1980s brought helicopter parenting, a
movement to keep children safe from physical harm, spurred by high-profile
child assaults and abductions (despite the fact that they were, and are,
exceedingly rare). Intensive parenting was first described in the 1990s and 2000s
by social scientists including Sharon Hays and Annette Lareau. It grew from a
major shift in how people saw children. They began to be considered vulnerable
and moldable — shaped by their early childhood experiences — an idea bolstered
by advances in child development research.

The result was a parenting style that was “child-centered, expert-guided,
emotionally absorbing, labour intensive and financially expensive,” Ms. Hays
wrote in her 1998 book, “The Cultural Contradictions of Motherhood.”
Moreover, mothers were the ones expected to be doing the constant cultivation.
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The time parents spend in the presence of their children has not changed
much, but parents today spend more of it doing hands-on childcare. Time spent
on activities like reading to children; doing crafts; taking them to lessons;
attending recitals and games; and helping with homework has increased the
most. Today, mothers spend nearly five hours a week on that, compared with
1 hour 45 minutes hours in 1975 — and they worry it’s not enough. Parents’
leisure time, like exercising or socializing, is much more likely to be spent with
their children than it used to be. While fathers have recently increased their time
spent with children, mothers still spend significantly more.

Ms. Sentilles’s mother, Claire Tassin, described a very different way of
parenting when her two children were young, in the 1970s. “My job was not to
entertain them,” said Ms. Tassin, who lives in Vacherie, La. “My job was to love
them and discipline them.”

Of her grandchildren, Isaac and his three cousins, she said: “Their life is
much more enriched than mine was, but it definitely has been directed. | am not
saying it does not work. They are amazing. But | know | felt free, as free as a
child. I put on my jeans and cowboy boots and I played outside all day long.”

The new trappings of intensive parenting are largely fixtures of white,
upper-middle-class American culture, but researchers say the expectations have
permeated all corners of society, whether or not parents can achieve them. It
starts in utero, when mothers are told to avoid cold cuts and coffee, lest they
harm the baby. Then: video baby monitors. Homemade baby food. Sugar-free
birthday cake. Toddler music classes. Breast-feeding exclusively. Spraying
children’s hands with sanitizer and covering them in “natural” sunscreen.
Throwing Pinterest-perfect birthday parties. Eating lunch in their children’s
school cafeterias. Calling employers after their adult children interview for jobs.

The American Academy of Pediatrics promotes the idea that parents
should be constantly monitoring and teaching children, even when the science
does not give a clear answer about what is best. It now recommends that babies
sleep in parents’ rooms for a year. Children’s television — instead of giving
parents the chance to cook dinner or have an adult conversation — is to be “co-
viewed” for maximum learning.

At the same time, there has been little increase in support for working
parents, like paid parental leave, subsidized child care or flexible schedules, and
there are fewer informal neighborhood networks of at-home parents because
more mothers are working.

Ms. Sentilles felt the lack of support when it became clear that Isaac had
some challenges like anxiety and trouble sleeping. She and her ex-husband
changed their work hours and coordinated tutors and therapists.

“Friends are constantly texting support, but no one has time,” she said.
“It’s that we’re all doing this at the same time.”
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Parenthood is more hands-off in many other countries. In Tokyo, children
start riding the subway alone by first grade, and in Paris, they spend afternoons
unaccompanied at playgrounds. Intensive parenting has gained popularity in
England and Australia, but it has distinctly American roots — reflecting a view of
child rearing as an individual, not societal, task.

It is about “pulling yourself up by your bootstraps,” said Caitlyn Collins, a
sociologist at Washington University in St. Louis whose book, “Making
Motherhood Work: How Women Manage Careers and Caregiving”, comes out in
February. “It distracts from the real questions, like why don’t we have a safe
place for all kids to go when they’re done with school before parents get home
from work?”

In a new paper, Patrick Ishizuka surveyed a nationally representative
group of 3,642 parents about parenting. Regardless of their education, income or
race, they said the most hands-on and expensive choices were best. For example,
they said children who were bored after school should be enrolled in
extracurricular activities, and that parents who were busy should stop their task
and draw with their children if asked.

“Intensive parenting has really become the dominant cultural model for
how children should be raised,” said Mr. Ishizuka, a postdoctoral fellow
studying gender and inequality at Cornell.

Americans are having fewer children, so they have more time and money
to invest in each one. But investment gaps between parents of differing incomes
were not always so large. As a college degree became increasingly necessary to
earn a middle-class wage and as admissions grew more competitive, parents
began spending significantly more time on child care, found Valerie Ramey and
Garey Ramey, economists at the University of California, San Diego.

Parents also began spending more money on their children for things like
preschools and enrichment activities, Sabino Kornrich, a sociologist at Emory,
showed in two recent papers. Rich parents have more to spend, but the share of
income that poor parents spend on their children has also grown.

In states with the largest gaps between the rich and the poor, rich parents
spend an even larger share of their incomes on things like lessons and private
school, found Danny Schneider, a sociologist at the University of California,
Berkeley, and colleagues in a May paper. Parents in the middle 50 percent of
incomes have also increased their spending. “Lower socioeconomic status
parents haven’t been able to keep up,” he said.

Besides having less money, they have less access to the informal
conversations in which parents exchange information with other parents like
them. Ms. Jones recalled that one of her sons liked swimming, but it was not
until he was in high school that she learned about swim teams on which he could
have competed.
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“I didn’t know because I don’t live in a swim tennis community,” she
said. “Unfortunately colleges and universities tend to look at these things as a
marker of achievement, and | feel like a lot of kids who have working-class
backgrounds don’t benefit from the knowledge.”

Race influences parents’ concerns, too. Ms. Jones said that as a parent of
black boys, she decided to raise them in a mostly black neighborhood so they
would face less racism, even though it meant driving farther to many activities.

This is common for middle-class black mothers, found Dawn Dow, a
sociologist at the University of Maryland whose book, “Mothering While Black:
Boundaries and Burdens of Middle-Class Parenthood,” comes out in February.
“They’re making decisions to protect their kids from early experiences of
racism,” Ms. Dow said. “It’s a different host of concerns that are equally
intensive.”

Experts agree that investing in children is a positive thing — they benefit
from time with their parents, stimulating activities and supportive parenting
styles. As low-income parents have increased the time, they spend teaching and
reading to their children, the readiness gap between kindergarten students from
rich and poor families has shrunk. As parental supervision has increased, most
serious crimes against children have declined significantly.

However, it is also unclear how much of children’s success is actually
determined by parenting.

“It’s still an open question whether it’s the parenting practices themselves
that are making the difference, or is it simply growing up with college-educated
parents in an environment that’s richer in many dimensions?” said Liana Sayer,
a sociologist at the University of Maryland and director of the Time Use
Laboratory there. “I don’t think any of these studies so far have been able to
answer whether these kids would be doing well as adults regardless, simply
because of resources.”

There has been a growing movement against the relentlessness of
modern-day parenting. Utah passed a free-range parenting law, exempting
parents from accusations of neglect if they let their children play or commute
unattended.

Psychologists and others have raised alarms about children’s high levels
of stress and dependence on their parents, and the need to develop
independence, self-reliance and grit. Research has shown that children with
hyper-involved parents have more anxiety and less satisfaction with life, and
that when children play unsupervised, they build social skills, emotional
maturity and executive function.

Parents, particularly mothers, feel stress, exhaustion and guilt at the
demands of parenting this way, especially while holding a job. American time
use diaries show that the time women spend parenting comes at the expense of
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sleep, time alone with their partners and friends, leisure time and housework.
Some pause their careers or choose not to have children. Others, like
Ms. Sentilles, live in a state of anxiety. She does not want to hover, she said.
However, trying to oversee homework, limit screen time and attend to Isaac’s
needs, she feels no choice.

“At any given moment, everything could just fall apart,” she said.

“On the one hand, I love my work,” she said. “But the way it’s structured
in this country, where there’s not really child care and there’s this sense that
something is wrong with you if you aren’t with your children every second
when you are not at work? It isn’t what I think feminists thought they were
signing up for.”

Comprehension check

I. Explain the meaning of italicized words. lllustrate the meaning of the
words with the examples of your own.

I1. In groups give pros and cons of the intensive parenting model.
I11. Answer the following questions:

1. What are the greatest challenges in raising children in the world we live in
today?

2. What types of conflict occur between children and parents?

3. What can parents and children do to improve family relationships?

4. Should parents lavish children with everything they want? Why? Why not?

5. Is learning to cope with problems in a family vital to children’s future
success?

6. What was it like to grow up in your family in terms of how your parents
raised you?

7. What kinds of rules did your family have for children? Do you think they
were fair at the time?

8. Do you think that children are harder or easier to raise in today’s world as
compared to the life when your parents or grandparents were growing up?
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PART 3. HANDLING BEHAVIOUR PROBLEMS AT SCHOOL

TEXT 1. TROUBLE IN THE CLASSROOM

Preview Content

I. Do you think there are many children in the classroom that might be
difficult to teach? What kind of pupils / students are considered difficult to
teach? Why?

I1l. Read the passage below about a child with behavioural problems.
Decide how you would deal with Daniel if he were a pupil of yours. Discuss
your answers with your goupmates.

Nine-year-old Daniel was... troublesome at school. His parents were well
off, but they were divorced. Daniel was in the habit of pushing children for no
apparent reason, and on one occasion he scratched a girl’s leg with a cocktail
stick until it bled... In spite of this very objectionable behavior, the teacher
reported that there was something very appealing about Daniel when she talked
to him and reprimanded him.

Daniel was also a problem at home. There was a close connection
between his home circumstances and his behaviour at school. He lived with his
mother and a younger brother. Mother preferred the younger brother, who was
much better behaved at home and much more successful at school than Daniel.
The mother tried not to favour her younger son, but she was aware of her
preferences.

It seemed very obvious that Daniel’s attacks on other children at school
were connected with his jealousy of his younger brother. He attacked his brother
at home, just as he attacked the children at school. His attacks of his brother
were, of course, linked to his feeling of being unwanted and unloved at home.
They also ensured that his mother took notice of him. Similarly, his attacks on
the other children at school necessitated the teacher’s attention. Once he had the
teacher’s attention, e. g. when she talked to him, he could be very appealing. Just
as his frequent quarrels with his younger brother can be seen as his way of
telling his mother that he felt hurt by her preference of the younger child, he
showed his teacher how hurt he was by her attending to other children. Neither
the mother, nor the teacher neglected him. Neither of them could give him as
much attention as he desired. The reasons for Daniel’s insatiable greed for
attention were very complex and complicated and not easy to discover.

Daniel’s attention-seeking behaviour made the teacher’s life very difficult.
She understood that he wanted attention and that he needed it, yet as one of forty
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children he could not get what he wanted. She also had to protect the other
children from his attacks. So she had to reprimand and punish him, just as his
mother did at home. In this way Daniel was caught in a vicious circle which was
difficult to break. He wanted to be loved, he felt angry because he could not get
what he wanted, he attacked other children because he was angry, and therefore
could not get the love he wanted.

Comprehension check

I. The words and expressions below are taken from the passage about
Daniel. They are used to describe Daniel, his brother and his mother. Which
word or expression is used to describe whom?

objectionable troublesome
unloved better behaved
angry attention-seeking
caught in a vicious circule hurt
appealing

I1. Describe:

1) Daniel’s classroom behavior;

2) Daniel’s behavior at home;

3) the causes of Daniel’s disruptive behavoiur;
4) how Daniel’s teacher treated him.

I11. Follow-up Activities
Talk about the following points in a group of 3—4 students.

1) Do you think psychotherapy might help Daniel and his mother?
2) Have you ever had a student like Daniel? What did you do about him?

TEXT 2. DEALING WITH DIFFICULT STUDENTS AND PARENTS

I. Teachers deal with all types of students in their classrooms, and they have
to be ready to handle behaviour problems and different personalities. Read
the tips Julia Thompson, a public school teacher for more than thirty years,
the author of the book Discipline Survival Guide for the Secondary Teacher,
offers for teachers that can help you be more prepared to handle difficult
situations.
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What do you do with students who are disrespectful?

Every teacher has to deal with disrespectful students. While no two situations
are alike, perceptive teachers can find ways to manage the situation. First of all,
refuse to take the disrespect personally. Keep in mind that the child does not really
know you as a person and is responding as a child would — childishly. Next, work
to minimize the disruption in your classroom. Depending on the degree of
disrespect — from rolling eyes and heavy sighs to loud remarks, you can choose to
keep everyone else as on task as possible. Deal with the misbehaving student
personally and in private whenever you can. When you do speak with the student,
resist the urge to engage in a verbal battle. Instead, take a problem-solving
approach. Work to solve the original problem and usually the student will volunteer
an apology. Even if the child does not apologize, when the behaviour improves, be
glad. You have won. Even better, the child is on the right path.

What should you do if you have a behaviour problem with a student and
the parent refuses to believe that their child misbehaves?

When parents and teachers don’t work together, everyone loses.
Unfortunately, this can happen to any teacher at just about any time. If you have
done everything you can to build a positive relationship with the parents of your
students and if a parent still refuses to believe you or work with you, then you
need to speak to a supervisor or administrator about the situation. (It would
certainly be best to do this before the parent does.) Ask for assistance and
advice. Be very careful to maintain meticulous documentation. Also, grit your
teeth and continue to treat the parent with respect, dignity, and professional
courtesy. You have nothing to lose if you do this. Finally, and really, most
important — keep in mind your larger goal: the welfare of the child. Don’t let a
conflict with a parent affect the positive relationship that you want to maintain
with all of the children in your class.

Many kids in high school are too exposed to the mass media too early in
life and unable to concentrate on anything in particular. A craving for an easy
life seems the undercurrent — any activity designed for a learning task is taken
as ‘boring’. This translates into noise making, disrespect for class orders and
teachers. What means does the teacher have to hold the class in control for the
benefit of the serious students?

In order to reach students, we need to reach them where they are. While
you should not pander to their whims, it is important to help them see the
importance of learning. | work with my students to set short and long-range
goals. | make sure they know WHY they have to do the work — how they will
benefit. 1 also work hard to make the assignments as appealing to them as
possible. I try to motivate them to do their work by using real-life problems and
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examples, by making the abstract as concrete as possible, and by using their
interests whenever | can. | work hard — really hard — to build a solid connection
with each of my students. | want them to have a better life. Even those students
who are really unruly often want the boundaries and structures that school can
bring. As for the students who care, try to focus on them more than you focus on
the misbehaving students. Sooner or later, you can turn it around. Try every
single trick you can to motivate and then keep on trying some more.

What do you do with high schoolers who are apathetic? How do you
manage them without taking away from the rest of the class?

Try to make them feel as if their contribution is important to the class and
that they are valuable to its success. Involve them in group work and project-
based learning whenever you can. Also, involve their parents if you think that
would help. High schoolers have that too-cool-for-school attitude, but really, no
one wants to fail. | try to focus on the kids who care and try to find out why the
others don’t care. Then, it can be a one-on-one solution.

What do you do with a child who continually has outbursts in the class
that interrupt lessons?

First, you need to find out why the child is making these outbursts. Once
you know the reason or cause, then you can begin to solve the problem. Even
with older students | work with them one on one and then bring in parents. | do
try to make the child understand the negative impact of the outbursts. Even
though it is almost impossible, try to ignore as much as you can. Put the child in
a spot where others can’t be bothered as much and get on with business. Often,
an outburst is a way of seeing attention and power. If you can give that child
both of those in advance, you can channel the negative energy.

Il. Express your attitude to the following: “Teachers teach eternity, they
never know where their influence may end”. Make a list of problems a
teacher may face while working with both students and parents.
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RENDERING RUSSIAN TEXTS INTO ENGLISH

Render the following texts and speak on the problems under consideration.

Texer 1. KTO TAKHUE «TPYIHBIE» JETU?

«TpynHbIMU» TNPUHATO CUYUTATh JIET€H, KOTOpbIE HE OTBEYAIOT
OOLIECIPUHATHIM TIPaBUiIaM IMOBEJACHUS, C TPYAOM IMOJAJAIOTCS BOCIUTAHUIO U
NPUHOCAT Maccy XJOMOT Y4YUTEIsIM M poauTensiM. Yarne Takoe MNOBEICHUE
BCTPEYAETCS Y MOAPOCTKOB, HO OBIBAIOT M PAaHHUE MPOSBICHUS B JOUIKOIHHOM
BO3pacTe.

TpynHble et noxpasAessatoTcs Ha CIEAYIOLUE KaTeTOPHUH:

* JIeTU ¢ IpoOJieMaMu B OOIICHHH;

* IETH C 3aTOPMOKCHHBIMH WJIH SIPKUMH SMOIIMOHAJIBHBIMU PEaKIUsIMU
(J1erkoBO30yAMMBIE, arpeCCUBHBIC WM, HAIIPOTHUB, TACCUBHBIC U allaTUYHbIC);

* IETH C HENPaBWILHO C(POPMHUPOBAHHBIMU BOJEBBIMU Kaue€CTBAMU
(cmaboxapakTepHble, O€3BOJIbHBIE, HEIUCUUIUIMHUPOBAHHBIC, YIPSMBIE WU
CBOCBOJILHBIC);

* IETH C 3aJIep>KKaMH YMCTBEHHOTO Pa3BUTHSI.

Kak mnpaBuno, peGeHOK He TOABISETCS Ha CBET «TPYAHBIM», OH
CTAaHOBUTCS TAKOBBIM B IPOIIECCE BO3ACHCTBHS Ha HEro pa3jMyYHBIX ACIEKTOB.
Ecnn Manbimn ponuscst 340pOBBIM U B (PU3UYECKOM, U B YMCTBEHHOM IJIaHE,
MHOIO€ 3aBUCUT OT €ro poaUTEeNed M TeNaroroB — TOJbKO OHU MOTYT
HE JOMYCTUTh (POPMUPOBAHUS «TPYAHBIX» UePT Y peOeHKa.

Kak ’xe poaurtensiMm BOCHUTHIBATh CBOETO peOEHKa, YTOObI BIOCIEICTBUU
OH He TOIMaJj B CIIUCOK «TPYAHBIX» eTel? BOT 0CHOBHbBIE peKOMEHJAINH:

1. l'apmoHus B BocnuTaHuM. PeOEHOK TOJKEH pacTH B arMocdepe JIroOBU
U B3aUMOINIOHMUMaHWs. TpyaHble J€TH C  JIETKOCTHIO  TIEPEHUMAIOT
OTPHIIATEIbHYIO MOJIE]h TOBEACHHUS CBOUX POIUTENEH, TMOITOMY B3POCIBIM
cliefyeT u30erarh HEyBaKEHUS M TPYOOCTH B OTHOIIICHHUSX MEXKIY COOOIA.

2. OTBnekaiiTe pebeHKa OT NIYNOCTEN U HEHYKHBIX 3aHATHH, AETH BCEraa
JIOJDKHBI OBITh 3aHATHI Y€M-TO TMOJIE3HBIM. BoBiekaiiTe peOeHKa B WHTEPECHBIC
UTpBI, CIOPT U 1p. PoguTenn, HECMOTpPs Ha XJIOMOTHI U TOCTOSIHHYIO 3aHATOCTD
Ha paloTe, JOKHBI BBIICIATH BpeMsl Ha OOIIEHHE C JETbMH — HHKaKue
MarepuaibHble Oliara HE CIOCOOHBI 3aMEeHUTh 3T0. VMeHHO mo3ToMy B
OJaromoNy4HbIX U OOECHEYEHHBIX  CEMbSIX  HEPENKO  BCTPEYAIOTCS
(TPYIAHBIC» JCTH.

3. U36eraiite upesmepHoro OamoBcTBa. Cremast 000Bb  HEPENKO
npeBpaliaeT JeTeil B n30aT0OBAaHHBIX U KalTPU3HBIX. PeOEHOK TODKEH 3HATH LIEHY
CBOMM TIOCTyNKaM, a MPENOAHOCHMBIE DPOAUTEISIMH TOJAPKH W TOOIIPEHUS
HE JIOJDKHBI CTAHOBUTHCS PEaKIMel Ha ero TpeOOBaHMSI U KaIllPH3BI.
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4. HakazaHusi TOJKHBI HECTH 3aCIIY>KCHHBIM M COpaBEJIMBBIN XapakTep.
N36eraiite mnpuMeHeHUs (U3NYECKOW CHJIbI, Ha TPYAHBIX JIETEH JIydIle
BO3/ICHCTBOBATh TCUXOJIOTMYECKHA, COOCTBEHHBIM MOBEACHUEM JIEMOHCTPUPYS
UM, KaK BecTHU celsi B TeX WIM HHBIX oOcTosiTesibcTBaX. Heobxomumo, 4ToOb!
pOIUTENN TPUIACPKUBAIUCH €AUHON TAKTUKW BOCIHUTAHUS, HAIpUMEp, €CIH
peOeHOK Haka3aH Marepblo, OTIly HE HYXHO TIOJBEpraTb COMHEHHIO
CIPABEIJIMBOCTh ATOTO HaKa3aHUs, B 0OCOOCHHOCTHU P peOeHKeE.

be3ycinoBHO, OTHOTO POAMUTENHCKOTO BOCIUTAHUA Il TPYAHOIO peOeHKa
HEJOCTAaTOYHO. bonpnioe 3HAYEeHWE HMMEET NEJaroru4eckoe BOCHUTAHUE, B
KOTOPOM OCHOBHasi pOJb OTBOAUTCS MNPOPECCHOHATU3MY M BHUMAHUIO
yunuteneid. Kpome Toro, poiab urpaer cpena BOCIHTaHHS pPeOEHKa — OH
HE JIOJDKEH OKa3aThCs MO TYPHBIM BIUSHHUEM OKPYXKAOIIUX.

Takum 00pa3om, B HAIIMX CUJIaX HE JOMYCTUTh, YTOOBI PEOCHOK CTal
TpyaHbIM. [loMHHTE, BOCIMTaHWE — CHCTEMHAs BEllb, KOTOpPAsh HE IMPU3HAET
BBIXOJIHBIX U MEPEPHIBOB, T. K. MOKHO O€3BO3BPATHO YIYCTUTh BaXKHBI MOMEHT
B Pa3BUTUH peOEHKa, a OCIEACTBUS M03HEE Oy/1eT HEBO3MO)KHO UCIIPABUTb.

Texer 2. IOKOJIEHUE BE3 AMBHIIUI? UTO 3A JIIOJIU
COBPEMEHHBIE ABUTYPUEHTDBI

Heinemnue aOUTypUEHTBI — U3 TOKOJICHUS, POAMBIIETOCS TOCIe
2000 roma. Ero Ha3bIBaroT «moKoAeHUEM Z» (HEKOTOPHIE CIIEITUATUCTBI CYUTAIOT
«3eTammu» AeTel, poauBimuxcs nocie 1996 roga). ¥ HUX CBOM LIEHHOCTH U CBOU
MPEACTABIEHUST O Kapbepe. KpynHeWime uccaenoBaTeibCKue KOMIaHWUU
MPEANPUHSIIN TONBITKY MOHSITh, YTO OHU XOTST OT KWU3HU U C YEM UYT B BY3.

[Toxonenue Z (unenteHuansl), ponusiieecs nocie 2000 romga, — 3T0 oaHA
TpeTh OT 7,7 MJIpA YEIOBEK B MHUpE. DTH JETH POCIU B COLMAIBHBIX CETSX.
Y MHOTHX W3 HUX ObUIM yUETHBIC 3alUCH JJICKTPOHHOM MOYTHI U MpOodHIIH, e1Ba
OHM HauMHAIM XOauTh. OHU HE NPEACTABIAIOT XH3Hb 0e3 CeTn M MOOMIIBHBIX
Tele(OHOB, M K OKOHYAHMUIO IIIKOJbI MHOTHE W3 HHUX YXKE CTajJd TepOsSMU B
YouTube.

Nx MbIcan ¥ B3DISABI HA MAP (DOPMHUPOBATIUCH B pa3rap SKOHOMUYESCKUX
norpsicennii  Benukoir peneccum  2008-2009 romoB. OHM  mepexuiIH
JIeraju3alilo  OMHOIMOJBIX OpakoB W MapuXyaHbl, Yrpo3bl Teppopu3Ma,
17100JIBHOTO TIOTEIJICHUSI M HACWIIMS ¢ IPUMEHEHUEM OpYXKUsl. Y HUX JIpyrue
TeHCpHbIC HOPMBI: 38 MPOLIEHTOB IIECHTEHUAJIOB CYUTAIOT, YTO MOJ OOJIbILIEC HE
ompeeNisieT YeJIoBeKa, Kak paHbie. OXKUIaeMblil BO3pAcT BCTYIUICHUS B Opak U
POXAEHUE NETEN OTKIIAIbIBAIOT 0 25—27 JET.

CouMonaoru CYUTAIOT, YTO MOKOJIEHHE Z XOPOIIIO HAyYHUIIOCh Paclio3HaBaTh
HEJIOCTOBEPHYI0  WJIM  HEaKTyaldbHyI0  WH(OpMamuioo, HE  CKIOHHO
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MPUCITYIINBATECS K MHEHUSAM O(DUIIMANTBHBIX W TMPU3HAHHBIX CIIUKEPOB U
BBIOMPAIOT CBOMX SKCIEpPTOB. [IpUOpPUTETHI MEHSIIOT O4YEHb OBICTPO: TO, YTO
OBLJIO MOJTHO BY€pA, CETO/IHSI CMEHSIETCS HOBOM MOJION.

VY «3€TOoB» CKENTUYECKOE OTHOILICHHE K IMEPCIIEKTUBAM 3KOHOMUKHU: OHH
BBIPDOCJIM B YCIIOBHSIX HEONPEIEICHHOCTH, YBEIWYMBAIOLIETOCS HEPABEHCTBA
JIOXOZIOB U HepaboTaromux conuaibHbix JudToB. [locneqnue 10 netr nmokazanu
POCCHICKHAM «3€Tam»», 4TO B CTPAHE MOKET CIYYUTHCA YTO YTOAHO U BCE MOXKET
MOMTH HE TaK, KaK MPEAIOIaraaoch.

«3eTb» MeHee aMOWIIMO3HBI, YeM WX MPEANICCTBEHHUKH, TOJBKO
50 mpOIIEHTOB XOTAT TOJIy4aTh BBICOKHE 3apIUiaThl W OBITh OOTAaThHIMH. DTHX
pedsaT Oofbllie MPUBICKACT COIMANbHAS pealu3alusi, 4eM HajJudyue JeTeld U
CO371aHUE CEMbH.

VY HHUX HET MueTeTa K CTapIIUM: OHU OOIIAIOTCA C HUMHU CBOOOJHO U Ha
paBHbIX. JleTn Z nydiiie B3pOCbIX OPUEHTUPYIOTCS B COBPEMEHHON MOCTOSTHHO
MEHSIOIIENCS KU3HU. L[eHTeHuanbl HE BEpPAT B BBICIIYIO CIIPABEIJIUBOCTbD,
yOEXKJIEHBI, UTO B PE3YJbTaTe COLMAIBHO-DPKOHOMUYECKHUX MOTPSICEHUHN CTapIIIne
MOKOJICHUS CTa I 00Jiee IMHUYHBIMHU.

OnHa W3 BaXKHEWIIMX YCTAHOBOK — camopeanu3anuss. OHM MOCTOSHHO
TOBOPST O CAMOPAa3BUTHH, CAMOCOBEPIIEHCTBOBaHUU. [Ipu 3TOM caMopa3BUTHEM
CUMTAETCs JII0O0€ yBJEUCHHUE, J00ast NeATeIbHOCTh — MyTEIIeCTBUS, 3aHITHS
MY3bIKOM WJIM PUCOBAHHUEM, IMOXO/Abl B KMHO WM TeaTp, UHTEPEC K UCTOPHUH,
dbotorpadupoBanue. «3€ThD» JKIYT TMOXBaJbl U TPU3HAHUS X JACHCTBUM,
CTPEMSATCS K MOMYJISIPHOCTH B COIIUATBLHBIX CETIX, CPEIU IpYy3eil.

JUist camopa3BUTHSL HYXKHO YMEThb ObICTpO 0OpabarbiBaTh OTPOMHBIE
NMOTOKM WH(OpManuu B OrpaHUueHHOE Bpems. HccimemoBaTenu BBISICHUIIM:
«3€ThI» HE OCTAaHABJIMBAIOT CBO€ BHUMAHUE HAa 4eM-JIu00 Oojiee 8 CeKyHI.

BricTpo cxBaThIBatOT HCI0, MOTOM, €CJIM MOTPeOyeTCs, JOMOIHSIOT €€
nojipoOHOCTIMUA. OHU HE XOTAT U HE MOTYT YYUTHCA IO METOAMKAM CBOUX
pOIUTEIIEH, JTEKIUSAM MPEAINOUYUTAIOT UHTEPAKTHUB.

Eme omHa wuxX O0OCOOEHHOCTh — YBEPEHHOCTh B COOCTBEHHOU
yHUKaTbHOCTU. KaxkIbIil cunTaeT ce0s HeMOX0KUM Ha JAPYTUX, CBOU YBJIICUCHMUS
OHM OIHCHIBAIOT KaK HEOOBIYHBbIC. BBICOKO IIEHSAT JTUYHYIO CBOOOMY, MX JICBU3:
«MpI Bce pa3Hble, M KOXAbIM BOJEH JI€JIATh UTO XOo4ueT». B TO e Bpems y HHUX
HET YBEPEHHOCTH, YTO MOCTEINEHHbIC YCUJIMS MPUBEAYT K Henu (1a U He (aKT,
YTO 3Ta IeJIb BOOOIIIE €CTh).

«3eThl» HE CTPEMSATCS K Pa3pylICHUIO U IEHAT CIOKOMCTBUE, CTAPAIOTCS
dhopmabHO ClIeI0BaTh MpaBUIaM — 3TO He MOKoJieHue nporecta. Ho mocrynaror
TaKk, KaK CUYWTAIOT TNPaBUJIbHBIM, HE CTaBs B M3BECTHOCTh POAUTENCH,
JEMOHCTpUPYS Tochymianue u koHdopmusM. [Ipu 3TomM cpeau cBOMX TIIaBHBIX
3aJ1a4 OHU HA3BIBAIOT KEJIAHUE U3MEHUTH OOIIECTBO B JIYUIIIYIO CTOPOHY.
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[maBHBIA 3ampoc K KU3HU — OBITh CYACTIIMBBIM. YCHEX H3MEpSeTcs
He OOTaTCTBOM M CTaTyCOM, a pPa3HOOOpa3ueM >KW3HEHHBIX BHedarieHuid. OHu
HE JIyMalOT O TOM, YTOOBI MEHATh MHUpP WM OOIIECTBO, U B IMEPBYIO OYEPEIb
XOTSAT cienarh KOM(POPTHOM KU3HB CBOIO U OJTM3KHUX.

IIputOoM, 4YTO «3€Thl» BBIPOCIM Ha COBPEMEHHBIX TEXHOJIOTHUAX,
67 MPOIEHTOB M3 HUX JIEJIAIOT MOKYNKHW B OOBIYHBIX Mara3smHax, a HE dYepes
HHTEpHET-TIpuokeHus. [1{eHTeHnansl OepekJIMBbI, OHM TOTOBBI JIOJITO MCKATh
TOBAp MO COOTBETCTBUIO I[EHBI M KAU€CTBA M BBIOMPAIOT JIYUIIUE MPEITIOKECHHUS.
He ronsrorcs 3a OpeHmamMu u pajgy SJKOHOMHUH TOTOBBI TIOKYTIATh OJICKIY U 00YBb
CEKOH/I-XCH]I.

CrnoBa «kapbepa», «IpeCTKHas paboTa» Uil HUX HE HAa MEPBOM MECTE.
PaGora nomkHa TPUHOCUTH YAOBOJBCTBUE, a 3apabarblBAHUE HA JKHU3Hb
HE OTHUMAaTh MHOTO BpEMEHU. «3€Th» HE XOTIT padoTaTh HA U3HOC PaJH JCHET.
87 MPOLEHTOB U3 HHUX MPEANOYHUTAIOT padoTy 1o rudkomy rpaduxy. Eme onHa
OCOOCHHOCTh  3TOTO  TIOKOJIEHWS: OTH pebdsATra CBOCHPaBHBI —  OHH
HE TO/VIAKUBAIOTCS T07] padoTofarels, UM MPOINEe MOMEHSITh MECTO PabOThI.
B 2018 romy 43 mpoueHTa IEHTEHHMAIOB, MO AaHHBIM kommanuu Deloitte,
paccuuThIBaId YUTH C pabOThl B TEUEHHE 2 JIET M TOJbKO 28 TMIPOIICHTOB
cobupanuchk mpopaboTaTh B OJHOM KOMIaHUU Oosee 5 JeT. 62 mporeHTa
MPEACTABUTEIIEH ATOr0 TMOKOJEHHS OBLIM YBEPEHBI, UTO (PpuUilaHC — peajbHas
aJbTepHATUBA TIOJIHON 3aHSATOCTH.

CTouT U yOUBIATHCS, YTO OHM HE CTaBAT mepes coOoi aMOMIIMO3HbIC
IIeJIM, YTOOBI HE Pa30uapoBaThCsA B CBOMX OXHUAAHHMAX OT Oymymiero. «Safe
choice», «HOpManabHas JKHU3HBY, «IIPOCTOC CYACTHE», KOMQOPT, OIaromnoaydue,
CIIOKOMCTBHUE, CEMbs — KOT/Ia MPUJIET BPEMS — BOT UX HJICall.
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TOPICS FOR DISCUSSION

1. What do you call the correct upbringing of children?

2. How can school find the ways to solve parent-child problems?

3. What do you think causes a lot of stress in the family?

4. What is the furthest you have been from home?

5. How has family life changed in the last 20-30 years? What changes have
helped society?

6. How do you imagine the family trends in the future?

7. Would you rather experience family life as it is today or as it was 20 years
ago? Why?

8. Why are grandparents still important today in the life of young people?

9. What is a potential source of tension in families?

10. Which members of your family do you have the closest ties with? Why?

11. Do you agree that there is a basic human need for an extended family? Give
reasons.

12. Where do you feel most at home: in the family house where you grew up,
where your loved ones are, or wherever you are at the moment?

13. What are some examples of strains on parents or children?

14. What are two values that are important for parents to teach children?

15. How does a child’s relationship with their parents affect their character?

16. What actions can you take if you are unhappy about a situation at school or
at home?

17. Do you think that enough help / support is available to people who have
problems with bullying or group conflicts?

18. How can you help someone who is having a hard time at school or at work?
19. Comment on the following quotation: “The best way to do children good is
to make them happy.”

20. What is more important in the process of upbringing: school or home
background?
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UNIT 3. ANEW LANGUAGE ISANEW LIFE

STARTER ACTIVITIES

I. Comment on the quotation in the heading of the Unit.
I1. Answer the following questions:

1. How many languages can you speak fluently?

2. What do you derive your motivation to study languages from?

3. Don’t you think that to study English as a world language must be mandatory
at school?

4. Have you ever started learning a new language on your own? Was it
successful?

5. Do you have any methods to study foreign languages that have proved to be
successful? Will you share your experience with the group?

6. Is speaking multiple languages in modern world an intellectual performance?
Or is it a must?

7. Do you agree with the following statement: “I don’t live to learn languages,
| learn languages to live a better life”?

I11. Are you a good language learner? Read the statements and mark the
statements you either strongly agree or strongly disagree. Is there anything
else you would like to include on the list?

1. | am always watching videos or reading articles in English and that helps me a
lot.

2. | am quite analytical, so | have a tendency to focus on the grammar and on
being accurate.

3. I am always looking for opportunities to use and learn the language outside
class. | just need to keep practicing.

4. As a rule, I am happy to take risks with language and experiment with new
ways of learning.

5. I am inclined to be very analytical. Like a detective, | will look for clues that
will help me understand how language works.

6. 1 am prone to making mistakes with grammar, but | have a good ear for
language. So nine times out of ten I will just know if something is wrong. | use
my instinct and when | do not know, | guess.

7. When 1 started, | tended to get frustrated because | kept making mistakes.
Now | have learnt not to be embarrassed.
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8. At first, | would spend hours studying grammar rules, but | did not use to have
the confidence to speak. So | decided to set myself goals to improve my
pronunciation and speak as much as possible.

IV. Look at two quotations on the subject of English grammar rules. What
point is being made by both writers?

a) “Ending a sentence with a preposition is something up with which | will not
put” (Winston Churchill).

b) “There is a busybody on your staff who devotes a lot of his time to chasing
split infinities. Every good literature craftsman splits his infinitives when the
sentence demands it. | call for the immediate dismissal of this pedant. It is of no
consequence whether he decides to go quickly or quickly to go or to quickly go.
The important thing that he should go at once” (George Bernard Shaw).

VOCABULARY FOCUS

I. Choose the correct answer.

1. The new school claims to students all the English they need in
a few months.
a) explain b) instruct c) learn d) teach
2. | never a chance of improving my English if | can help it.
a) avoid b) lose C) miss d) waste
3. Will you me how to make that sound?
a) learn b) practice c) show d) train
4. John said that the other students would think he was English, but his accent
gave him :
a) away b) in c) out d) up
5. that he only started learning it one year ago, his English is
excellent.
a) Accounting b) Considering  c¢) Imagining d) Wondering
6. We were the students in the class who could speak Russian.
a) alone b) one c) only d) single
7. Your pronunciation would improve if you with a tape recorder.
a) exercised b) practiced C) repeated d) trained
8. The students ever use the language laboratory.

a) almost b) hardly C) nearly d) practically
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9. Priscilla asked for lessons at home as she thought she would
learn English more quickly that way.
a) particular b) peculiar c) personal d) private
10. Learners of English as a foreign language often falls to between
unfamiliar sounds in that language.
a) differ b) distinguish C) separate d) solve
11. Jonathan was surprised that Sonia’s English was so as she had
never been to England.
a) definite b) fluent c) liquid d) national
12. If you want to learn a new language you must classes regularly.
a) assist b) attend c) follow d) present
13. Would you to me studying English privately?
a) allow b) agree C) approve d) permit
14. Spanish is the language of most Spaniards.
a) home b) mother C) native d) nature
15. They are learning English, but they haven’t much progress.
a) done b) got c) made d) performed
16. There has been a great in his English.
a) escalation b) improvement ) increase d) rise
17. If you don’t know what that word means, in the dictionary.
a) give it up b) look it up c) make it up d) show ot up
18. Some language students reach a high of competence in
communication.
a) degree b) grade c) level d) mark
19. Don’t to correct me if | make a mistake.
a) hesitate b) mind C) pause d) stop
20. Please your hand if you want to ask a question.
a) arouse b) put out c) staff d) tutor
21. At the language school, each student is assigned to his or her own
a) common b) just c) ordinary d) plain

I1. Choose the correct answer.

1. Mario has now to the point where his English is almost fluent.
a) advanced b) approached c) arrived d) reached
2. Pierre’s of the basic structures is good but his vocabulary
is limited.
a) grasp b) grip ¢) hold d) seizure
3. Some people think it is to use long and little-known words.

a) clever b) intentional C) sensitive d) skilled
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4. There is a feature of dialect to Bristol by which an “I” is added to the
ends of some words.
a) original b) particular c) peculiar d) proper
5. A role-play session is particularly useful in bringing together different
of teaching.
a) cords b) fibres C) strands d) threads
6. Cyrill’s understanding of the language is growing :
a) by hook or by crook ¢) from time to time
b) by leaps and bounds d) slow but sure
7. It’s fifteen years since Timothy worked in Holland and his Dutch is pretty
now.
a) rust b) scratchy c) sloppy d) stale
8. The school’s exam results the headmaster.
a) celebrated b) delighted C) enjoyed d) rejoiced

9. The Examination Syndicate was most impressed by the overseas student
whose English was

a) impeccable b) infallible c) irreproachable d) spotless
10. It is that students will have doubled their vocabulary in three
months.

a) anticipated b) foreseen c) hope d) worry

READING AND DISCUSSION

TEXT 1. 20 TIPS TO PROPER ENGLISH

I. There are many ‘rules’ in English which linguistic pedants should be
taught to children. Work with a partner. Read these tips and say how the
‘rule’ in each one is broken. Correct them according to the rule where
possible.

1. A preposition is a terrible word to end a sentence with. Never do it.

2. Remember to never split an infinitive.

3. Do not use no double negatives.

4. Do not ever use contractions.

5. And never start a sentence with a conjunction.

6. Write i before e except after c. | am relieved to receive this ancient weird rule.
7. Foreign words and phrases are not ‘chic’.

8. The passive voice is to be avoided wherever possible.

9. Who needs rhetorical questions?

10. Reserve the apostrophe for it’s proper use and omit it when its not necessary.
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11. Use fewer with number and less with quantity. Less and less people do.
12. Proof read carefully to see if you any words out.

13. Me and John are careful to use subject pronouns correctly.

14. Verbs has to agree with their subjects.

15. You have done good to use adverbs correctly.

16. If any word is incorrect at the end of a sentence, an auxiliary verb is.
17. Steer clear of incorrect verb forms that have snuck into the language.
18. Take the bull by the hand and avoid mixing your idioms.

19. Tell the rule about ‘whom’ to who you like.

20. At the end of the day avoid clichés like the plague.

I1. Which rules above do you think are ‘good’ rules and which are not?
Why?

I11. Which rules in your language do you think are unnecessary or silly?

TEXT 2. NOT THE QUEEN’S ENGLISH

I. Read the text and think which three things encourage the development of
globalization. Outline the most important ideas of the text.

I1. Underline new words and phrases, while getting general ideas of
passages. Try to figure out the meaning of these words from the context.

From Caracas to Karachi, parents are paying for lessons for their children
at English language schools. China’s enthusiasm for English even has its own
Mandarin term, Yingwen re, and governments from Tunisia to Turkey recognize
that along with information technology and travel, English is an engine of
globalization. In the next decade, two billion people will learn English and about
half the world, three billion people, will speak English, according to a recent
report from the British Council.

Non-native speakers of English now outnumber native speakers three to
one, according to English language expert David Crystal, ‘There has never been
a language that has been spoken by more people as a second than first’, he says.
In Asia alone, the number of English users has topped 350 million and there are
more Chinese children studying English than there are Britons. But the new
English speakers are not just passive learners of the language, they are shaping
it. New Englishes are appearing all over the globe, ranging from Englog, spoken
in the Philippines to Hinglish, the mix of Hindi and English that now crops up
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everywhere in India from fast food adverts to college campuses. Indeed, English
has become a common language. Whether you are a Korean executive on
business in Shanghai, a German bureaucrat making laws in Brussels or a
Brazilian biochemist at a conference in Sweden, you are probably already
speaking or are going to speak English. And as the world adopts an international
brand of English, it is native speakers who will lose most. British graduates who
insist on speaking the Queen’s English could be met with blank stares. British or
American businessmen who do not understand how English is used by non-
native speakers might lose out on business deals.

All languages are works in progress but the globalization of English is set
to revolutionise the language in ways we can only begin to imagine. In the
future, suggests Crystal, there could be a tri-English word, one in which you
speak a local English-based dialect at home, a national variety at work or school,
and international standard English to talk to foreigners. With native speakers
becoming a shrinking minority of the world’s Anglophones, there is a growing
sense that students will stop trying to copy the Queen’s English and develop
their own versions. Researchers are starting to study non-native speakers’
mistakes — She look very sad, for example — as structured grammars.

To achieve fluency, non-native speakers are taking up English at an ever
younger age. Last year, primary schools in major Chinese cities began offering
English in the third grade, rather than in middle school. A growing number of
parents are enrolling their small children in a growing number of local pre-school
English courses. Why such enthusiasm? In a word, jobs. More and more
organisations are recognising the importance of English in the workplace. At
Toyota and Peugeot plant in the Czech Republic, English is the working language
of the Japanese, French and Czech staff. Says Jitka Prikylova, director of a Prague
English Language School, ‘The world is opening up for us and English is its
language.” Governments are beginning to agree. From this year in Malaysia core
school subjects such as maths and science are to be taught in English.

Technology also plays a huge role in English’s global success. 80 % of the
electronically stored information in the world is in English. 66 % of scientists
read in English, according to the British Council. News technologies are helping
people pick up the language too. Chinese students can get English help on their
mobile phones. English language teachers point to the rise of Microsoft English,
where computers help people to prepare letters. English and its teaching are
becoming more complex. Ivan Stavans, a college professor, has finished a
translation of Cervante’s Don Quixote into Spanglish, the English-Spanish
spoken in the United States and Mexico. In China, Hu Xiaoogiong wants to see
a revision of the English curriculum toward Chinese English incorporating
Chinese phrases as standard English in future. In countries like Germany, where
most children begin English as early as the second grade, the market for English
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studies is already decreasing. German language schools no longer target English
beginners but those interested in business English, or English for presentations.

Comprehension Check

I. Find words and phrases in the passage that mean the following:

— accepting what happens without trying to control things or take an active part;
— people who speak the English language as a usual method of official
communication;

— the ability to use language in a clear and confident way;

— the form of communication used at work;

— the collection of subjects students study at school or college.

I1. Summarise the text in the written form.

TEXT 3. HYPERPOLYGLOTS - A CASE OF BRAIN POWER
OR HARD WORK?

I. Read the title and first paragraph of the article below. Answer these
guestions:

1. If “polyglot’ means a person who speaks several different languages, what do
you think ‘hyperpolyglot’ means?

2. What does Dick Hudson want to know?

3. What do you think is the world record for the number of languages a person
can speak? Have a rough guess.

4. Which of your friends and acquaintances knows the greatest number of
languages?

In 1996, Dick Hudson, a professor of linguistics at University College
London posted an e-mail to a listserve for language scientists asking if anyone
knew who held the world record for the number of languages they could speak.
Replies listed the names of well-known polyglots, such as Giuseppe Mezzofanti,
an eighteenth-century Italian cardinal.

Then, in 2003, Hudson received an unexpected reply to his e-mail from
someone who had belatedly come across his question. The writer, ‘N”, described
how his grandfather, who was Sicilian and had never gone to school, could learn
languages with such remarkable ease that by the end of his life he could speak
seventy, and read and write fifty-six. N’s grandfather was twenty when he
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moved to New York in the early 1900s. There he worked on the railways, which
brought him into contact with travellers speaking many languages. When N was
ten, he accompanied his grandfather on a cruise which took them to over twenty
countries, from Venezuela to Hong Kong and Japan. N claimed that whatever
port they visited, his grandfather knew the local language.

When Hudson read N’s note, he immediately recognized the potential
significance of the claims and posted them on the Internet. In his posting, he
coined the term ‘hyperglot’, which he defined as someone who speaks six
languages or more.

Language is known to be part of humans’ unique cognitive endowment,
and scientists have long studied how language abilities can be impaired by
disease or trauma. It is less clear, however, what upper limits this endowment
has. After a long silence on this topic, linguists and psychologists are now
looking to hyperpolyglots for answers. Do these people possess extraordinary
through motivation and effort?

Until recently, there was little scientific information about hyperpolyglots.
Mezzofanti, for example, was supposed to have known seventy-two languages,
and to have spoken thirty-nine fluently, but nowadays such tales are often
greeted with scepticism. In the discussion that followed Hudson’s publication of
N’s claims, a reader disputed the Mezzofanti story, saying he found it absolutely
preposterous, and pointing out how long it would take to learn seventy-two
languages. Assuming that each language has 20 000 words and that Mezzofanti
could remember a word after encountering it once, he would have to learn one
word a minute, twelve hours a day for five-and-a-half years! Professional
linguists, too, are divided on this question. Philip Herdina, at the University of
Innsbruck in Austria, is a sceptic. He doubts whether anyone has the capacity to
speak seventy-two languages, arguing that maintaining this ability would take
resources from other activities.

But others see no reason why people should not be able to learn a huge
number of languages. ‘There is no limit to the human capacity for language
except for things like having time to get enough exposure to the language,’ says
Suzanne Flynn, a psycholinguist at Massachusetts Institute of technology.
Harvard University psycholinguist Steven Pinker agrees. Asked if there was any
reason someone could not learn dozens of languages, he replied: ‘No theoretical
reason | can think of, except, eventually, interference; similar kinds of
knowledge can interfere with one another.’

But if Flynn and Pinker are correct, and an ability to learn many
languages is the norm, why are so few people able to exploit it? Stephen
Krashen, from the University of California, maintains that exceptional language
learners simply work harder, and have a better understanding of how they learn.
Krashen cites the case of Lomb Kato, an eighty-six-year-old Hungarian
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interpreter who could speak sixteen languages. Lomb apparently felt she had no
special talent for languages: she had taken classes in Chinese and Polish, but the
others she taught herself. According to Krashen, Lomb was an ordinary person
with no special qualities, apart from a desire to learn languages and an effective
way of achieving this aim.

Other researchers say that exceptional brains play a more significant role.
In the 1980s, neurolinguist Loraine Obler of the City University of New York
found a talented language learner she called ‘CJ’, who could speak five
languages. CJ had learned to read late, had an average 1Q, and had always been
a mediocre student. However, on the Modern Language Aptitude Test, he scored
extremely high. His verbal memory was very good, he could remember lists of
woods for weeks, but he quickly forgot images and numbers, and had problems
reading maps. All of this seemed to indicate that CJ’s language talent was inborn
and not related to a higher level of general intellectual ability.

Some researchers also believe that there is a genetic component to
hyperpolyglottism, and evidence suggests that the trait runs in families.
Unfortunately, however, it is difficult to get families to agree to subject
themselves to a genetic study. Neither ‘N’ nor his family were prepared to grant
an interview on the subject. What makes this particularly frustrating for linguists
trying to study hyperpolyglottism is that, in his original message, N mentioned
another member of his family, a seven-year-old girl, who could count to 100 in
three languages and could pick out words spoken in other languages and say
what they meant.

N and his hyperpolyglot family may have retreated from public view for
now, but they could yet provide more fascinating insights into our language
abilities.

Comprehension Check

I. Scan the article and say which of the following people mentioned in the
article are academics?

CJ Dick Hudson Giuseppe Mezzofanti
Lomb Kato Loraine Obler Philip Herdina
Stephen Krashen Steven Pinker Suzanne Flynn

Who or what are the other people?

Il. Look at the following list of statements (1-5) relating to
hyperpolyglottism. Match each statement with the correct person A-E.
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1. Successful language learning requires motivation, application, and a learning
strategy.

2. Speaking many languages would adversely affect other abilities.

3. Effective learning requires sufficient close contact with a language.

4. Language aptitude is probably inherited, not a facet of intelligence.

5. As someone learns more languages, they may get them confused.

A. Loraine Obler
B. Philip Herdina
C. Stephen Krashen
D. Steven Pinker
E. Suzanne Flynn

I11. Complete the summary. Choose no more than two words or a number
from the article for each answer.

N came from a family which was partly of a ___ origin. The evidence of
unusual linguistic ability came from two relatives. The first was N’s |, who
was said to speak _ languages. N witnessed this ability during a tour of more
than __ .

The second relative, a young girl, could well in . Research came to
an end since N’s family would not agree to . If true, N’s story supports the
idea that hyperpolyglottism .

IV. Multiple-answer question. Which two statements reflect linguists’
knowledge of hyperpolyglottism?

1. They do not know how many languages humans are capable of learning.

2. They know that people become hyperpolyglots because of a need to know
many languages.

3. They know how hyperpolyglottism is passed on from one generation to the
next.

4. They know that hyperpolyglots have above-average intelligence.

5. They know that humans are capable of learning many languages.
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Follow-up Activities
Discuss the questions with your groupmates:

1. What makes some people better language learners than others?

2. How important do you think motivation is in the language learning process?
What different motivations do people have? What is your main motivation for
learning English?

3. Who would you say gossips more — men or women?

4. What do you understand by ‘motherese’?

5. What everyday evidence is there that humans have an inborn capacity to
apply rules of grammar?
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RENDERING RUSSIAN TEXTS INTO ENGLISH

Render the following texts and speak on the problems under consideration.

Teker 1. KAK AHIDIMACKUM SI3BIK CTAJI MEXKTYHAPOIHBIM:
NCTOPUYECKUE ITPEAITIOCBIJIKH

Tpuymaeh Anenuu. Mescoynapoonas mopeosis — mMesncoyHaApOOHbILL SA3bIK

AHINIMACKUA CTajdl MEXIYHApPOJIHBIM S3bIKOM HE TakK OBICTPO, Kak
kaxercsa. Bece Haganock B nanmekom XVII Beke, korjma AHIIHS mepectana ObITh
CTPAHOM, KOTOPYIO 3aBOEBBIBAIOT, M CTaja CTPAHOM-3aBOECBATEIIEM, BECbMa
MIpEyCreB B TOM Jeie. AHIIMHHCKUN (UIOT OBLT OJHHUM W3 CaMbIX CHUJIbHBIM B
mupe. Bce Mopckue myTd ObUIM MOJBIACTHBI aHIIM4aHaM. boubias 4acThb
CylIu — nojoBuHa Tepputopun CeBepHO AMEPUKU, MHOXKECTBO CTpaH Adpuku
u Azuu, ABctpanus, Muaus — Oblia 1o BIacThl0 OPUTAHCKONM KOPOHBI.

AHINIMMCKHAN fA3BIK MPOHUK BO BCE YTOJIKM 3€MHOTO mmapa. Ha Tor MoMeHT
caMOi mMIaBHOM 3amaued mis1 AHIDIMU  ObUIO HaJaXUBAaHUE TOPTOBBIX
OTHOILIEHUM. ECTECTBEHHO, 4YTO $S3BIK JOMHUHUpPYIOIIEH U Oosiee pa3BUTOU
CTpaHbl OTOJBUHYJI Ha BTOPOM TUTAaH MECTHBIE SI3bIKH. 371eCh cpaboTajo 30J10TOC
MPaBUJIO — Y KOTO 30JI0TO, TOT W TPABUT, TOT U BBHIOMPAET, HA KAKOM S3BIKE
TOBOPUTh. AHINIMS Jaja TOMYOK K 3apOXKICHUI0O MHUPOBOM SKOHOMHUKH U
pa3BUTHIO MexayHapofaHbix oTHomeHuid B XVIII Beke, uMeHHO aHIIIUKACKUI
SI3bIK MCIIOJIB30BAJICA JIJIS1 TOPTOBIIH.

Jla’xxe Korja KOJIOHU3WPOBAHHBIE CTpaHbl MOJYYUIM HE3aBUCHUMOCTb,
TOPrOBbIC OTHOIICHUS ¢ BenmukoOpuTaHuel MmpoaonKaau pa3BUBAThCS, OCTAJICS
Y aHIJIMKACKUM A3bIK. BO-MEpBBIX, MMOTOMY YTO B SI3bIKaX 3aBOEBAHHBIX CTPaH
HE XBaTaj0 HY)XHBIX CJIOB: HE OBLJIO TEPMUHOB JJISI OCYIIIECTBICHUSI TOPTOBJIU.
Bo-BTOpBIX, MOTOMY UTO aHIIMICKUN YK€ YKOPEHUJICS B 3TOM c(pepe U MECTHBIE
YKUTEII XOPOIIIo ero 3Halu. TOT, KTO XOTeNn 3apadaThiBaTh ce0e Ha XJj1e0, T0KEeH
ObLI 00IIaTHCI HA AaHITIMUCKOM.

Bocxooicoenue Amepuxu

Eme omna Beckas mpuyMHA, KOTOpas Mpeaornpeaeiania HCIOoJIb30BaHUE
AHIJIMHACKOTO KakK MEXIYHApOAHOro s3bika, — mokopenue Hosoro Caera,
AmMepuku. AHMIHMYaHe OBUIM HE CIMHCTBEHHBIMHM mepeceieHnamu. Ilommmo
aHTJIMIICKOTO, B AMEpHUKEe TOBOPUJIM Ha (PpaHIy3CKOM, MCITAHCKOM, HEMEITKOM,
rojuianjickoM. B Hawgane XX Beka OCTpO BCTaJl BOINPOC O HAIIMOHAJIBHOM
€IMHCTBE: YTO-TO JOJKHO OBUIO OOBEAWHSTH CTPaHy W JIIOJEH, KOTOPhIE B HEU
)KUBYT. I aHNIMNCKUM SA3BIK B 3TOM CJIy4ae BBICTYIIAJI CBA3YIOIMM 3BEHOM.

B CIIIA pericTBoBasia )KeCTKas MOJTUTHUKA BBITECHEHUS SI3bIKOB, HECMOTPS
Ha TO YTO B AMepuKe HET €AMHOro opuIMaIbHOTO s3bika. OduimanbHbIe
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JOKYMEHTBl COCTaBIISJIUCh TOJIBKO HAa aHIIMHCKOM. Bo MHOrumx mrarax ObUIO
3anpenieHo o0y4eHUue Ha BCEX SI3bIKax, KpOMe aHDIMICKOro. DTa MOJUTHKA
npuHeciaa cBou IUIOAbl. Eciu Obl MpaBUTENHCTBO AMEPUKH HE BBITECHSIIO
OCTaJIbHBIC S3BIKH, TO HAIIMOHAJIBLHBIM MOT OBl CTaTh TOJUIAHJICKUHN, UCTIAHCKUN
w000l apyroi s3bik. Torma u cediyac Mbl Obl HE paccyxkiaiaud o0
AHIJIMHACKOM KaK O MEXIYHAPOIHOM S3bIKE.

Bo Bropoii monoBune XX Beka AHMIMS OTOIJIa HA BTOPOM IUIaH,
Hayanach smnoxa Awmepuku. [locme Bropoit MupoBOW BOWHBI OOJBIIMHCTBO
JepkaB ObUIO 03a00YEHO BOCCTAaHOBIECHHEM CBOMX CTpaH. B cBow ouepens,
CIIA nocTtpanaii MEHbIIE OCTAIBHBIX M MPOAOLKHIIM Pa3BUBATBCA BO BCEX
HaNpPaBJICHUSIX: SKOHOMUYECKOM, TUILIOMATUYECKOM, MMOJTUTHYECKOM U BOEHHOM.
Oco0eHHO aKTHBHO CTpaHa pa3BHBala 3KOHOMHYECKHE OTHOLIEHUSA. AMEpHUKa
cieiaga  MpaBWIbHBIM  BBIOOp, TPOAOIKUB  AHIIMICKYH0  TPagULMIO.
AMEpUKAaHCKME TOBApbl 3allOJIOHWIA BCE€ CTpaHbl. ECTECTBEHHO, A
OCYIIECTBJICHUSI DKOHOMHYECKOW CHIENKU HYXEH OOIIMMA S3bIK, U1 CHOBA STUM
A3bIKOM cTall aHruickui. [louemy? HaBepHoe, o TOHM k€ MPUYUHE, UYTO U B
XVII Beke: KTo cuibHEee, TOT U MpaB.

Bmusinue CIIIA co BpemeHeM ycuinBanoch. HO HEZOCTATOYHO TOJIBKO
3aBOEBATh MEPBEHCTBO, BAXKHO ero coxpanutb. Eciu B XVIII Beke nis Anruu
KJIFOUEBYIO POJIb ChIFpasia TOPrOBIIA, TO AMEpHUKA 3aHsIa CBOIO HUIIY B UCTOPUH
M0 APYTUM MPUYMHAM.

lloagnenue xomnvromepa u Humepnema

JIto00i1 cTpaHe BBITOIHO, YTOOBI €€ S3bIK ObUT MEKIYyHAPOAHbIM. bynyuun
OJTHOM M3 CaMbIX CWJIBHBIX CTpaH MHUpa, AMEpHUKa BeJia SI3bIKOBYIO IMOJIUTUKY
MMEHHO B HAMpABJICHUHU [J00ANIM3allMi CBOETO s3bika. M KIIIOYEBYHO pOJIb
ceirpasio iMeHHo To, uto B CIIA mosiBuiOCH 1Ba M300peTeHus, 0€3 KOTOPBIX
Halia JKU3Hb HEMBICIMMA, — KomIborep U VHTepHeT. OTu cpeacTsa
MTHOBEHHOTO  PacnpoCTpaHeHUs HH(POpPMAIMU CHWJIBHO  CIIOCOOCTBOBANIU
r100aan3aluy aHITTUHCKOTO SI3bIKA.

Mooa na amepukanckuii 06pa3s Hcuznu

Bo Bropoit momoBune XX Beka Ha (¢GOHE TIOCTBOCHHBIX U
nonypaspyuieHHbix crpan  CIIA  Belisigenu BecbMa  MPHUBIEKATEILHO.
«AMepuKaHCKasg MeuTa» Kas3ajach WJAE€ajJoM, U JKUTEId pPa3HbIX CTpaH
CTPEMIIUCHh XOTh KaK-TO MPHUOJIM3HUTHCS K 3TOMY HUealy, a SI3bIK — OJUH W3
Croco00B cTaTh Omke. OUITBbMBI, My3blKa, MOJIOJIC)KHBIC JIBUKCHUS MPHUIILITH K
HaM M3-3a OKE€aHa U MPUHECITU C COOOM aHMIOSA3bIYHYIO KYIBTYPY.
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Texer 2. SHAYUEHUE AHIVIMACKOI'O SI3BIKA
B COBPEMEHHOM MUPE

B Mupe cyiiecTByeT MHOKECTBO CTPaH, a SI3bIKOB, HA KOTOPBIX TOBOPSAT UX
KUTENH, ee Oonblie. M B 1aHHOM cilyyae pedb HJeT HE O COTHE-IPYyroi, a o
HECKOJIbKMX Thicsiyax. Kak ke HaceleHuio 3eMiIiM MOHAThH Apyr apyra? A BOT
ATOM WENU CIyKaT MEXIYHApOAHBIE SI3bIKU, KOTOPHIE W MO3BOJSIOT BCEM HaM
o0marecss JAPyr ¢ APYyroM, HE3aBUCHUMO OT HAIMOHAJBLHOCTH W MeCTa
npoxkuBaHus. OIHUM W3 HUX U SIBISETCS AHINIMWCKUW sI3bIK. bonee Toro,
AQHIJIMMUCKUN  SBIISICTCS  SI3BIKOM  MEXKHAIIMOHAJIBHOTO OOIIECHUS JJI1 BCEro
YeJI0BEYECTRA.

3Hau€HWE AaHIVIMHCKOTO Si3blIKa B COBPEMEHHOM MHPE  TPYAHO
nepeoneHnuTb. Benb HeNb3s e HEe CUuTarhes ¢ BbIOOpoM Oojiee 1 Muimmuapaa
YeJI0BEK, KOTOPBIE €ro UCHOJIb3YIOT. M ecnu 11l TOJIOBUHBI U3 HUX OH SIBJISIETCS
pomHBIM, TO OKojJo 600 MUUIMOHOB BBIOpalld HMEHHO €ro B KauyeCTBE
MHOCTpaHHOTO0. be3yclloBHO, IMana3oH pacnpOCTPAHEHUs aHIJIMICKOTO S3bIKA B
COBPEMEHHOM MHpPE HACTOJIBKO BEJIHK, YTO H3TOT S3bIK HE MOXKET OBITh
HUJIEHTUYHBIM B pa3MYHBIX oOmacTsax. Hecmorps Ha pasHooOpasHbie €ro
BapuaHThl W HaJu4yue CHenu(PUUECKUX OCOOCHHOCTEH IS KaXJaou
HAIIMOHAJIbHOCTH, aHINIMUCKUN A3bIK OCTACTCS CAMBIM IOMYJISIPHBIM Ha 3€MHOM
mape. Kakyro ke posib B Halllel )KM3HU celdac urpaeT aHIMUCKUN?

B uenom monuTuueckasi, SKOHOMUYECKasi, Hay4dHasi, CIIOPTUBHAS >KU3Hb
BCETO0 MHpA «IPOTEKAET» HA AHIIMHCKOM S3bIKE. AHITIMHCKUN OMpeIesieH
opunuanbHbIM U pabounM si3blkoM Opranuzanuu OO0benuHeHHBIX Haruit.
BceBo3MOXKHbBIE CAaMMUTHI M BCTPEUU IJIaB TOCYIAPCTB, MOAMUCAHUE 3aKOHOB U
YKa30B, MEPErOBOPhI U J1e0aThl — BCE ITO MPOBOAUTCS HA AHITIMKACKOM SI3BIKE.
MexnyHapogHass TOProBisi, pabora OaHKOBCKOM CHCTEMBI, ACSTEIbHOCTD
TPAHCIIOPTHON CHUCTEMBlI Ha CyIlI€, HA MOPE U B BO3AYXE OCYIIECCTBIACTCA Ha
AQHTJTUHACKOM SI3BIKE. DTOT S3BIK SIBISCTCS KUBBIM MHCTPYMEHTOM OOIIICHUS JIJIs
aKaJIEMUKOB, JIOKTOPOB HayK, YYEHBIX BCEero mupa. Beap MexayHapoJHbIC
KOH(EPEHIINHN, U3YyYCHHE MHUPOBOTO OMbITa M OOMEH WMH(OpMAaIMell Hay4dHBIX
YMOB TMPOUCXOJUT JIMIIb C WCIOJIb30BAHUEM aHMIIMKUCKOTO s3bika. Jla 4To Tam
TOBOPUTHh — OJUMIIMICKHE HUIPbl M BCEBO3MOXXHBIE COPEBHOBAHUS MEXKIY
CTpaHaMHU BbIOpau OpUIIMAIBHBIM SI3bIKOM UMEHHO aHIJIMUCKUH.

3HaueHWE AHMIIUMCKOTO SI3bIKa B COBPEMEHHOM MHUPE HACTOJBKO BEIHUKO,
YTO €ro 3HaHWE HE SBIAETCS MpUBWIETHEH U pockomblo. Korma-to wu
KOMIIBIOTEPHI, TaK e KaK MOOWJIbHBIE TeJIePOHBI, MOTJIM ce0€ MO3BOJIUTD JIUIIIb
JIOAW  OTMPENETIEHHOTO colMaibHoro cios. Celuac Takue BEIIU SBISIIOTCS
npeaMeTaMu MepBoi HeoOxoauMocTu. To ke MOXKHO CKa3aTh M 00 aHTJIMHCKOM.
Ero ydar Bce U MOBCEMECTHO: B IIKOJIaX, YHUBEPCUTETAX, HA Kypcax. A B Halll
BEK ITU(POBBIX TEXHOJIOTUH JTFO00M >KEIAIONTUi MOKET BBIyUUTh aHTJIMACKHH 110
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Ckaiiy, He BbIXOAsS M3 jaoMa. llogpasymeBaercs, 4yTo 11000 0O0pa3OBaHHBIN
YeJIOBEK MPOCTO 00sI3aH BIIAJICTh AHIIMHCKUM S3BIKOM, TaK KaK MMEHHO OH
ABISICTCS ~ €ro  KJIIYOM K JajJbHEHMIIeMy  caMOOOpa30BaHUIO U
caMocoBepilleHCTBOBaHUIO. [loaTOMy celuac CymecTByeT TakK MHOTO
OpraHu3alui, MpeIaralolliuX Hay4YuTh Bac aHDIMMCKoMYy. OJHAKO HE CTOUT
JyMaTh, 4TO CAENATh 3TO Tak Jierko. OO0ydeHue 11000MY S3BIKY SBISETCS JTOITUM
MIPOIIECCOM, KOTOPBIA TPEOyeT OINpeeieHHBIX 3aTpaT, Kak YMCTBEHHBIX, TaK U
(UHAHCOBBIX.

N Bce-Taku yuuTh aHIJIMMCKHUM SI3BIK CTOWUT. XOTUTE IYTEIIECTBOBATH U
HE YyBCTBOBATh ceOs OEJI0N BOPOHOM, a CBOOOTHO OOIIATHCS C JTFOIBMH Pa3HbIX
HallMOHAJIbHOCTEH? XOTUTE CTarh CTYACHTOM 3apyOeXKHOTO YHHBEpPCUTETA?
XOTUTE MNPECTHKHYIO PpadOTy € NPOABUKEHUEM [0 KapbepHOW JIECTHHIIE?
A MOXeT, Bbl kenaeTe paborarh 3a rpanunei? CoBeT OAMH — U3ydaiTe
aHMCKUK s13bIK. Benb co BpemeHeM Bbl Bce paBHO moitmere, yto 75 %
MHUPOBOH TEPENUCKH OCYIICCTBIsACTCS Ha aHmHiickoMm, 80 % uHboOpmaruu Ha
KOMITBIOTEPAX XPAHUTCS TOXKE HAa ATOM SI3bIKE, a OOJIBIIMHCTBO MEKTyHAPOTHBIX
JIOKYMEHTOB, CTaTe€i, JUTEPATypPHBIX MNPOU3BEIACHUM, WHCTPYKIMA HAIMKWCAHO
MMEHHO Ha aHIIMHCKOM. M MBI €llle He YYMWTHIBAId KUHOUHIYCTPUIO H
MY3BIKQJIbHBIN OJIUMIT. DUIIBMBI aMEPUKAHCKOTO MPOM3BOICTBA MPOYHO BOIILIY B
HaIly KM3Hb, a JTI0OOH IMOI-UCIIOTHUTEIh CYMTAST MIPECTHKHBIM CIIETh HE MEHEE
OJIHOU ITECHU Ha aHIJIMMCKOM SI3BIKE.

3HaHUWE AHDIMKCKOTO si3blIKa B COBPEMEHHOM  MHpE  SBIISIETCS
CBOE0OpPa3HBIM OKHOM B MUD. Biiajiest 3TUM SI3bIKOM MEXAYHAPOAHOTO OOIIEHUS,
BBl CMOXKETE JIOCTHYD IMOCTABIICHHBIX 1I€JIEH C MOMOIIBIO HOBBIX BO3MOKHOCTEH.
N BBl 00s3aTenpbHO NOMMETE, YTO 3HAUCHUE aHITIMMCKOTO S3bIKa HE
MPEYBEIUYECHO.

Texer 3. COBPEMEHHBIE METO/bI NU3YUYEHU S
AHIJIMMCKOI'O SI3BIKA

B Hacrosimee BpeMs CyIIECTBYET OIPOMHOE KOJIMYECTBO METOJOB
U3yUEHUsl fA3bIKa, KOTOPbIE OTIMYAIOTCS CBOEOOpa3ueM MU HEMOBTOPHUMOCTHIO
pUMEHSIEMBbIX 00pa3oBaTeNbHbIX MporpamMM. CoBpeMEHHbIE METOAbl U3yUEHHUS
AHIJIMICKOTO SI3bIKa MOXKHO Pa3AesiuTh HAa HECKOJIBKO BUIOB M IPYII, HO Cpenu
ATOr0 MHOT000pa3us Mbl PAaCCMOTPUM HECKOJIBKO BapUAHTOB HOBBIX METOJIUK,
KOTOPbIE JOCTATOYHO UHTEPECHBI U €I1I€ TOJIbKO HAOMPAIOT CBOIO MOMYISPHOCTb.

JIns Havana OTMETHMM NPEMMYIIECTBO BCEX HOBBIX METOJUK. OHO
3aKJIF0YaeTCsl B TOM, YTO BaM OOJIbII€ HE TOUT MOCEIIaTh KypCchl OIMH-/IBA pa3a B
HENENI0, HE CTOUT IepecTpauBaTh CBOW paboumil rpaduk WM MPOMYyCKaTh
3aHATUS B MHCTUTYTE. Bee cTtano ropasno mpoiie u ynooHee. A IMEHHO ceilyac
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BBl MOXET€ H3y4yaThb AHIIMHUCKUNA B J1000€ yaoOHOE sl Bac BpeMs U B
JIOMAIITHUX YCIIOBUSX, ITprOeras kK nmoMonu cetu MHTepHeT.

Wrak, BepHEMCS K METOJIMKaM, KOTOPBIE CETO/IHS MTPUMEHSIIOTCSI MHOTUMU
U3 TeX, KTO NPHUHSJI pEIIeHUE H3y4yaTh aHIIMUCKUN s3bIK. OJHOW M3 TaKuX
METOJIMK SIBJISIETCS TaK Ha3bIBAEMOE «IMOITMOHAIBLHOE CTUMYIUPOBaHUE)». B uem
K€ CyTh METOJAMKH M KaK OHa OCYIICCTBIISETCS Ha mpakTuke? Bce mocraTtouHo
npocto. M3BecTHbIM (akTOM SBISETCS TO, YTO KOIJIa MBI HCIBITHIBAEM
MOJIOKUTEIILHBIE AMOIMM, TO J00as wH(OpMaIs BOCIPUHUMACTCS HAMH
ropas3zo JIydille, a Halla maMaTh paboTaeT MPU ATOM B HECKOJIBKO pa3 aKTHBHEE,
a 3HAYUT, W 3allOMHUHAHUE JaXXe CIOKHONW WH(OOPMAIMKM OCYIIECTBISETCS
sbpextuBHee. IMEHHO TO3TOMY CyTh METOAMKUA 3aKJIIOYAETCS B TOM, 4YTO
M3Y4YEHUE QHTJIMUCKOTO CTPOUTCSI HA MOJOXKUTEIBHBIX SMOLMSIX, KOTOPHIE MBI
UCIIBITBIBAEM Ha TMPOCMOTPE, HApUMeEp, JOOUMBIX AHIVIOSI3BIYHBIX (DUIBMOB,
MYJbT(UIBMOB, Ha MPOCIYIIMBAHUHN MY3bIKAJIbHBIX MPOU3BEACHUN U HA YTEHUU
KJIACCUKHM Ha aHIJIMMCKOM SI3bIKE. DTa METOJMKA JOCTAaTOYHO creruduieckas,
HO e¢ 3(pPeKTUBHOCTH BIOJIHE BBICOKAS, INIABHOE, YTOOBI B IIPOIECCE OOYUEHUS
Bac COMPOBOXIAJT KBAIM(PHUIIMPOBAHHBIN I1€1aror, KOTOPBIM Obl KOHTPOJIMPOBAII
BECh XOJ1 00yUeHHUs ¥ BOBPEMS HAIPABIISLI €T0 B HY)KHOE PYCJIO.

Eme opHOil MeTomMKO#M, KOTOpas TakKe SABISETCS JOCTAaTOYHO
cnenupuUIeckor,  SABISETCS  METOJAWKAa  «HMHTCHCMBHOIO  IIOBTOpa U
3anmoMuHaHus». UTOOBI OoJsiee HAIVISIIHO MPEACTABUThH ceOe NEeUCTBUE JTaHHOM
METOIMKH, MOXHO PacCMOTPETh TAaKOW MNpUMEp, MaJeHbKUU peOeHOK, Korma
y3HAeT HOBOE CJIOBO, MOBTOPSIET €ro JOCTAaTOYHO YacTo, U OTO TMOBTOPEHHE
JUTUTCS 10 T€X MOp, MOoKa PeOCHOK HEe MONMET €ro CyTh. Takke MOXKHO JIeJIaTh U
B M3YYCHUU AaHIVIMICKOTO, @ MMEHHO IOBTOPSITH HOBOE CJIOBO WM HOBOE
MPaBWJIO MaKCUMAJIbHO YacTO, MOKAa Bbl HE YCBOUTE €ro 3HAYCHUE WJIH HE
MOMMeETE CMBICII ITPaBUJIa U 00JIACTH €r0 TPUMEHEHHUS.

KommiekcHO K BBIICTIEPEYUCICHHBIM  METOAMKaM  A((PEKTUBHO
MIPUMCHSTh METOIMKY «CAMOBHYIIICHUS M JOMOJHUTEIBHONW MOTHBAIIUK». JTa
METO/IMKa IOJpa3ymMeBaeT BHyIIEHHE cebe (akra HEOOXOTUMOCTH H3YUYCHUS
aQHTJTUHCKOTO, MPH 3TOM HY)KHO NMPHUBOAUTH KaK MOYKHO OOJIBbIIIE MOTHBAITUN JJIS
CTUMYJIUPOBAHUS OOYUCHHUSI.

Kak Buante, COBpEMEHHBIE METOJAMKH W3YUYEHUs AaHTIIMICKOTO SI3bIKa
JIOCTaTOYHO pa3HooOpa3Hbl. Kakyio MMEHHO BBIOMpATh METOJUKY, peliaTh
HCKJIIOUYNTEIIFHO BaM.
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Texer 4. 3AYEM CHELIUMAJIMUCTAM B OBJIACTH SKOHOMHUKHA
U ®PUHAHCOB AHIJIMMCKHUHU SI3BIK

Xopoiee BiageHue MPodhecCUOHATBHBIM WHOCTPAHHBIM  S3BIKOM ISt
CHEIUATNCTOB B 00JIACTH SYKOHOMUKH U (PMHAHCOB SIBJISIETCS] OTHUM U3 yCIIOBUM
yCHEIHONW paboThl U KapbepHOro pocta. OTe4ecTBEHHBbINM OM3HEC Bce OoJible
UHTETPUPYETCS B MUPOBYIO SKOHOMHKY, U 3HAHHE MHOCTPAHHOTO S3bIKa, XOTA
OBl OJTHOTO, CTAHOBUTCS TaKUM k€ 0a30BbIM HaBBIKOM, KaKk YMEHHUE padoTaTh Ha
xkommbtotepe. Ilpennpuarus u (uUpPMBI CcTapalOTCs OTKa3bIBATbCA OT YCIYT
IIEPEBOAYMKOB, [0 KpaulHEd Mepe C EBPOIEUCKUX SA3BIKOB, M OXOTHEE
MPUHUMAIOT Ha pabOTy COTPYAHHUKOB, BIIAJICIONIUX WHOCTPAHHBIM SI3BIKOM U
CIIOCOOHBIX TEPEBOAUTH Y3KONMPOPUIBHYIO JUTEpPaTypy U JOKYMEHTAIMIO.
3HaHue OO0IIEro MHOCTPAHHOIO S3bIKA 3a4aCTYI0 HEIOCTATOYHO JJIsi CBOOOIHOM
OpUEHTALUU B JIEJIOBOM M MpodeccnoHanbHOl nHpopMauu, s 3pPeKTuBHON
KOMMYHUKAIIUM C 3apyOeKHBIMH CIIEMAIUCTaMU B cdepe SKOHOMUKU H
¢buHaHcoB. B ycnoBusx miobanu3anuu  SKOHOMHKHA HWHOCTPAHHBINM  SI3BIK,
0COOEHHO aHTIIMUCKUHN, CTAHOBUTCS BaKHBIM MH(OPMAIIMOHHBIM IIPOAYKTOM, OH
MOMOTaeT OOBEKTUBHO OIICHUBATh CHUTYallMl0 B MHUPOBOM IKOHOMUKE,
BbIpa0AaTHIBaTh CTPATETHIO MOBBIMICHUS Y((HEKTUBHOCTH SKOHOMUKH JIJISi CBOETO
MPEATPUSITHS.

B obGnacty 5KOHOMUKH M (PUHAHCOB CYLIECTBYET MHOIO CHELUATIbHOCTEN
U CIIeLHaIM3alii BbICIIEr0 00pa3oBaHusi, 00y4YE€HHE 10 KOTOPBIM MPEANoiaraet
MOBBIIIIEHHBI YPOBEHb MPENOJaBaHUsi MHOCTPAHHBIX S3bIKOB. Hampumep, B
nporpammy oOydeHHs MO CHEeUUaTbHOCTH «MHpOBasi SJKOHOMHUKA» BXOJUT JaXKe
JIBa UHOCTPAHHBIX $I3bIKA, @ BBIMYCKHUKHA UMEIOT KBATU(PUKAIIUIO «IKOHOMUCT
CO 3HAaHUEM MHOCTPAHHBIX SI3BIKOBY.

Beimycknuk B cdepe SKOHOMUKM M (DUHAHCOB C XOPOIIMM 3HAHUEM
WHOCTPAHHBIX A3BIKOB MMEET BCE IIAHCHI MOIYYUTh pabOTy B MEXKTYHAPOTHOM
KOMITAHWHM Ha TO3UIIMM SKOHOMHCTA, (DMHAHCOBOTO MEHEKepa, aHAIUTUKA.
dpyruM  BapuaHTOM  TPYIOYCTPOWCTBA  SIBIISIETCS  MPEACTABUTEIHCTBO
uHocTpaHHOW (upmbl B bemapycu, T. k. Gonee 2/3 OenOpycCKUX KOMITAHHMA
UMEIOT 3apyOeKHBIX MTAPTHEPOB.
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TOPICS FOR DISCUSSION

1. Learn a new language and get a new soul (Czech proverb).

2. He who does not know a foreign language does not know anything
about his own language (Goethe).

3. The limits of my world are the limits of my language (Wittgenstein).

4. Do you think the use of English will continue to increase?

5. Do you think there are any dangers or problems associated with the
spread of English?

6. Which new technologies are helping people to learn languages?

7. Do you have many foreign words in your language? Is this a sign of
cultural assimilation or your language adapting?

8. Do you think it is important to learn a second language early in life?
Why or why not?

9. A second language is regarded as essential to success in the modern
world. It should be compulsory for all children to study a second language as
soon as they start school. To what extent do you agree or disagree with this
opinion?

10. How are you going to use English in the future?

11. Fluency in a language is more important than accuracy. Do you agree?

12. Are some languages more beautiful to listen to than others? If so
which? Are there any languages that you really do not like the sound of? Why?

13. Do you think you learn more English inside or outside the classroom?
What do you on your own to improve your English?

14. Do you like to listen to music in other languages? Do you make an
effort to understand the words?

15. If you talk to a man in a language he understands, that goes to his
head. If you talk to him in his own language that goes to his heart (Nelson
Mandela).

16. Change your language and you change your thoughts (Karl Albrecht).

17. Do tourists often try to speak your language when they visit your
country?

18. Describe “the good language learner” according to the following
criteria: woman or man; old or young; introvert or extrovert; habits; interests;
motivation; abilities.

19. Which should be the official world language — English or Esperanto?

20. Are you satisfied with the way languages are taught in your country?
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EXAM TOPICS

1. Speak about the way written and oral examinations are conducted at
university. Share your experience as to how to take examinations successfully.
Pros and cons of written and oral examinations.

2. What are the principal tasks of higher education? Compare American and
Belarusian systems of education. Specify the following: admission, grants and
financial aid, the role of students’ union, sports and cultural activities.

3. Addifficult child is nearly always made difficult by wrong treatment at home.
Speak about the prime importance of home in the upbringing of children,
harmful role of fears and the impact of aggressive games, films and programs on
children’s character.

4. Enjoying things is essential to a child’s development. What does true
enjoyment mostly come from? Does it come only from personal experience or
also from passive enjoyment?

5. Many families arrange their lives by means of a family charter. Does your
family have a charter? What rules would you like to establish in your family as
to how to regulate housework, free time, bedtime, activities and other important
family issues.

6. Timidity is a common personal defect in children raised in authoritarian
families. Do you share the opinion that under dictatorial control adolescents
work submissively and show little initiative? What other consequences can
authoritarian parenting lead to?

7. Many parents complain that their children are self-centred, think only of
themselves, have no sense of responsibility. Don’t you think that selfishness is
the result of parents’ permissiveness and being slaves for the children’s benefit?

8. Despite the dramatic progress in education achieved so far, there are still
inequities in educational opportunities. Gender, rural/urban locality, ethnic and
socioeconomic background determine the level of education. Speak about the
challenges to education systems and the ways out that you see.

9. Technology has been integrated in schools, but if it is not utilized properly, its
positive effects become negative and they hinder the students’ success. Speak
about positive and negative effects of technology in educational process.
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10. Having a higher education is important to both the individual and the state.
Is it possible to succeed in life without a higher education?

11. People go into teaching for many different reasons. What are these reasons?
Do you see teaching as a vocation? What attracts you in this profession?

12. Troublemakers cause disorder in the classroom. Speak about the ways that
teachers can manage their classroom so as to avoid discipline problems and
encourage better learning.

13. Children’s rights are violated in many countries despite the Convention on
Children’s Rights. What should be done to stop violating the Convention? Speak
about the protection of children’s rights in Belarus.

14. How much freedom should children have? How should parents keep the
balance between the permissive and authoritarian types of parenting?

15. Language skills are crucial in the process of globalization. Speak about the
importance of foreign languages in academic and professional mobility.
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SUPPLEMENT

WHAT IS RENDERING?

Rendering is defined in the Webster’s dictionary as “art of making
presentations”. Art indeed, as it requires a lot of your skills and knowledge of
reconstructing and rearranging a written passage without any considerable
damage to its context and idea(s).

You may have to prepare rendering for two main purposes:

One can read your rendering and will not have to take up the original
passage.

One can read your rendering and decide for themselves if they need to
take up the original passage or not.

Rendering cannot be produced without thorough comprehension of the
passage. Dividing the text into logical parts and singling out the main idea of
each of them can be an essential help in understanding the passage. You will
have to read the original more than once.

All methods of rendering are based on the notional compression of the
text, which presupposes the elimination of all types of redundancy, i. e. elements
that repeat each other.

A rendering is a text based on the notional compression of the original
with the aim of rendering its general matter. The material in a rendering is
presented from the point of view of the author of the original and does not
include any elements of interpretation or evaluation. Rendering can be
performed with two aims: informative and educational. Since the objective of
this textbook is to provide you with tools for oral rendering in the framework of
Conversation Practice lessons, you will still be asked to give your opinion of the
original text at the end of your rendering.

A rendering is usually kept to the following structure:

— introduction, where you provide all necessary background information
such as the title and source of the passage and state the main idea;

— the body, where the main idea is revealed;

— the conclusion on the passage;

— your opinion of the problem (position) introduced in the passage.

There are several basic principles you are to follow in order to make a
successful rendering:

— You have to develop your power of judgment, so that you may be able to
decide rightly what must be expressed and what must be suppressed.

— In rendering, facts should be expressed as plain statements, with
constant reference to the author of the passage. Try to avoid evaluative words
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and phrases in the body of the rendering, keep them for expressing your own
opinion.

— Figurative language is in most cases unsuitable.

To master rendering you will need certain skills that are discussed further.

Identifying the topic, main idea and supporting details

Understanding the topic, the gist, or the larger conceptual framework of a
textbook chapter, an article, a paragraph, a sentence or a passage is a
sophisticated reading task. Being able to draw conclusions, evaluate, and
critically interpret articles or chapters is important for overall comprehension in
college reading. Textbook chapters, articles, paragraphs, sentences, or passages
all have topics and main ideas. The topic is the broad, general theme or message.
It is what some call the subject. The main idea is the “key concept” being
expressed. Details, major and minor, support the main idea by telling how, what,
when, where, why, how much, or how many. Locating the topic, main idea, and
supporting details helps you understand the point(s) the writer is attempting to
express. Identifying the relationship between these will increase your
comprehension,

1. Grasping the main idea:

A paragraph is a group of sentences related to a particular topic, or central
theme. Every paragraph has a key concept or main idea. The main idea is the
most important piece of information the author wants you to know about the
concept of that paragraph.

When authors write they have an idea in mind that they are trying to get
across. This is especially true as authors compose paragraphs. An author
organizes each paragraph’s main idea and supporting details in support of the
topic or central theme, and each paragraph supports the paragraph preceding it.

A writer will state his/her main idea explicitly somewhere in the
paragraph. That main idea may be stated at the beginning of the paragraph, in
the middle, or at the end. The sentence in which the main idea is stated is the
topic sentence of that paragraph.

The topic sentence announces the general theme (or portion of the theme)
to be dealt with in the paragraph. Although the topic sentence may appear
anywhere in the paragraph, it is usually first — and for a very good reason. This
sentence provides the focus for the writer while writing and for the reader while
reading. When you find the topic sentence, be sure to underline it so that it will
stand out not only now, but also later when you review.

2. ldentifying the Topic:

The first thing you must be able to do to get at the main idea of a
paragraph is to identify the topic — the subject of the paragraph. Think of the
paragraph as a wheel with the topic being the hub — the central core around
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which the whole wheel (or paragraph) spins. Your strategy for topic
identification is simply to ask yourself the question, “What is this about?” Keep
asking yourself that question as you read a paragraph, until the answer to your
question becomes clear. Sometimes you can spot the topic by looking for a word
or two that repeat. Usually you can state the topic in a few words.

Summarizing

A summary is an essential condensation of the text in your own words.

How to summarize an article

Ask yourself why the article was written and who is the intended
audience.

Consider the author’s background. Does he have a special bias or point
of view?

Compare the opening and closing paragraphs.

Read the entire article more than once, if necessary.

Underline key or repeated words and phrases.

Distinguish the author’s main idea from details which support that idea or
are repetitions and variations on the same theme.

Draft a several-sentence summary which defines the author’s main idea
broadly enough to account for most of the supporting material introduced.

Identifying the author’s opinion

As writers do not always say things directly, sometimes it is difficult to
figure out what a writer really means or what he or she is really trying to say.
You need to learn to “read between the lines” — to take the information the writer
gives you and figure things out for yourself.

You will also need to learn to distinguish between fact and opinion.
Writers often tell us what they think or how they feel, but they do not always
give us the facts. It is important to be able to interpret what the writer is saying
so you can form opinions of your own. As you read an author’s views, you
should ask yourself if the author is presenting you with an established fact or
with a personal opinion. Since the two may appear close together, even in the
same sentence, you have to be able to distinguish between them.

The key difference between facts and opinions is that facts can be
verified, or checked for accuracy, by anyone. In contrast, opinions cannot be
checked for accuracy by some outside source. Opinions are what someone
personally thinks or how he/she feels about an issue. Opinions by definition are
subjective and relative.
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Defining a fact

Facts are objective, concrete bits of information. They can be found in
official government and legal records, and in the physical sciences. Facts can be
found in reference books, such as encyclopaedias and atlases, textbooks, and
relevant publications. Objective facts are what researchers seek in laboratories
or through controlled studies. Facts are usually expressed by precise numbers or
quantities, in weights and measures, and in concrete language. The decisions of
Congress, specific technological data, birth records, historical documents, all
provide researchers with reliable facts.

Since anyone can look up facts, facts are generally not the subject of
disputes. However, not all facts are absolutes. Often the problem is that facts are
simply not readily available — such as battles like the Little/Big Horn where all
the witnesses who could give information on what happened died in the disaster.

Determining an opinion

Opinions are based on subjective judgement and personal values rather
than on information that can be verified. An opinion is a belief that someone
holds without complete proof or positive knowledge that it is correct. Even
experts who have studied the same issue carefully often have very different
opinions about that issue.

Opinions are often disputed, and many times involve abstract concepts
and complex moral issues such as right or wrong, fairness and loyalty. Abstract
concepts, because they are not easily understood, can never be defined to
everyone’s satisfaction. For example, each of us holds a personal opinion about
what fairness or loyalty is, about gun control and abortion, and these issues
always remain a matter of opinion, not fact.

Although opinions cannot be verified for accuracy, writers should,
nevertheless, back their opinions with evidence, facts, and reason — by whatever
information supports the opinion and convinces the reader that it is a valid
opinion. A valid opinion is one in which the writer’s support for his or her
opinion is solid and persuasive, and one in which the writer cites other respected
authorities who are in agreement. If a writer presents an extreme or
unconvincing opinion, the reader should remain wary or unconvinced.

Writers often slip their personal opinions into a piece of writing, even
when it is supposed to be a “factual” account; alert readers can identify
subjective opinions by studying the writer’s language.

Opinions often involve evaluations. Opinions are often introduced by
verbs and adverbs that suggest some doubt in the writer’s mind. Some opinions
obviously deserve more attention than others do.
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Giving your own grounded opinion

The final paragraph of rendering usually introduces your own opinion on
the problem discussed in the article.

Your conclusion should:

— be up to the exact subject of the article and touch upon the idea, NOT
the theme;

— be clearly formulated;

— contain reasons supporting your viewpoint to be deep and serious.
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HOW TO RENDER AN ARTICLE (A STORY)

PLAN AND USEFUL STRUCTURES

I. INTRODUCTION

1. The title/headline of the story/article.

The headline of the article is... The article is headlined... The article goes
under the headline... The article is entitled...

2. The author of the article; where and when the article was published
(if this information is given).

The author of the article is... The article is written by...

The article is taken from the newspaper... It is (was) published in... It is
(was) printed in... The article I'm going to give a review of is taken from...

The publication date of the article is... The article is dated the first of
October, 2020... The article is printed on the second of October, 2020...

Il. MAIN BODY

1. The topic/subject matter of the article.

The article deals with the topic... The article is about... The article is
devoted to... The article touches upon the topic of... The key issue of the article
is... The basic subject matter of the article is...

The article describes the situation... The article assesses the situation...
The article informs us about... / comments on...

The article deals with / is concerned with / describes / examines / reveals /
exposes / dwells on / explains / addresses / discusses / presents / covers /
outlines / states / offers / considers / looks into / treats....

2. The purpose/aim, the problem and the main idea of the article.

The purpose of the article is to give the reader some information on...
The aim of the article is to provide the reader with some facts/material/data on...

The article addresses the problem of... The article raises/brings up the
problem...

The main idea of the article is ...

3. The summary/contents of the article/story (facts, names, figures; the
plot of the story).

The scene is laid in... The action takes place in... The story is set in...

The article can be divided into some logically connected parts...The first
part deals with... The second covers the events... The third touches upon the
problem of... The fourth part includes...
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The author starts by telling (the reader) (about, that...)... At the beginning
of the story the author describes / depicts / touches upon / explains / introduces /
mentions / recalls / makes a few critical remarks on... The story begins (opens)
with the description of / introduction of / mention of / analysis of / summary of /
the characterization of / authors opinion of / author’s recollections of / the
enumeration of... The opening scene shows (reveals)... We first see (meet ... (the
name of a character)...

Further/next/then the author reports (says) that ... The article goes on to
say that...

In conclusion... The author comes to the conclusion that.... In conclusion
the author says / makes it clear that... At the end of the story the author sums it
all up by saying... The author concludes by saying that... / draws a conclusion
that / comes to the conclusion that...

4. The style/vocabulary of the article.

The author s vocabulary is rather vivid, poor, rich... The author resorts to
colourful general phrases / exaggerations / words with negative/positive
connotation / descriptive adjectives / comparisons / metaphors / epithets ...
(to create a vivid picture, a humorous effect / to enforce the influence on the
reader...). We see the author s mastery in conveying the main idea to the reader
with the help of ...

I11. CONCLUSION

Summarize / restate the message (main idea) of the article (story).
Comment on the way the author managed to convey it. Say whether or not you
agree with the author’s point of view. State your own opinion of the article
(story) and the problem discussed.

In conclusion 1'd like to... To come back to what I was saying...
The message of the article is that... / The main idea of the article is...

[ fully agree with / I don 't agree with...

From my point of view... As far as I am able to judge... My own attitude
to this article is ...

The article is... / I find this article interesting / entertaining / exciting /
gripping / amusing / enjoyable / funny / witty / banal / dull / slow-moving / fast-
moving outdated / boring / of no value / too hard to understand... because....
In my opinion the article is worth reading because...



